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FVTC Institutional Overview – 2014
Fox Valley Technical College (FVTC) has provided workforce education and training since 1912 and, in 1967,
became part of the Wisconsin Technical College System (WTCS). FVTC is one of the largest of the 16 publicly
supported associate-degree-granting two-year technical colleges in the WTCS and serves an economically diverse
and vibrant five-county district in northeastern Wisconsin (Pop. 466,000).
FVTC is governed by Wisconsin State Statute 38.001, which establishes the mission and purposes of the WTCS:
to prepare individuals for employment and to provide continuing workforce education. FVTC’s philosophy is also
to support and facilitate transfer to other colleges and universities to advance students’ individual learning goals.
The statewide WTCS Board provides general oversight and operational guidelines to the colleges in compliance
with enabling legislation. Each college in the system operates independently under a locally-appointed governing
Board of Trustees.
1) FVTC Mission, Vision and Values
MISSION: We provide high quality education and
training that support student goals, a skilled workforce, and
the economic vitality of our communities.
VISION: A model of innovation and distinction in
technical education, recognized as an outstanding gateway
to rewarding careers.

VALUES:
Integrity
Collaborative Partnerships
Innovation
Continuous Improvement
Customer Focus
Diversity
Sustainability

2) Numbers and types of students, faculty and staff: In FY 2014, FVTC served nearly 45,000 students,
including 10,280 degree-declared students with Full Time Equivalency (FTE) of over 7,000. The average age of
program students is 27 years, with over 60% attending part-time while working. College employees include 354
full- and part-time faculty, 1167 adjunct faculty, 311 support staff, and 122 managers.
3) Level and scope of academic offerings: In 2013-14, FVTC offered 64 Associate in Applied Science degrees,
48 technical diploma programs, and 17 apprenticeships. Individuals may explore a degree or upgrade specific
skills by completing one of over 195 certificates, ranging from stand-alone credentials to stackable credentials that
build toward degrees. In addition, thousands of non-credit offerings range from short technical courses for
employed adults (e.g., lean manufacturing) who wish to upgrade skills to avocational courses (e.g., sewing).
4) FVTC campuses and additional instructional locations: FVTC has campuses in Appleton and Oshkosh, with
regional centers in Chilton, Clintonville, Waupaca and Wautoma. Additional locations include the Wildland Fire
Training Center (Appleton), S.J. Spanbauer Aviation and Industrial Center (Oshkosh) and the Advanced
Manufacturing Technology Center (Oshkosh). In early 2015, the new FVTC Public Safety Training Center will
open adjacent to the Outagamie County Regional Airport (Greenville).
5) Distance delivery programs: In 2011, FVTC added the strategic direction of Learning Agility. Presently, 55
programs are offered in a flexible format including blended/hybrid courses; 4 programs are fully online. Learning
flexibility comes through delivery design, scheduling variety, simulation, and regional location duplication of
courses for better access.
6) Other key campus programs and resources: FVTC leads the WTCS in providing services to business and
industry in contract training revenues earned (over $8M annually), companies/organizations served (over 2,000
annually), and number of employees trained (over 20,000 annually).
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Quality Improvement Experiences. In the mid-1980’s, FVTC followed the lead of local corporations in
practicing quality principles by becoming an early adopter in the education sector. With extensive college-wide
training in the quality tools along with a very innovative organizational spirit, continuous improvement became
ingrained in the college culture and remains a core value. In 2001, the College’s Wisconsin Forward Award
application earned recognition at the Mastery Level and the College earned Continuous Quality Improvement
Network Pacesetter Award highest level recognition.
FVTC has completed two systems portfolios (2006 and 2010) and achieved Reaffirmation of Accreditation with no
outstanding issues. AQIP projects have improved alignment of our planning and data analysis systems, advanced
assessment of student learning at the program level, and established a common set of metrics to measure student
success. Those projects have been used to target additional areas for improvement. Key AQIP Action Projects,
such as improving student persistence and graduation rates and strategic alignment of planning processes, are a
central focus of our 2013-16 Strategic Plan. The five strategic directions within the Plan set the agenda for
continuous improvement and innovation while also strengthening external partnerships and fostering internal
working relationships to create a more cohesive culture. Additionally, recent process improvement efforts within
the College using lean principles have helped us to leverage advanced technologies to more efficiently deploy
human resources and re-engineer key systems.
Key Challenges. In mid-2011, the Wisconsin state government addressed structural fiscal challenges by limiting
collective bargaining for public-sector employees. 2011 Act 10 restricts bargaining between public entities like
FVTC and employee unions to base wages only. Prior to the expiration of FVTC faculty and support staff
contracts on June 30, 2014, extensive organizational energy went toward preparing for this transformation.
Changes include larger employee contributions to retirement/health insurance benefits, longer workweeks (to 40
hours) at current compensation levels, and elimination of seniority as the primary basis for decisions. An
employee handbook establishing work rules was developed with opportunities for input from all employees.
Key Accomplishments. FVTC’s most outstanding accomplishment was the successful 2 to 1 passage of a $66.5M
referendum in early 2012 for building construction and renovation to occur between 2012 and 2015. Some
programmatic and service innovations in key areas were stalled or at capacity for nearly a decade due to facilities
limitations. Major projects included:
Agriculture and Transportation Center Expansions serve growing enrollments in agri-business (the state’s
largest industry) and meet demand for skilled workers in the trucking, diesel, and automotive fields.
Health Simulation Technology Center allows our students in multiple nursing areas, occupational therapy,
phlebotomy, emergency medical services, and more to gain proficiency using human patient simulators (HPS) in
realistic situations within a virtual hospital and simulated lab setting.
Public Safety Training Center, created in partnership with the Outagamie County Regional Airport, expands
capacity for professional training in law enforcement, forensic science, fire protection, wildland fire and
Emergency Medical Services (EMS).
Student Success Center remodels the central main campus to provide collaborative and technology-enhanced
flexible space for supplemental instruction, tutoring and academic support, a modern library, and expanded general
education classrooms and labs to meet today’s education and service needs.
Failures. The key area of focus is to reverse the recent trend of declining enrollments to more effectively address
the skill sets needed in the regional economy.
Future opportunities. Priorities are expanding capacity in high-demand programs, new program development,
and strengthening student retention to graduation.
Institutional Overview
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Category One:
Helping Students Learn
Introduction
The 2011 AQIP Systems Appraisal set forth a challenge for FVTC to direct serious organizational effort to the
Common Learning Outcomes process, which was cited as the sole Outstanding Opportunity for Improvement
(OO) in the report. At the time of that Systems Appraisal, the College did not assess the Common Learning
Outcomes or “Core Abilities” when assessing student learning progress. Truth be told, the Core Abilities had
lost a bit of focus and luster over the fifteen years since they were first adopted. Although district employers,
key stakeholders, consistently cited these general educational outcomes as critical competencies, FVTC needed
new energy to propel their importance to center stage. As an AQIP Action Project, improving the approach to
Core Abilities was addressed with a dedicated College Annual Objective and cross-functional team. The Core
Abilities were relabeled “Employability Essentials” (EEs), a term that captured the attention of students,
faculty, and key stakeholders, and facilitated the commitment to align and integrate College processes with
these general educational outcomes. Section 1P1 reviews the details of this successful process. Because it is
the philosophy of the College that these expectations be incorporated into both occupational and general
education courses, this section provides two ratings: “aligned” on the maturity scale for general education and
“systematic” in the occupational and technical course curriculum and for all results. The recent establishment
of the new Center for Instructional Excellence is an improvement to assist faculty teams in all areas advance
this critical effort.

Identifying and monitoring Program Learning Outcomes is a mature process at the “integrated” level and is
a standard component of new program development and an ongoing annual review responsibility of program
advisory committees. This review is a requirement of the Wisconsin Technical College System (WTCS) and
helps ensure that programs remain relevant to industry and aligned with the contemporary workplace; qualities
essential to technical education. Section 1P2 highlights efforts to establish a robust system to assess program
outcomes, known as the Technical Skill Attainment (TSA) process that is also a WTCS requirement. FVTC is
advancing this systematically in collecting results across College programs and making good progress.
Processes and results for Academic Program Design and Academic Program Quality have evolved over
many years as the centerpiece of continuous improvement for academic programming at FVTC. Although at
an aligned maturity level, these processes and results continue to be reinvented as technology improvements
make more data available and make it easier to share analysis in a convenient and understandable form.
For many FVTC students, Academic Student Support sets the College apart from other institutions of higher
education that limit access for students who may struggle academically. Processes and results are well aligned
on the maturity scale. The design of the new Student Success Center was based on the idea of providing open
and obvious access to academic support services for our students. Academic Integrity is well integrated into
college policies and procedures, with a new focus on a tool to systematically and centrally report problem
incidents and support problem resolution.
Category One priorities for improvement include ongoing efforts to integrate and assess EEs college-wide as
part of the program evaluation process and to document all curriculum electronically in the web-based
centralized system (Worldwide Instructional Design System – WIDS). Our AQIP Action Project for
Assessment of Student Learning parallels an emerging focus on Academic Program Outcomes in the form of a
defined TSA for each occupational program as part of a WTCS initiative. Our third priority is to expand the
TSA process to all programs in order to assess the level of students’ mastery of program competencies. The
results are reported to the WTCS and help to identify areas that need to improve instructional methods in order
to strengthen student learning.
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1P1. Common Learning Outcomes
● Aligning common outcomes to the mission, educational offerings, and degree levels of the
institution. (3.B.1, 3.E.2)
As discussed in the introduction, the College strongly believes that every student’s educational experience should
result in the acquisition of technical skills and the EEs. The College Board of Trustees has adopted a policy (IV.D)
establishing five learning outcomes for graduates of all technical diploma and associate degree programs.

Because WTCS policy dictates the distribution of general education courses in Associate in Applied Science
degrees and Technical Diplomas (Tables 1.1 and 1.2) at FVTC, it is not possible to address these common
undergraduate objectives solely within traditional general education coursework. Due to this variation in degree
and diploma requirements for general education courses, FVTC must also integrate the common learning outcomes
for all students in both technical and general education coursework. [3.B.1]
Table 1.1 Associate in Applied Science degree configuration
Function in Program
Credits
Technical Studies
36 to 49
General Education – Category Minimums:
21 to 30
Communications
6 Credits
Social Science
3 Credits
Behavioral Science
3 Credits
Math and/or Science
3 Credits
Additional Gen. Ed.
6 Credits
Electives
0-6 Credits
Minimum 3
Total Credit Range:
60 to 70
Table 1.2 Technical Diploma requirements
Function in Program
Credits
Technical Studies Options
Credits based upon diploma options
Less than one year
25 or under
1 Year Technical Diploma
26 - 54
2 Year Technical Diploma
55 - 70
General Education
Gen Education /Occupational Support
Less than 30% of total credits
Total Credit Range:
2 to 70

All students who graduate from an associate degree or technical diploma program at FVTC are expected to
achieve the EEs, shown in Figure 1.1. These EEs reflect the mission and vision of the College and align the
student’s educational experience with the needs and expectations of the workplace. To reinforce their
importance, the EEs and associated graphic icons are widely disseminated to the entire College community
through bookmarks, posters, training, and inclusion in some general education course syllabi. [3.E.2]
● Determining common outcomes (3.B.2, 4.B.4)

In 2013, the EEs, formerly referred to as “core abilities” were revised and updated as part of an AQIP Action
Project by a cross-functional team composed of teaching faculty, deans, and college managers. The team followed
a three-step process to develop these updated EEs:
1. Benchmarked the core abilities of other WTCS colleges and public and private colleges nationwide.
2. Surveyed district employers and FVTC faculty and staff regarding common skills every technical collegeeducated person should have. (The team received 989 survey responses, with 62% coming from employers
and 38% from faculty and staff.) [3.B.2]
3. Drafted proposed EEs (based on steps 1 and 2) and presented them to the Board of Trustees.
With a mission centered on training for the workplace, FVTC pays close attention to the learning outcomes that
employers expect of our graduates. By integrating and assessing the EEs throughout the FVTC student experience,
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we seek to align outcomes common to all programs with expectations common to all employers, often referred to
as “soft skills.” [4.B.4]
Figure 1.1 – FVTC Employability Essentials

Adapt to Change
Anticipate changes and positively respond to them.

Think Critically and Creatively
Apply independent and rigorous reasoning that leads to informed decisions, innovation,
and personal empowerment.
Work Collaboratively
Work collaboratively with others to complete tasks, solve problems, resolve conflicts,
provide information, and offer support.
Communicate Effectively and Respectfully
Apply appropriate writing, speaking, and listening skills across settings to engage diverse
audiences.
Act Responsibly
Apply ethical standards in both personal and professional behavior.

● Articulating the purposes, content, and level of achievement of the outcomes (3.B.2, 4.B.1)

Following the Board’s adoption of the updated EEs, the team, with guidance from the Manager of Instructional
Effectiveness and an instructional designer from the Instructional Development and Delivery (IDD) Department,
developed measurement indicators for each EE. The team designed a roll-out and sustainability plan for the
implementation of the new EEs, including twice-yearly information sessions and regular training sessions
regarding the EEs, the measurement indicators, and best practices for assessing student mastery of each EE. For
each associate degree and technical diploma program, the rubric indicates whether the particular EE is introduced,
practiced, or assessed. The outcomes are described on the FVTC website. Intended learning outcomes are
articulated in general education and technical course syllabi. [3.B.2]
While progress is being made in tracking and monitoring the EE’s in our technical coursework, the integration of
these common learning objectives is particularly evident in the College’s general education courses. In Fall 2012,
an initiative to review and update assessment of FVTC’s EEs, in all general education courses began. Faculty
teams worked to identify the indicators of the EEs as they related to each specific course and to develop
assessment tools. Curriculum was also updated. Effective in Fall 2013, assessment began to occur at least once
per semester to measure student performance of the EEs. Faculty have latitude in how the assessments are used.
For instance, some instructors may include the results of the assessments in student final grades, while others may
use them more informally as the basis for general feedback and advising. Future plans include: developing and
implementing EEs assessments in adult basic education and program prep classes, including the review of EEs in
department annual goals and objectives, and developing a process to review assessment results for best
practices/improvements.
● Incorporating curriculum opportunities for all students to achieve the outcomes (3.B.3, 3.B.5)

While all programs strive to incorporate the EEs in their technical studies courses, they are specifically embedded
and assessed in the general education courses. All associate degree and technical diploma students have general
education courses in their program plans. Required general education courses for each program are articulated on
the programs of study website and in the College catalog. Table 1.3 provides examples of how the EEs provide
Category One: Helping Students Learn
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learning opportunities. Providing these opportunities in technical and general education coursework improves the
exposure to the common learning outcomes and helps reinforce the application of these general educational
expectations to specific disciplinary areas across the College’s programs. [3.B.3]
Table 1.3 Curriculum Examples for Learning Outcomes

Employability Essential
Adapt to Change
Think Critically and Creatively
Work Collaboratively
Communicate Effectively and
Respectfully
Act Responsibly

Learning Activity Examples from Courses
Information Technology student project: Create a change plan in response to a
process improvement request.
Criminal Justice case analysis: Analyze constitutional law issues imbedded in
snow blower theft scenario and design creative investigative techniques to
pursue investigation within confines of legal limits.
Math With Business Apps students work in teams to solve real-world business
challenges for fictional companies—such as logistics problems caused when a
sudden spike in gas prices make it cost-prohibitive to rely on delivery trucks.
Fire Fighting Principles radio communication drill simulating First-In Report (from
scene), Assignment of Tasks (unit commander), etc. using radios.
Competencies include conveying a concise and understandable message and
performing a clear transmittal.
Medical Law and Ethics: Students must respond to observation of nurses
discussing amusing cell phone videos of elderly patients.

Although FVTC is not a research institution, FVTC faculty members maintain relevancy in their subject matter and
participate in related professional communities. This engagement includes publishing in scholarly journals and
periodicals, delivering presentations at occupational, professional, and academic conferences, and writing and
publishing textbooks. [3.B.5]
● Ensuring the outcomes remain relevant and aligned with student, workplace, and societal needs
(3.B.4)

A commitment to respect diversity is implicit in all of the EEs and is expressly addressed in Communicate
Effectively and Respectfully. This emphasis reflects the College Values, one of which is Diversity, stated as “We
value an educational environment that attracts and supports a diverse student/staff community and fosters global
awareness.” Respect for diversity is woven throughout numerous College processes, for example:
 All curriculum is reviewed by the Manager of Instructional Effectiveness to ensure that it is bias-free and
reflects respect for diversity.
 All associate degree programs require students to complete at least one of four courses: Introduction to
Diversity, Introduction to Sociology, Contemporary American Society, or Introduction to Ethics, each of
which includes in-depth examinations of diversity.
 All faculty members must complete a 2-credit Educational Diversity course that includes “design[ing]
strategies for integrating respect for diversity into curriculum, instructional design, and delivery” as one of its
required objectives.
In 2013 as part of the College’s continued commitment to diversity, FVTC initiated the Global Education
Curriculum Internationalization Project, which supports adding global education competencies to existing FVTC
program courses across the curriculum. The Global Education and Services department offers world language and
global studies courses, facilitates study abroad opportunities, and provides services for international students.
[3.B.4]
● Designing, aligning, and delivering co-curricular activities to support learning (3.E.1, 4.B.2)

Currently, FVTC has 50 student clubs, which is more than double the WTCS college average of 20, and 13 more
than the next-highest WTCS College. The majority of FVTC organizations (70%) are focused on applying in-class
learning to co-curricular settings. [3.E.1]
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FVTC students are encouraged to become engaged both within their academic fields and within their communities.
Service Learning projects are sponsored by the Student Life department and student clubs. For example, the
Criminal Justice Student Association provides traffic and crowd control for the Fox Cities Walk-4-Autism and
Student Life sponsors service trips to locations such as Chicago and Jamaica. Examples of cross-curricular student
service projects include the erection of a 9-11 memorial and a community holiday light display created by students
from diverse programs including horticulture, welding, electricity, and automated manufacturing. These activities
help students gain and practice the skills included in the EEs. The Student Life department is in the early stages of
assessing co-curricular outcomes in the Foxes LEAD (Leadership Education and Development) program and in the
Student Government Association. Students respond to a series of scenarios based on each of the EEs. Responses
will be scored using a rubric. [4.B.2]
● Selecting tools/methods/instruments to assess attainment of common learning outcomes (4.B.2)

The EEs Tool Kit was developed by the Manager of Instructional Effectiveness with input from faculty and
instructional leaders. Faculty members are trained in the use of the toolkit through the onboarding process, inservices, certification coursework, and the Instructor Resource website. As part of the certification course
entitled Curriculum and Course Construction, faculty members are trained to use the performance-based
instructional design process. This includes training to specifically designate performance expectations, design
learning plans, and develop assessment tasks aimed at the EEs. Specific assessment rubrics and activities linked to
each EE are supplemented with web-based resources available to all faculty for incorporating and modifying these
tools for their classes. [4.B.2]
● Assessing common learning outcomes (4.B.1, 4.B.2, 4.B.4)

Table 1.4 shows an example of a spreadsheet used for each department in the General Studies division. In this
example, each EE is assessed in all Social Science courses. Through coursework and learning activities, students
have the opportunity to be introduced to, to practice, to be assessed on, and to receive feedback on their
proficiency in relation to the EEs. Department faculty analyze the collective data from these assessments to
inform decisions regarding the effectiveness of learning activities and curriculum adjustments needed in particular
courses.

Abnormal
Psychology

Introduction to Ethics
Theory

Intro to Diversity
Studies

Developmental
Psychology

Economics

Introduction to
Sociology

Contemporary
American Society

Introduction to
Psychology

Psychology of
Human Relations

Human Relations

Act Responsibly
Adapt to Change
Communicate Effectively and Respectfully
Think Critically and Creatively
Work Collaboratively

Marriage and Family

Employability Essentials

Thinking Critically
and Creatively

Table 1.4 Social Science Curriculum Map of Courses to EE Assessments

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

A
A
A
A
A

Legend: (I) Introduced, (P) Practiced, (A) Assessed
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1R1. Results for determining if students possess the knowledge, skills, and abilities that are
expected at each degree level
● Outcomes/measures tracked and tools utilized
In addition to formal assessments of student attainment of the EEs, students themselves are asked to respond to
questions related to the EEs as part of the Noel-Levitz Student Satisfaction Survey. Graduate performance of the
EEs in the workplace is the ultimate measure and is tracked based upon results of the Employer Satisfaction
Survey.

Results related to successful completion of courses in each General Studies department are an indicator of students’
meeting expectations for knowledge, skills, and abilities. Because the EEs are integrated into these courses and the
student assessment is included in the grading structure, the completion data provide insights as to trends in
improvements and areas needing attention.
● Summary results of measures (including tables and figures when possible)

Table 1.5 indicates that successful course completion is increasing over the three-year period with the exception of
the Natural Science course area. All areas continue to fall short of the College target of an 83% completion rate.
Figure 1.2 shows the results when students were asked how important each EE is to the student and how satisfied
each student is/was with the opportunity to practice the EE while enrolled at FVTC. Based upon a 7-point scale
with 7 being the highest rating, students rated the importance of learning individual EEs in their
occupational/technical courses and their general education courses. In addition, students rated their satisfaction
with the teaching and learning of the EEs for both types of courses.
Table 1.5 Percent of Successful Course Completion
(AAS & TD-level Courses)
General Studies Departments

2011-12
Actual

2012-13
Actual

2013-14
Actual

2013-14
Target

2014-15
Target

Communication Skills
(passing grades of total grades)

76%
(3839 of 5077)

75%
(3491 of 4642)

77%
(3468 of 4470)

83%

83%

Mathematics
(passing grades of total grades)

68%
(1776 of 2600)

75%
(2035 of 2720)

76%
(2064 of 2725)

83%

83%

Natural Science
(passing grades of total grades)

73%
(1434 of 1952)

78%
(1736 of 2218)

76%
(1661 of 2192)

83%

83%

Social Science
(passing grades of total grades)

78%
(7673 of 9873)

77%
(6758 of 8738)

80%
(6097 of 7623)

83%

83%

Figure 1.2 – Results for EEs in the 2013 Noel-Levitz Student Satisfaction Survey
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Table 1.4 shows the results of the Employer Satisfaction Survey conducted annually with employers of FVTC
graduates. The survey asks employers to rate their experiences with each graduate’s performance on a 4-point
scale with 4 being “exceeds expectations” and 3 being “meets expectations.”
Table 1.4 Employer Satisfaction Survey Ratings

FVTC Employability Essentials
Adapt to Change
Think Critically and Creatively
Work Collaboratively
Communicate Effectively and Respectfully
Act Responsibly

2012

2013

2014

3.1
3.0
3.2
3.2
3.4

3.1
3.0
3.2
3.2
3.4

3.1
3.0
3.3
3.3
3.4

● Comparison of results with internal targets and external benchmarks

General Studies department faculty teams continue to work on the review of EEs assessments to strengthen student
performance and as part of research efforts to improve course completion and demonstrate learning mastery of EEs
and course competencies. The marriage of the general educational competencies with the occupational
competencies is the comprehensive learning outcome. The goal is for the EEs to be learned and experienced
throughout a student’s learning journey and to assess, reassess, and reinforce these essentials in preparation for
productive engagement in the workplace.
Student Satisfaction Survey questions were introduced as additional questions for FVTC only in the 2013 study
(Figure 1.2), so internal comparisons with targets or previous average rating will not be available until the survey is
administered in 2015. However, note that these items were the highest rated of the entire 80-question survey
(complete Noel Levitz SSI results and external benchmarks are provided in 2R1).
Employer Satisfaction Survey trends over a three-year period indicate that a “meets expectations” level of
satisfaction is reported for all of the EEs. Understanding that associate degree and technical diploma graduates are
often entering the professional workplace for the first time, the internal target is for our graduates to meet employer
expectations.
● Interpretation of results and insights gained

As shown in the results of the Student Satisfaction Survey (Figure 1.2), the need to learn the EEs in both
occupational/technical and general education courses was perceived as Very Important (rated above 6 on a 7point scale), with the occupational/technical courses ratings even higher in some areas, such as “Adapt to
Change” at 6.22. Satisfaction levels follow the same trend with occupational/technical courses outpacing the
general education courses (which were still rated quite high). The insight gained through this glimpse of the
student perspective is that they do understand the importance of the mastery of “soft skills” in their occupation at
the level expected by their employers. In the survey results, employers expressed high expectations for their
employees to demonstrate mastery of “soft skills” as essential to the ability to perform in the workplace. These
results validate the selection and the labeling of FVTC EEs and show them to be well aligned with the mission of
the College.
1I1. Improvements implemented or planned in the next 1 – 3 years. (4.B.3)
As noted earlier, in 2012-13, FVTC undertook a project to update and assess students’ achievement of Core
Abilities. Initially adopted as Board Policy in 1998, the Core Abilities had been reviewed at about three-to-fiveyear intervals. The 2012 study was warranted due to the increased employer emphasis on the importance of “soft
skills” and as a response to the 2010 Systems Appraisal. Presently, General Studies department faculty integrate
and assess the five FVTC EEs in their classes and use the results to design learning strategies to strengthen student
mastery of EEs. [4.B.3]
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Efforts are underway to similarly integrate and assess EEs in more technical studies classes, to ensure that
graduates have fully developed these key skills identified by employers as critical to success in the workplace. The
next phase will be to collect and analyze the data from the assessments, benchmark results against internal and
external targets, and make instructional improvements in accordance with the results.
In the Fall of 2014, FVTC opened a center for faculty development and support called the Center for Instructional
Excellence. The Center is a one-stop shop for full-time and adjunct faculty to receive consultation support in
course design, instruction, assessment, classroom management and use of technology. The Center will position the
College to effectively support faculty members throughout their careers. The intended result is increased student
satisfaction and persistence, improved faculty satisfaction, and desired retention. The Center will impact all five
phases of the Faculty Career Life Cycle. The Center will facilitate the reassessment and experimentation phases in
an accessible and supportive setting.
Figure 1.3 – Faculty Career Life-Cycle
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1P2. Program Learning Outcomes
• Aligning program learning outcomes to the mission, educational offerings, and degree levels of
the institution. (3.E.2)
The underlying mission of all technical colleges in Wisconsin is to prepare students for employment. To that
end, program learning outcomes reflect the requisite knowledge, skills, and ability to qualify a degree or
diploma graduate for entry-level employment related to a particular program area. Program learning outcomes
are aligned with these common expectations across the spectrum of potential employers and work settings
graduates may experience. The student’s education experience is designed to help him or her master the
competencies needed to perform in the workplace. [3.E.2.]
● Determining program outcomes (4.B.4)

Program learning outcomes are initially identified through the New Program Development process, which includes
a survey or focus group session with regional employers to determine the most common needs for skill
development over a range of occupational settings. In the focus group process, 8 to 10 industry representatives
provide guidance regarding the skills needed for regional employment in the proposed new program area. Then
faculty members, in collaboration with an FVTC instructional designer, finalize the program outcomes based upon
the focus group guidance (Table 1.5). Often, some focus group members transition to become members of the
Program Advisory Committee which communicates ongoing industry trends and expectations to the department
faculty and leadership. Program Advisory Committees meet at least twice each year. [4.B.4]
Upon implementation of a new program, the Program Advisory Committee reviews the program learning
outcomes to ensure alignment with workplace skill requirements. When applicable, program faculty members
revise the outcomes based upon input from the advisory committees. Any recommended changes are effective in
the next academic year, along with related curriculum modifications.
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Table 1.5 Program Learning Outcomes – Focus Group Agenda
1. Background information related to current program offerings and the exploratory process for a proposed
new program
a. Review proposed new program title and description
b. Review proposed course content, curriculum and semester offerings
c. Review proposed new program outcomes
d. Review current and proposed new program offerings
2. Discussion and review of current needs and future trends
a. National, State, and local trends including anticipated regulations
b. Current needs within the industrial environmental engineering area
c. Level of education needed for entry-level position
d. Skill sets needed to meet current and future needs
e. Major duties and responsibilities
f. Licenses, certifications, professional affiliations for current and future needs
g. Advancement opportunities through educational pathways to 4-year colleges toward advanced degrees
3. Positions related
a. Number of current positions in each organization
b. Level of education for current and future entry level positions
4. Projected new hire needs and trends in the next:
a. 12 months?
b. 1-2 years?
c. 3-4 years?
d. Entry level salaries
e. Benefit package availability
5. Continuing education for current employees
a. Projected needs and trends of current employee skills
6. Internship and experience opportunities:
a. Number of on-site internship opportunities
b. Entry-level experience necessary for this occupational area

● Articulating the purposes, content, and level of achievement of the outcomes ( 4 . B . 1 )

Program learning outcomes are described in the official program of study description published on the FVTC
website. By policy, intended learning outcomes are articulated in all general education and technical course
syllabi. [4.B.1]
FVTC collects and analyzes the following measures: Graduate Follow Up Surveys (6 months and 5 years after
graduation), course completion rates (technical and general education), graduation rates, employer satisfaction,
TSA, EEs (tracked in the Noel-Levitz Student Satisfaction Survey), and professional or occupational
licensure/certificate exam passage rates.
All courses in a program are linked to the program outcomes. Faculty identify whether the program outcomes are
introduced (I), practiced (P), or assessed (A) in the courses as shown in the example in Table 1.6.
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Table 1.6 IT-Network Specialist – Program Outcomes linked to Program Courses

I
I
I
I

Network
Specialist
Capstone

Implement computer networks.
Implement client systems.
Implement server operating systems.
Implement network security components.
Develop technical documentation.

Advanced
Network
Hardware

IT Network Specialist
Program Outcomes

Network
Cabling

Information
Technology
Concepts

IT Network Specialist
Selected Program Courses

P

A

A
A
A
A
A

I
P

Introduced (I), practiced (P), or assessed (A)

The program outcomes are then linked to the course competencies. Table 1.7 provides an example of the IT
Network Specialist course Advanced Network Hardware and the mapping of program outcomes to course
competencies.
Table 1.7 Advanced Network Hardware Course – Program Outcomes mapped to Course Competencies

IT Network Specialist
Program Outcomes
Implement computer networks.
Implement network security
components.
Develop technical documentation.

Advanced Network Hardware Course Competencies
Characterize
Configure
Portray
Configure RIP
Routing and Pack Static Routing. Dynamic
Version 1
Forwarding.
Routing
Routing.
Protocols.
X
X
X
X
X
X
X

X

X

X

● Ensuring the outcomes remain relevant and aligned with student, workplace, and societal needs
(3.B.4)

Each program advisory committee reviews the program outcomes and required courses annually for relevance to
the current and predicted workplace. If the advisory committee recommends changes in the program outcomes,
program faculty members review the courses and curricula and make any needed adjustments to meet the new
outcomes. If the program outcomes are substantially changed, or if the advisory committee members, department
chair, or dean believe that re-evaluation of the program curricula is warranted, the dean may request that a focus
group made up of industry representatives re-examine the duties, tasks, knowledge, skills, traits, and tools used on
the job. The results of the focus group then inform the faculty regarding needed program changes. Program
outcomes are not limited to technical skills only; they may also reflect other needed skills and attitudes to be
effective in the workplace. As noted earlier, all programs include courses addressing diversity, and the Global
Education and Services Department offers courses and international study opportunities. The program outcomes
may reflect these aspects as well. [3.B.4]
Some programs are aligned statewide across multiple WTCS colleges. For these programs, colleges agree on a set
of common program outcomes. Individual colleges may add to those common program outcomes, but cannot
unilaterally remove any. [3.B.4]
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● Designing, aligning, and delivering co-curricular activities to support learning (3.E.1, 4.B.2)

The FVTC Student Life Department provides a variety of co-curricular activities in order to create a complete
college experience for students. These activities are in the areas of leadership development, student clubs and
organizations, and provide opportunities for students to apply the skills learned in the classrooms in ways that
enhance their employability and enrich their education experiences. FVTC has a formalized process for
documenting co-curricular involvement called the Co-curricular Transcript. All students submit required
paperwork to confirm their involvement in their co-curricular activities. [4.B.2]
Some service learning takes place through programs of study. For example, accounting students provide tax
assistance in their communities and construction management students volunteer as project managers for an area
non-profit, Rebuilding Together Fox Valley. Other service projects are sponsored by the Student Life department
and student clubs. For example, the IT club runs a student help desk to assist students with computer issues and
Phi Theta Kappa collects used prom and bridesmaid dresses and gives them (at no charge) to high school students
so they can attend their proms. [3.E.1]
● Selecting tools/methods/instruments used to assess a t t a i n m e n t of program learning outcomes
(4.B.2)

Students complete the TSA process during their final semesters at FVTC. As part of that process, they are
evaluated using a WTCS-approved rubric to ensure competence in the performance of program outcomes. The
TSA assessments include clinical evaluations, capstone projects, internships, demonstrations, licensures or
certifications, and practicums. These assessment strategies are also used as summative assessments in programs
that are not currently in the TSA process and/or do not have national credentialing exams. [4.B.2]
As part of the Degree Audit process, the Registrar reviews the academic files for all graduation candidates to
ensure that each candidate: has completed the program course requirements, has completed at least 25% of his/her
program credits at FVTC, and has a program cumulative GPA of 2.0 or better (on a 4-point scale). In addition to
the summative assessment and degree audit processes, the College collects graduate and employer satisfaction data
to ensure that FVTC graduates have met the learning and development expectations. [4.B.2]
● Assessing program learning outcomes (4.B.1, 4.B.2, 4.B.4)

Faculty and administration representatives from WTCS colleges collaborate to develop common program learning
outcomes and common assessment plans for the TSA. Before they are finalized, proposed outcomes and
assessment plans are presented to program advisory committees throughout the state for input and feedback.
Colleges that sponsor unique WTCS programs also develop TSA outcomes and assessment plans and rely heavily
upon their advisory committees for guidance in the development process (Figure 1.4). [4.B.1, 4.B.2, 4.B.4]
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Figure 1.4 – WTCS TSA Process

1R2. Results for determining i f students possess the knowledge, skills, and abilities that are
expected in programs
● Outcomes/measures tracked and tools utilized
Using the TSA rubrics, 58 of FVTC’s 129 programs have implemented the TSA, are collecting met/not met data,
and are reporting the results to the WTCS. When a data trend indicates that students are not meeting a required
program outcome, the program faculty members review the curriculum and determine how best to adjust their
teaching to help students meet that outcome. Thirty-one programs are in the process of implementing the TSA and
39 programs have not yet initiated the TSA. These programs are waiting for WTCS to initiate the TSA process.
● Overall levels of deployment of assessment processes within the institution

As of June 30, 2014, thirty-one additional FVTC programs have plans to initiate the TSA. Most will
collaborate with other WTCS colleges that have the same programs. The WTCS initiates the TSA process for
collaborative TSAs.
● Summary results of assessments (including tables and figures when possible)

Figure 1.5 shows the results for assessments in 2012-13 (93% pass rate) and 2013-14 (98% pass rate). More
programs are poised to register the status of the assessment in the coming year.
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Figure 1. 5 – TSA Results 2013-14
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 Comparison of results with internal targets and external benchmarks

The WTCS introduced the TSA process in 2011. The three-stage process required significant training of
instructional leaders and faculty teams. With 58 programs positioned to report pass rates in 2013-14, FVTC is in
the early stages of collecting and analyzing data for improvements aimed at the internal target of a 90% pass rate.
External benchmarks with other WTCS colleges are planned as more colleges complete TSA implementation
and begin reporting assessment data. This measure is part of the new WTCS performance-based funding
indicators (4I2). As of 2013-14, a total of 221 programs were reporting data statewide with FVTC ranked first in
the WTCS with 58 programs reporting (26% of total) followed by Milwaukee Area Technical College with 25
programs, and Lakeshore Technical College with 23 programs. Program teams have worked with their local
teams or statewide teams from similar programs to design assessments that are comprehensive in gauging student
mastery of intended program outcomes as well as EEs. To date, 78 programs are approved at the Phase 1 level
with another 7 in the Phase 1 process, 57 programs are approved at the Phase 2 level with another 8 in process or
pending approval, and 58 are at Phase 3 and reporting TSA data on student performance.
FVTC Strategic Plan Measure

2013-14
Actual

2014-15
Target

58

75

Measure 1.2: Number of programs reporting TSA data to
the WTCS

2015-16
Target
100

● Interpretation of assessment results and insights gained

FVTC faculty have begun collecting the data from the TSA assessments and working with the Manager of
Instructional Effectiveness to revise their courses in areas identified as needing improvement. For example, the
assessment strategy for the Early Childhood Education (ECE) program’s TSA is a portfolio. For each outcome,
students must submit an artifact and an explanation of how the artifact met the criteria for the program outcome.
ECE has six program outcomes and 31 criteria linked to the outcomes. If the student does not submit an artifact or
adequately describe the artifact’s connection to the criteria, he or she is given another chance to submit their work.
In the first year of collecting and analyzing data, faculty tracked which criteria students struggled with the most.
After analyzing the data, faculty discovered that some students struggled to make the connection between what
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they successfully completed as an assignment (artifact) and program outcomes and criteria. Faculty revised all
rubrics to show the connections not only to class competencies but also to program outcomes.
1I2. Improvements implemented or planned in the next 1 – 3 years. (4.B.3)
Over the past four years, FVTC has led the WTCS in the implementation of the statewide TSA initiative. The next
phase of the TSA initiative will be to analyze and develop improvement plans based upon the assessment results.
Early results indicate that the TSAs are triggering thoughtful consideration of program design to enhance student
success. For example, the Alcohol and Other Drug Abuse (AODA) program faculty re-examined their entire
curriculum as a result of analyzing TSA data. Faculty took a hard look at each course in the program curriculum
and incorporated a variety of learning strategies to ensure learners are adequately prepared to successfully
demonstrate the program outcomes and criteria when they are assessed. [4.B.3]
1P3. Academic Program Design
● Identifying student stakeholder groups and determining their educational needs (1.C.1, 1.C.2)
FVTC is governed by state statutes that outline the key purposes and student stakeholder groups served by
technical colleges in the State of Wisconsin. The FVTC stated purpose for academic programs, consistent with
state statute, is to: “Deliver associate degree, technical diploma, and certificate-level programs which provide the
skills and knowledge necessary to address occupational competencies from initial job-entry to advanced
certification.” Similarly, statutory purposes outline the relationship between technical colleges and their role in a
multicultural, diverse society as reflected in the following FVTC Purpose Statement: “Offer educational
programming and supportive services for special populations to address barriers prohibiting participation in
education and employment.” The statutory definition specifically identifies the need to assist the student
stakeholder groups of minorities, women, disabled, and disadvantaged individuals to participate in the full range of
technical college programs and services. [1.C.1, 1.C.2]

In serving the needs of the five-county district, the College’s primary educational programming offerings include
Associate in Applied Science degree programs, Technical Diploma programs, and Certificates defined as follows:
Associate in Applied Science (AAS) degree programs – An AAS degree assists individuals in preparing for, or
advancing in, a particular occupation or field. AAS degree completion typically requires 60-70 credits in the
program and consists of technical, general education, and elective courses. Students pursuing a degree full time
will take approximately two years to complete the degree. Time to completion varies widely for part-time
students.
Technical Diploma programs – Technical diplomas are based on local needs of business and industry and are
designed to help individuals prepare for a targeted occupation – typically at the entry level. Technical diploma
credit requirements vary widely, involving anywhere from 3 to 70 credits; therefore, time to completion varies
widely depending on the program.
Certificates – A certificate involves a focused set of courses for skills needed in the workplace. Completed
certificates can serve as enhancements to an individual’s resume or as targeted training beyond a degree or
diploma. Credit courses from certificates may also be applied to a related technical diploma or associate degree
program, encouraging people to continue their educations in these programs. Some certificates may serve to draw
people into programs (e.g., exploring careers series).
As an open-access institution, FVTC has diverse student groups that reflect the community it serves, including age,
racial/cultural background, socio-economic status, education attainment, life situation, parenthood status,
employment status, and many others. The variety of needs are considered as programs are designed with the
understanding that many students face multiple barriers to becoming successful students on a full- or part-time
basis. Explicit in the state statutes is the need to collaborate with secondary school districts as a stakeholder in the
adequate academic preparation of students for programs. The intent is to facilitate the transition of secondary
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school students into postsecondary technical college education through curriculum articulation and partnerships.
With a clear understanding of employer skills needs, FVTC has developed supportive resources for these key
student groups. Fox example, a Center for New Students is aimed at providing a welcoming and safe place for any
new student, but particularly for adults who have been out of the education environment for a number of years.
These services are discussed in greater detail in Category 2.
● Identifying other key stakeholder groups and determining their needs (1.C.1, 1.C.2)

FVTC programming is developed and conducted within WTCS guidelines and in collaboration with district
business and industry stakeholders to effectively meet skill and employment demands. Every AAS and technical
diploma program has an employer advisory committee that meets at least twice each year (per WTCS
requirements) to monitor the program curriculum and outcomes based upon the skills needs of the specific
occupational area. [1.C.1, 1.C.2]
● Developing and improving responsive programming to meet all stakeholders’ needs (1.C.1, 1.C.2)

Because FVTC programming is driven by employers’ needs, the program development process includes a rigorous
feasibility study component at the beginning to assess the need for particular programming and the availability of
jobs for graduates. Unless a reasonable level of unmet need can be shown, a program proposal will not proceed to
further development. The new program approval process is shown in Figure 1.6.
Figure 1.6 – New Program Approval Process
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To stay ahead of the curve, FVTC anticipates and monitors employment market trends by participating in regional
economic initiatives such as those sponsored by New North, a consortium of businesses and civic organizations
focused on promoting job growth in the 18 counties that make up the Northeast Wisconsin region. New North
committees report current employment data, research employment trends, and project future needs of area
employers. FVTC is active in New North, with representation on several committees. Program offerings based on
employment market needs are typically well-balanced with student interest in programs.
FVTC currently offers 64 associate degree programs, 48 technical diploma programs, and about 195 certificates.
Among the new degree offerings are technical diplomas that are embedded or laddered into an associate degree,
providing a recognized credential upon completion of a portion of the associate degree. Examples of this
credentialing model are the Law Enforcement and Aeronautics – Professional Pilot technical diplomas.
● Selecting the tools/methods/instruments used to assess the currency and effectiveness of
academic programs

FVTC has developed an annual program review process referred to as the Strategic Improvement Process (SIP)
that examines key indicators of program health related to the key measures in the College’s Strategic Plan. Course
completion in general education and technical courses is monitored for each program. Course completion is one
measure that may indicate the need to improve course or program design. Needed improvements are captured in
the action plan for the program. All FVTC programs are on the same cycle to facilitate data comparison and
alignment of actions across programs and divisions. (Category 2 has more discussion of the SIP process).
The Program Vitality Check-Up is a program evaluation process that encompasses a review of all SIP scorecard
indicators as well as curriculum updating and TSA progress. This review provides a color-coded profile for
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division leadership to monitor both strengths and areas that need attention. The FVTC Program Vitality Check-Up
is intended to ensure that the College examines each program in an organized fashion. Starting in Summer 2014,
each degree and diploma program was evaluated on progress made over the last three years with respect to the
following: Student Success, Learning Agility, Advisory Committee Effectiveness, Curriculum Documentation,
and TSA Status/Results.
Advisory committees are key to ensuring that FVTC programs are responsive to employer needs and to the everchanging workplace. As noted, every program works with an advisory committee made up of employers and
employees from the district who provide input and insight regarding employment requirements for graduates of the
program. The advisory committee meetings provide ongoing feedback and guidance to inform curriculum updates
and other academic and administrative decisions.
FVTC program staff continually modify programs based on information received from advisory committees and
other industry partners. Advisory committee feedback informs program update decisions to reflect current trends
and demands in industry. For example, in preparation for academic year 2014-15, more than 21 programs made
major modifications (affecting 20% or more program credits) and 78 made minor modifications due to industry
feedback.
● Reviewing the viability of courses/programs and changing/ discontinuing when necessary (4.A.1)

Along with the SIP and Program Vitality Check-Up processes, deans/associate deans and the Director of
Admissions monitor student enrollments at the program level. A declining trend in multiple factors will trigger an
in-depth investigation of a variety of data elements including student satisfaction survey data, course evaluation
data, advisory committee feedback, and improvements attempted. If the investigation results warrant such action,
the dean may exercise discretion to discontinue a program. Figure 1.7 shows the Program Discontinuation
Process. [4.A.1]
Figure 1.7 – Program Discontinuation Process
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1R3. Results for determining if programs a r e c u r r e n t a n d meet the needs of the institution’s
diverse stakeholders
● Outcomes/measures tracked and tools utilized
The Program Vitality Check-Up is the primary process tool developed for program evaluation at FVTC. The
process builds from the SIP scorecards in the measures of Student Success, Learning Agility, Advisory
Committee Effectiveness, Curriculum Documentation, and TSA status to determine the overall health of a
program and identify where improvement is needed. Student Success measures of course completion,
persistence, graduation rates, and job placements are tracked. Learning Agility includes flexible delivery
offerings, learning pathways, and work-based learning options.
Table 1.8 FVTC Program Vitality Check-Up Evaluation Criteria – 2014

Review focus
Student Success
Measures (7)
Learning Agility
Measures(4)
Advisory
Committee rating
Course Curriculum
Documented in
WIDS2Web
TSA Status/Results

Minor Shape Up

Major Shape Up

All indicators in high
range
All indicators in high
range
7 Points

Top Shape

All indicators at midrange or higher
All indicators at midrange or higher
6 points

In Shape

1 or 2 indicators are
below mid-range
1 or 2 indicators are
below mid-range
4-5 points

3 or more indicators
are below mid-range
3 or more indicators
are below mid-range
1-3 points

100% of courses are
documented (active) in
WIDS2Web and have
integrated Employability
Essentials
Analyzing TSA data for
program improvement

75% or more of
program courses are
documented (active)
in WIDS2Web

50% or more of
program courses are
documented (active) in
WIDS2Web

Less than 50% of
program courses are
documented (active)
in WIDS2Web

In Phase 3 reporting
data to the WTCS

Approved at Phase 1 –
need to move to
Phase 2 and complete
WTCS process

Phase 1 needs
completion and
WTCS approval

Program Vitality Check-Up Rating Key
Top Shape
In Shape
Minor Shape Up
Major Shape Up

Program team continues outstanding work at a high performing level
Program team is making good progress. Action Projects/other efforts are working
Program team is making good progress but some areas need attention
Program team needs to re-examine efforts and actions in key areas

● Summary results of assessments (including tables and figures when possible)
Table 1.9 2014 Status of Program Vitality based on number of programs in each category

Top Shape
In Shape
Minor Shape Up
Major Shape Up

Learning
Agility
7
8
55
18

Student
Success
2
15
50
22

Advisory
Committee
35
22
30
16

Curriculum in
WIDS2WEB
5
51
12
23

TSA
Status/Results
48
6
18

● Comparison of results with internal targets and external benchmarks

As a relatively new process that is unique to FVTC, the Program Vitality Check-Up results are beginning to be
reviewed with the “Top Shape” and “In-Shape” ratings serving as the internal targets for program performance.
The ratings serve as guides to help program areas improve in key areas of program performance, by identifying
criteria for each level from “Major Shape Up” to “Top Shape.” During the Fall of 2014, Program Vitality
Workshops are scheduled with a team of division leaders and College Effectiveness staff to examine programs
with results that have a “Major Shape Up” rating with particular concern for programs with low program
graduation rates under the Student Success category. A Root Cause Analysis will be conducted, including a deeper
data dive, to determine barriers and areas for improvement.
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● Interpretation of assessment results and insights gained

Table 1.9 shows that there is significant room for improvement to increase the number of programs moving to
the “In-Shape” rating status for all 5 categories. In fact, under Student Success, of the 72 programs in need of a
major or minor shape-up, 66 programs (92%) were related to low graduation scores. The graduation factor is noted
as the focus in the 2014-15 AQIP Action Project for Persistence and Graduation.
1I3. Improvements implemented or planned in the next 1 – 3 years
A recent improvement was the development of a comprehensive way to connect the SIP scorecard process and an
overall evaluation of programs—the Program Vitality Check-Up. These tools provide the information needed for
regular program evaluation in a format that is easy to understand and access. The results are comparable across
the College and align with the measures of the College Strategic Plan and key policy areas of importance, such as
curriculum documentation. Regular program evaluation continuously informs program leaders and teams about
program performance and areas needing improvement. The Program Vitality Check-Up process will be fully
implemented in 2014-15 and will be examined in the initial years for iterative modifications to align with changes
in the Strategic Plan and other emerging priority areas.
1P4. Academic Program Quality
• Determining and communicating the preparation required of students for the specific curricula,
programs, courses, and learning they will pursue. (4.A.4)
FVTC faculty, in collaboration with instructional leadership, maintains authority over prerequisites, rigor, and
expectations for student learning. Program curriculum is reviewed at least every three years for currency,
relevance, rigor, and flexibility. Student success is monitored annually through the SIP. The goal is for all courses
to have a documented curriculum in WIDS that can be updated and shared for all faculty (new, part-time, adjunct,
etc.) to use as a framework for teaching the courses. All courses that are offered for dual enrollment credit with
high schools adhere to the same standards of quality. [4.A.4] FVTC Marketing, Admissions, Registration,
Student Services, and program faculty work together to ensure clear, consistent communication about the
preparation required of students for the specific curricula, program, courses, and learning they will pursue. A
variety of venues inform prospective students about programs of study, including:
o The FVTC website, which contains detailed information about each program
o FVTC recruiters and faculty visits to K-12 schools for presentations
o Tours of the FVTC campus for high school students
o Booths at education fairs, community and industry events, and conferences
o Publications such as the Admissions Guide, Our Grads Get Jobs – job placement brochure, At-A-Glance
Programs of Study, Career Cluster Brochures, and the Take a Class booklet
o Social media feeds
o A bi-weekly column highlighting an FVTC students in the local newspaper

Every Fall, the College hosts an open house for prospective students, parents, and members of the community.
Approximately 2,200 visitors attended the 2014 Open House, where they were able to visit with faculty members
and current students from all programs, get first-hand experiences with labs, technology, machinery, and
classrooms, and obtain direct advising regarding the required preparation, learning, and development objectives for
specific programs.
FVTC programs also appear in WTCS publications, including the Marketing website, Annual Statewide
Guidebook, Annual Graduate Follow-Up Report, Annual Wall Chart for High Schools, and social media.
● Evaluating and ensuring program rigor for all modalities, locations, consortia, and when offering
dual-credit programs (3.A.1, 3.A.3, 4.A.4)

An essential component in creating and maintaining high quality educational programs at FVTC is a
comprehensive curriculum. Faculty participate in the oversight of the curriculum – its development and
implementation, academic substance, currency, and relevance for internal and external constituencies. The
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curriculum for each degree, diploma, certificate, and apprenticeship course is initially developed and continually
upgraded and improved to ensure occupational currency and relevance. As shown in Table 1.1 and 1.2 the
distinction between AAS and Technical Diploma degree programs is the presence or absence of the general
education courses. The rigor of occupational courses with the same aid code is equivalent. [3.A.1, 3.A.3]
Curriculum at FVTC includes eight required components (Table 1.10). Each instructional team is responsible to
ensure that all program courses address the requirements of this policy and are documented in WIDS. Instructional
teams are responsible to review, update, and maintain the documented course curriculum as needed, or at a
minimum of once every three years.
Table 1.10 FVTC Curriculum Components

1.
2.
3.
4.

Employability Essentials
Program Outcomes
Competencies
Learning Objectives

5.
6.
7.
8.

Performance Standards
Learning Plans
Performance Assessment Tasks
Syllabus

Regardless of location or mode of delivery, all FVTC courses directly address the approved course competencies
as documented in WIDS. Dual-credit courses or programs for high school students use the same approved
competencies and documented curricula as FVTC’s higher learning courses. To ensure that quality standards for
interactive television (ITV) or online instruction are equivalent to the classroom, FVTC requires training for all
teachers offering ITV or online courses. Learning resources are available at all FVTC campuses and regional
centers. [3.A.3]
FVTC maintains and enforces a curriculum policy which includes the documentation of course curriculum and use
of certified instructors. All instructors, including dual-credit high school instructors, must meet the WTCS
certification requirements to teach FVTC courses. Essentially, dual-credit high school instructors are adjunct
faculty of the College with authority for instruction. FVTC faculty work closely with the dual-credit high school
instructors of their courses and maintain regular contact throughout the school year. Recently, the practice of
holding “Summer Summits,” where FVTC faculty and the high school instructors meet on the FVTC campus, has
strengthened curriculum updating and professional development. [4.A.4.]
● Awarding prior learning and transfer credits (4.A.2, 4.A.3)

To ensure program integrity, FVTC has in place a rigorous process to review all credit that it transcripts, including
transfer credit and credit awarded for experiential or other forms of prior learning. By policy, transfer credit may
be granted to students transferring from other regionally accredited institutions, provided that the course is
identified on an official college transcript, the course is generally equivalent in content and meets or exceeds the
credit value of the FVTC course, the credits accepted in transfer do not exceed the value assigned to the FVTC
course, the course is directly applicable to the degree or diploma, and the student attained a minimum 2.0 grade (on
a 4.0 scale) in the course (Table 1.11). Similarly, Table 1.10 shows the process for awarding credit for experiential
learning to earn advanced standing in a program. [4.A.2, 4.A.3.]
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Advanced Standing
Credit

Transfer Credit

Table 1.11 Transfer Credit and Advanced Standing Award Process

Acceptance of credits from other regionally accredited institutions of higher learning. May be
granted to students transferring from other institutions provided that a course is:
 Identified on an official college transcript
 Equivalent in content to FVTC courses
 Does not exceed FVTC’s credit value assigned to the course
 Directly applicable to the degree or diploma program being pursued
 Graded at a minimum 2.0 grade point on a 4.0 scale
Designated with a grade to Transfer Credit on the student transcript and is not calculated in a
student’s GPA (grade point average).
Cannot be obtained for more than 75% of the required program credits or 50% of certificate credits.
Granting of credit for knowledge and skills that are directly related to the program curriculum. May
be obtained by the following methods:
 Credit by Examination
 Credit for Experiential Learning / Work Experience
 Military Experience
 Credit through Articulation Agreements
 Youth Apprenticeship Course Work
 Associate Degree Advanced Standing for Apprenticeship Training
 Associate Degree Advanced Standing for Technical Diploma Course Work
Cannot be obtained for more than 75% of the required program credits or 50% of certificate credits.

● Selecting, implementing, and maintaining specialized accreditation(s) (4.A.5)

Typically, a program seeks specialized accreditation because it is required for graduates to be employed in the field
or because it enhances the employability of program graduates. In addition, many programs enable students to
earn third-party credentials or certifications. Some FVTC programs must meet external (third-party) credentialing
requirements based on program curriculum requirements rather than on a licensing exam. Thirty-two programs
hold over 143 specialized accreditations or certifications at FVTC. These range from L180 Human Factors in
Wildland Fire Service from the National Wildfire Coordination Group, to Certified Bath Design from the National
Kitchen and Bath Association, to Structural Analysis & Damage Repair from the National Institute for Automotive
Service Excellence. (Professional Examination Pass Rates Table 1.13 in section IR2.) [4.A.5]
● Assessing the level of outcomes attainment by graduates at all levels (3.A.2, 4.A.6)

The program outcomes for Associate Degree and Technical Diplomas are distinct for each program and are
assessed by the TSA (1P2 for discussion of TSAs). [3.A.2]
FVTC surveys its graduates at six months and five years after graduation to monitor graduate employment success
in jobs related or unrelated to their fields of study. Surveys are conducted by mail, via online survey and by
telephone with response rates averaging about 70% for the past few years. Extensive efforts are made to ensure
adequate responses for each program area. In addition to employment status, the survey report includes job titles,
average wages, and satisfaction with the College. [4.A.6]
● Selecting the tools/methods/instruments used to assess program rigor across all modalities

Given that all programs are competency based regardless of mode of delivery, the primary tool to assess program
rigor across all modalities is successful course completion based on grading. Each SIP program scorecard provides
an overall annual score for course completion of both occupational and general education courses required for the
program. A detailed course completion scorecard for every course in the program provides a deeper analysis of the
completion rates in each course, which program teams can use for more rigorous analysis of specific course
modules or topics that are challenges to student success.
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1R4. Results for determining the quality of academic programs
● Outcomes/measures tracked and tools utilized
Key tools used to measure and monitor program quality include the SIP course completion data, survey of
employers of our graduates to determine their satisfaction with the skills demonstrated, the graduate job
placement rate, and credentialing exam pass rates.
● Summary results of assessments (including tables and figures when possible)
Table 1.12 SIP Course Completion Results for Business/Service Programs 2012-13 vs. 2013-14

AcadPlan
101011
101023
101043
101066
101092
101096
101101
101143
101161
101961
103041
103042
103043
103071
103161
311011
311061
311602
313032

Business Division Programs
Accounting
Business Management
Marketing
Administrative Professional
Hotel & Restaurant Management
Meeting & Event Management
Paralegal
Banking & Financial Services
Human Resources
Management Development
Interior Design
Interior Design - Commercial Design
Interior Design-Kitchen & Bath Design
Early Childhood Education
Culinary Arts
Accounting Assistant
Office Assistant
Medical Office Assistant
Food Service Production

2012-13
2
2
2
3
3
3
2
3
3
3
3
3
3
3
3
3
2
2
3

2013-14
2
2
2
2
2
3
3
3
3
3
3
3
3
2
3
3
2
2
3

Difference
0
0
0
-1
-1
0
1
0
0
0
0
0
0
-1
0
0
0
0
0

Course Completion – Table 1.12 provides a sample of one FVTC division comparative scorecard for course
completion based on two years of data. Using the color coding scale at the bottom of the table, the division leaders
analyze which programs are staying at or reaching the target level, which are increasing a level toward the target,
which are decreasing a level, and which are staying at the same level. The numbers indicate the following: 3 = at
the target or above, 2 = between the target and the baseline, 1 = at or below the baseline. The overall college
course completion rate is Measure 3.1 on the Strategic Plan (Table 4.10). In 2013-14, the actual rate was 82% with
a target of 83%.
Employer Satisfaction – Over the last three years (Table 1.13), the mean rating for employer satisfaction with
FVTC graduates has remained steady at 3.4 out of 4, which is between “Very Satisfied” and “Satisfied.” In
addition, the overall rating of FVTC graduates’ skills falls between “Meets” and “Exceeds” employer expectations.
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Table 1.13 Employer Satisfaction Survey (2012-14)
2012
2013
Survey Questions
Average
Average
1. Mastery of knowledge in the field
3.10
3.09
2. Ability to perform technical skills of the
3.30
3.20
profession
3. Ability to communicate effectively with co3.20
3.18
workers and/or customers
4. Relevancy of graduates’ skill and/or
3.20
3.05
knowledge base in relationship to real world
applications within the industry
5. Mastery of science, technology, engineering
3.20
3.09
or math skills needed in the field
6. Overall preparedness for employment at
3.30
3.13
your company
7. How satisfied are you with the graduates’
3.47
3.40
technical college education?
8. Would you recommend graduates of this
2.90
2.86
program to another employer? (Yes = 3)
9. Would you hire a technical college graduate
3.00
2.91
again? (Yes = 3)
10. How important is your local technical
3.41
3.30
college(s) to the overall success of your
business?
114
66
Number of Employer Respondents

2014
Average
3.02
3.11
3.17
3.04
3.09
3.10
3.44
2.82
2.91
3.27
220

● Comparison of results with internal targets and external benchmarks

The quality of academic programs with accreditation requirements is monitored in large part by pass rates on
examinations and findings of site visits. Table 1.14 shows the FVTC pass rate compared to the national pass
rates as the external benchmark for the FVTC programs with specific program accreditations. FVTC pass rates
are higher than the national pass rate in all programs except Medical Assistant (MA), which had consistent
ratings in prior years of 90%+. The Health Division leaders and MA faculty engaged in focused work on
curriculum improvements and a move from adjunct to full-time faculty in some areas. The MA program
received no citations in its Spring 2014 visit and was granted ten-year reaccreditation.
Table 1.14. FVTC Program Accreditations Results
Program

Accrediting Organization

Dental Hygienist

American Dental Association
Commission on Dental Accreditation
(ADA)
Commission on Accreditation of Allied
Health Education Programs
(CAAHEP) and American Medical
Technologists (AMT)
Accreditation Commission for
Education in Nursing (ACEN formerly
NLNAC)
National Board for Certification in
Occupational Therapy (NBCOT)
U.S. D.O.T.; Federal Aviation
Administration, Regulation – Part 147
Certified
Licensed Practical Nurse Wisconsin
Department of Health/Board of
Nursing

Medical
Assistant

Nursing ADN
Occupational
Therapy
Airframe &
Powerplant
Mechanic
Nursing
Practical
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Date of Next
Site Visit

National
Pass Rate

FVTC Pass Rate

Fall, 2020

82%
(2012)

100%
(2014)

Spring 2024

78%
(2013)

68%
(2013)

Fall, 2019

85%

96%
(Q1 & Q2 2014)

2018 – 19

85%
(2013)

90%
(2013)

12/2014

70%

82%
(2013)

N/A

84%

100%
(Q1 & Q2 2014)
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Job Placement – Figure 1.8 shows the external benchmarks of other WTCS colleges in adjacent districts or of
similar size for the job placement rate of graduates who are employed or specifically employed in their fields of
study. The statewide average for total employment is 89%; FVTC’s rate is 89%. For employment in a field
related to students’ technical educations, FVTC ranks second (79%) among WTCS peer-benchmark colleges.
Figure 1.8 – WTCS Graduate Job Placement Comparison

68%

Gateway

86%

69%

Milwaukee Area

88%

64%

Madison Area

89%
74%

STATEWIDE

89%
79%

FOX VALLEY
Northeast
Wisconsin

77%
76%

Waukesha County

0%

20%
40%
Employed in Related Field

60%
Total Employed

80%

90%
92%

81%

Moraine Park

89%

92%
100%

● Interpretation of results and insights gained

Credential/Licensure Success – Table 1.14 provides a summary of key program accreditations and external
benchmarks that are monitored on an annual basis in the Performance Monitoring Report to the FVTC Board of
Trustees. In five out of the six programs with licensing requirements, FVTC pass rates exceeded the national pass
rate for the most recent year of available data. In the case of the Medical Assistant program, measures are
underway to improve the program curriculum and align it with the national standards set forth in the accreditation
process.
FVTC maintains pass rates above the national average or required threshold in most areas. If a program does not
meet the national average pass rate, the program faculty team puts in place targeted efforts to improve student
performance. Faculty teams whose programs have accreditation and certification requirements monitor the
expectations very closely and aim to maintain high quality program performance. The success of this approach
is illustrated by the Occupational Therapy Program, which had a 2012 pass rate of 74% - below the national
average. The faculty team worked to improve the program, and in 2013, the pass rate was 90% - well above the
national average of 85%.
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Job Placement – Improving area employment rates point to a recovering regional economy. Our Graduate
Follow-Up Survey (which had a 72% response rate) showed results for 80 programs with graduates. Of these, 38
had 100% employment, up from 32 programs in the previous year. Most notable is the increase in employment
related to the graduate’s field of study, which rose from 75% in 2013 to 79% in 2014. Postitive results continue
over time. In the 2014 five-year follow-up survey 1,001 graduates from 2007-08 reported an average salary of
$44,480, which represented an increase of $10,832 since their six-month survey in 2008. Nine out of ten 2007-08
graduates would recommend an FVTC education to others. Maintaining the high level of employment-related
placement is very challenging, so these numbers reflect a high level of achievement and improvements in the labor
market and in FVTC’s ability to align our academic offerings to the needs of stakeholders.
1I4. Improvements implemented or planned in the next 1 – 3 years
Starting in 2014-15, the WTCS will begin a shift in how state aid is distributed among the 16 technical colleges.
Previously, aid was based on enrollments (FTEs). In 2014-15, state aid will be expanded to be based on
performance, using a formula involving ratings in nine criteria. Each college will select seven of the nine criteria
on which its funding level will be calculated, based on its individual performance compared to the other 15
colleges. One of the nine criteria is “placement rate of students in jobs related to the students’ programs of study.”
For 2014-15, FVTC had the top funding ranking for job placement criteria among the 16 technical colleges. Job
placement is central to our mission as a technical college and is the ultimate measure of student success as noted
on the 2013-16 Strategic Plan Measures. Accordingly, it remains a high priority. FVTC’s goal for the next three
years is to reach an annual job placement rate related to field of study of 76% or better.

FVTC plans not only to further improve the job placement of graduates, but also improve the efficiency and
effectiveness of the reporting systems used to produce the data for this rating. Planned and ongoing
improvement efforts toward both goals include:


Maintaining the response rate to graduate surveys. Our graduate population is highly mobile, which makes
obtaining survey responses challenging. We already use multiple avenues to reach graduates, including
postal mail, telephone outreach, social media, faculty outreach, etc. A new method currently under review is
to engage known higher volume local employers in the survey process.



Incorporating more work-based learning into our programs. When students can engage with employers in
their field while still in school, it is easier for the student to link with a potential employer after graduation.
SIP program scorecards include a measure of work-based learning options/credits to include an internship,
clinical, or fieldwork course. Many programs already integrate work in the field as part of the learning
process, but not as a specific course.



Improving placement services. The College’s Employment Connections continually works to improve
support to help graduates find jobs. Examples include job postings on the Wisconsin TechConnect system,
job fairs, mock interviews, resume writing clinics, and many other supportive services.

1P5. Academic Student Support
• Identifying underprepared and at-risk students, and determining their academic support needs
(3.D.1)
The level of preparedness required for students to enter a particular program or take a particular class is
determined by the program faculty in collaboration with the Dean. Program instructors determine readiness
scores for reading comprehension, sentence skills, elementary algebra, and math. Table 1.15 provides a sample
of the ACCUPLACER scores required to enroll in nursing core and general education courses. All new
students undergo ACCUPLACER testing to determine their readiness for college and their programs of study.
Each student meets with a counselor to interpret the results of the ACCUPLACER assessment and to develop
an educational plan. Some programs require additional tests, such as the Bennett Mechanical (automotive) and
Test of Essential Academic Skills (nursing). Students who do not achieve the minimum ACCUPLACER scores
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are directed to complete appropriate program preparation coursework. Program preparation (referred to as
“program prep”) classes were previously provided through the Adult Basic Education program on a self-paced
basis. In an effort to improve student performance and completion, the process was re-designed and the classes
are now provided in class-size cohorts following the same structured schedules as credit-bearing classes.
[3.D.1]
Table 1.15 Nursing Program ACCUPLACER score minimums

Core Course Test Score Requirements
95
Reading
83
Sentence Skills
79
Arithmetic
NA
Algebra

General Education Requirements
54
Reading
83
Sentence Skills
NA
Arithmetic
51
Algebra

● Deploying academic support services to help students select and successfully complete
courses/programs (3.D.2)

Counselors provide students with the results of their ACCUPLACER tests and identify the program prep
or general education courses students should complete to support successful course completion. Program
prep courses are offered for the areas of reading, sentence skills, and arithmetic/algebra for those students
who have test scores below the required level. Table 1.16 lists the courses available with multiple sections
offered in many learning modalities (i.e., classroom, hybrid, online, etc.) and locations to accommodate
distance and schedule needs of students. [3.D.2]
Table 1.16 General Education Program Prep Class Selection based upon ACCUPLACER score

Reading < 41
Intro to College Reading &
Study Skills
Sentence Skills < 83
Intro to College Writing

Reading 41 – 94
Intro to College Reading & Study Skills
10838105
Sentence Skills > 83
Arithmetic < 79

Reading ≥ 95

Arithmetic ≥ 79

PreAlgebra
● Ensuring faculty are available for student inquiry (3.C.5)

Per the 2014-15 Employee Handbook, all full-time faculty members are required to hold a minimum of five
office hours per week. Students are also welcome to call or e-mail their instructors. According to the
Administrative Policy governing course syllabus requirements, the syllabus must include the following
instructor information: instructor’s name, e-mail address, phone, office location, and office hours. [3.C.5]
● Determining and addressing the learning support needs (tutoring, advising, library, laboratories,
research, etc.) of students and faculty (3.D.1, 3.D.3, 3.D.4, 3.D.5)

The Administrative Policy for the Grading System states that “formative feedback is essential to the learning
process.” Timely feedback on academic progress is necessary for students and instructors in determining learning
support needs. The policy states that: “Formative feedback can be accomplished through formal grading through
various other formal and informal means, such as posting students’ current cumulative course grade(s) via
BlackBoard, MyFVTC, verbal guidance or feedback, or any other means as deemed appropriate by the instructor,
at the following intervals: 1. At or before completion of 1/3 of the course or fourth week of semester (whichever
comes first), and 2. At or before the completion of 2/3 of the course or eighth week of semester (whichever comes
first).” In addition, FVTC instructors use an Early Academic Alert (EAA) system to refer struggling students to
their academic advisors. Students either self-refer to the Teaching and Learning Center (TLC) or are referred by
counselors or faculty members. The TLC provides walk-in tutoring, study groups, or workshops (Table 1.16) to
address a wide variety of learning support needs. The policy and the EAA system are the results of an initial AQIP
Action Project. Figure 1.9 shows the process for the EAA. [3.D.1, 3.D.3, 3.D.4, 3.D.5]
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Figure 1.9 – Early Academic Alert Process

Table 1.16 Teaching and Learning Center Workshops

Improve Your Study Skills and Note Taking
Preparing for Tests and Managing Test Anxiety
Manage Your Time and Stop Procrastinating
Critical Thinking: Is Your Thinking Making Your Life More Difficult
Goal Setting
How to Write an Effective Scholarship Application
● Ensuring student academic support staff members are qualified, trained, and supported
(3.C.6)

FVTC academic support service staff members, including counselors and retention/transition specialists, are
classified as faculty or managers based on their job descriptions. For faculty, at least four of the required WTCS
certification courses directly address learning styles: Teaching Methods, Educational Evaluation, Guidance and
Counseling, and Educational Psychology. Learning styles are also covered in other faculty trainings, such as
accelerated learning training and training regarding Downing’s “On Course” program. The On Course trainings
include hundreds of strategies to address varied learning styles and include methods to design and facilitate
learner-centered experiences to teach personal responsibility, self-motivation, self-management, interdependence,
self-awareness, life-long learning, emotional intelligence, and believing in oneself. More than 300 FVTC staff
members have participated in training sessions or workshops regarding the On Course principles. [3.C.6]
Peer Tutor training involves a three-pronged approach, including: an orientation with the TLC coordinator, online
training in Bb, and shadowing a veteran tutor in the TLC. Online training contains information and materials
gathered from other WTCS colleges, training materials, and videos from “A Look at Productive Tutoring
Techniques,” by Dr. Kennith Gattis from North Carolina State University. The TLC Coordinator is a certified
tutor trainer and academic coach through the National Tutor Association (NTA). Topics covered in tutor training
are:
1.
2.
3.
4.
5.
6.

FERPA
Harassment
Discrimination
Diversity
Time and Labor
Tutoring Overview/Job Description,
Requirements, Expectations, and Basics

7.
8.
9.
10.
11.
12.
13.

Tutoring Strategies
Tutoring Challenges
Tutoring Processes and Procedures
Listening Strategies
Questioning Strategies
Bloom’s Taxonomy
MLA/APA Citation Information

● Communicating the availability of academic support services (3.D.2)

The FVTC Student Handbook provides detailed information about the availability of academic support services
in both print and interactive online modes. The availability of academic support services is communicated to
students through a variety of means, such as during New Student Registration, New Student Welcome Days
(orientation), Center for New Students, an Online Readiness course, and through the Counseling and Advising
Center. The most important conduit for this communication is the faculty, in classes and during one-on-one
faculty advising sessions. [3.D.2]
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● Selecting the tools/methods/instruments used to evaluate the effectiveness of support services

The decision to use ACCUPLACER was made several years ago, and is revisited annually by the college-wide
Assessment Committee for appropriate course-placement benchmark scores. ACCUPLACER cut-scores for
course placement are reviewed every 2-3 years with the academic deans and department chairs, to ensure
appropriate levels as correlated with course success. Several reports help determine the strength of the correlation.
A report performed by ACCUPLACER in 2011 with FVTC-submitted data, provided evidence that supported the
established cut-score criteria. Some instructional areas of the College have conducted their own research based on
student grades and academic progress as they relate to preparedness as predicted by the ACCUPLACER. For
instance in 2013-14, the Communication Department reviewed additional options for assessing student writing
skills. As part of that work, teachers and several sections of Intro to College Writing students were given the
“Write Placer” to determine whether there was a correlation between the assessment results and the grades of
students in the class.
Additionally, occupational programs and departments review the cut scores and other available tools on an asneeded basis. In the manufacturing area, the need to better predict mechanical aptitude for course and program
success led to the implementation of the Bennett Mechanical Skills assessment. The Nursing department has
conducted a 2-year research project that supports the Test of Essential Academic Skills (TEAS) assessment as a
reliable course-success predictor tool, either in addition to or in tandem with the ACCUPLACER. The
implementation of the TEAS is scheduled for Fall 2015. Other effective methods for assessing student needs
include one-on-one counseling sessions and/or faculty advising sessions, and college staff observations.
1R5. Results for determining the quality of academic support services
● Outcomes/measures tracked and tools utilized
The primary measure of quality in academic support services is whether students successfully complete
Program Prep courses and then go on to successfully complete the related academic courses. As an open-access
institution, FVTC welcomes students with wide variations in foundational educational preparation. The goal is
to offer each one a chance to succeed. Some who initially fail will try to succeed by retaking a course, while
others will adjust their personal/career aspirations. College services are available to assist to the greatest extent
possible. In addition to measuring the success rate, the TLC offers students the opportunity to complete
comment cards to suggest improvements in the services offered (see results below). These suggestions are
reviewed to identify patterns that suggest areas needing improvement. In addition, the Noel-Levitz Student
Satisfaction Survey (2R1 – Table 2.4 Academic Services) and the Community College Survey of Student
Engagement (2R1 – Table 2.5 Support of Learners) provide measures tracked for academic support services.
● Summary results of assessments (including tables and figures when possible) (4.C.2, 4.C.4)

Figure 1.10 shows the improving success rate for completion of Program Prep courses over the last three years.
The total number of students attempting and successfully completing these courses are as follows: 2011-12
(2,381/1609); 2012-13 (2,821/1,959); and 2013-14 (2,366/1,665). [4.C.4]
Figure 1.10 – Program Prep Course Success

Program Prep Success Rate
2013-14

70.4%

2012-13

69.4%

2011-12
66.0%

67.6%
67.0%
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TLC evaluations are typically high, with 95% of the 116 recent term respondents rating the services excellent
(69%) or very good (26%). Most students are working on math and writing courses, with many students in science
classes also seeking assistance, particularly for the science classes linked with the health programs, such as
Microbiology for nursing students. [4.C.2]
● Comparison of results with internal targets and external benchmarks (4.C.4)

Figure 1.11 shows that students who complete Program Prep courses have slightly better success rates in the
general education communications skills and math courses for which they were preparing than those students
who did not take the Program Prep courses. The success rate is increasing from the previous year but not yet at
the College internal course completion target of 83%. [4.C.4]
FVTC compares favorably to external benchmarks in the Community College Survey of Student Engagement
(CCSSE) survey conducted in 2012, outpacing the WTCS and the national comparison for “Support for Learners”
with a 50.3% satisfaction rating (2R1-Table 2.5). In the Noel Levitz survey (2R1 – Table 2.4), Academic Services
satisfaction rating for FVTC increased consistently over three survey administrations from 5.36 (2010) to 5.42
(2012) to 5.46 (2014). However, the high FVTC rating for 2014 was slightly lower than the external 2014
benchmarks of the WTCS (5.49) and National (5.56).
Figure 1.11 – Program Prep Transition Success

Program Prep Student Success Transitioning
to General Education Courses
82.0%
80.0%
78.0%
76.0%
74.0%
72.0%
70.0%
68.0%
66.0%
64.0%

77.2%

78.2%

74.7%

79.5%
75.8% 75.8%

76.2%
2012-13
70.0%

2013-14

Communication Communication
Mathematics
Mathematics
Skills
Skills
No Program Prep With Program Prep
No Program Prep With Program Prep

● Interpretation of assessment results and insights gained (4.C.2)

The combination of Program Prep courses and the services of the TLC is assisting more students to successfully
prepare for required credit courses. Successful completion of general education courses and occupational
courses is essential to improve program completion rates. In occupational programs, one chronic factor that
prevents successful completion of programs is “jobbing out” – finding employment in the occupation before
completing all the required program courses. Frequently, the uncompleted (even unattempted) courses are the
general education courses. This phenomenon is difficult to track and verify statistically but surfaces as program
faculty share information about former students. At the same time, employers continually express the need for
stronger skills in the areas that general education courses emphasize. Considering these results along with
national survey findings, the College continues to work to strengthen academic support services so that more
students will successfully complete both occupational and general education courses. [4.C.2]
1I5. Improvements implemented or planned in the next 1 – 3 years. (4.C.3)
The new Student Success Center, one of the referendum projects, opened in August 2014. The many unique
features built into the physical and service design of the Center are intended to make the Student Success Center
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the energy hub of both academic and support services needed to optimize student success. By locating
instructional and student support services in the same area, the goal is to ensure that all support services, whether
academic or personal, are readily available for students who need them. The first year will be a learning year, as
staff listen and watch to identify needs, plan programs and services based on patterns of observed need, and adjust
as new information becomes available. [4.C.3]
1P6. Academic Integrity
● Ensuring freedom of expression and integrity of research/scholarly practice (2.D., 2.E.1, 2.E.3)
Central to FVTC’s culture is a commitment to academic freedom, integrity, and responsibility. In communication
skills courses, required in all AAS programs, students learn to find and use research, to evaluate sources based on
credibility, authority, currency, and objectivity, and to properly quote, paraphrase, and cite source material.
Students in all FVTC courses also have access to guidance in the ethical use of information resources through the
free writing assistance services provided by the Teaching and Learning Center (TLC). In addition to the class
instruction, FVTC library resources and staff provide guidance in proper research protocol. The library has created
informational handouts and videos to guide students through accessing online databases, properly citing sources,
and evaluating research materials. [2.E.3]
FVTC’s IRB reviews research proposals by faculty, staff, or external requestors. All studies must be mindful of
the rights of individuals, protection of human subjects, and be conducted according to 45 CFR 46. [2.E.1]

Included in effective teaching and learning are freedom of expression and pursuit of truth. FVTC has a student-run
newspaper. Students write the articles and make decisions regarding the content of the newspaper. In 2013, the
Faculty Association established the FVTC Academic Leadership Council (ALC). The ALC is a non-governing
council designed to provide a communication conduit between FVTC Administration and FVTC Faculty related to
academic matters. The Council is made up of faculty representatives from across all college divisions who meet
regularly to discuss faculty-generated academic questions or concerns that should be discussed with members of
the college administration. [2.D.]
● Ensuring ethical learning and research practices of students (2.E.2, 2.E.3)

The Student Code of Conduct addresses academic honesty and integrity by specifically prohibiting plagiarism,
cheating, falsifying research or data, submitting the same coursework for different classes, etc. This Code of
Conduct is printed in the student handbook and referenced in instructor syllabi. Students found violating the Code
of Conduct are put on academic or behavioral success plans, removed from their courses, or (in severe cases)
removed from the College. All FVTC instructors are expected to enforce the Code of Conduct. [2.E.2, 2.E.3]
● Ensuring ethical teaching and research practices of faculty (2.E.2, 2.E.3 – see next section)

To ensure ethical guidelines are followed for research and ethical use of information, FVTC’s IRB reviews
research proposals to be conducted at the college by faculty, staff, or external requestors in order to insure that all
required safeguards of the rights of research participants are met. This review is intended to minimize the risk of
negative consequences to participants and to reduce any potential liability incurred by the researcher or the college.
All studies must be mindful of the rights of individuals and be conducted according to standards established by the
U.S. Department of Health and Human Services (DHHS) in 45 CFR 46.
The FVTC IRB, chaired by the Director of College Effectiveness, has a minimum of five members who have
background in academic research, preferably at the doctoral level. The review of proposed research requires the
researcher to provide evidence of the items listed in Table 1.17.
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Table 1.17 Information required prior to conducting research
Departmental/division leadership approval where staff and or students will be the focus of the proposed
research, including:
 Identification of commitment of time or other resources
 The extent to which the research activity interrupts the teaching/learning/working environment of the college
Research review including protection of human subjects by the researcher’s institution of higher learning IRB.
Informed consent of human subjects for non-exempt areas.
Protection of confidentiality for research participants to assure that individual student or staff information
cannot be identified and is destroyed upon completed of the research.

The WTCS defines expectations for effective and ethical teaching and learning for all colleges through the
competencies of the required faculty certification courses: Educational Psychology, Teaching Methods,
Educational Evaluation, Educational Diversity, Course Construction, Guidance and Counseling, and Technical and
Adult Education in the WTCS. These expectations are communicated to faculty members during the certification
courses and through college orientation sessions and department meetings. They are also communicated and
demonstrated during the mandatory two-year New Faculty Mentorship program. The program pairs new faculty
members with seasoned faculty members who provide guidance and support regarding teaching and learning,
institutional processes, and professional expectations. Instructional managers observe new faculty members each
semester during their first two years and every one-to-three years thereafter. Observations and teaching
expectations are documented on the Faculty Evaluation Form and discussed with the faculty member after each
evaluation. Instructional managers also review student feedback provided on course evaluations and discuss the
results with faculty members as needed.
FVTC’s Internet Qualification Series (IQS) course communicates expectations for technology-based teaching and
learning, based on industry-recognized best practices as identified by the Higher Learning Commission, the
Exemplary Course Program, Quality Matters, and U.S. Department of Education research. All faculty members
who teach online or hybrid courses are required to complete the IQS before beginning to teach in those formats and
are encouraged to complete refresher trainings periodically.
Every year, the Training and Development Department offers short courses related to effective teaching and
learning. Both Curriculum Services and IDD assist faculty to implement effective teaching practices.
● Selecting the tools/methods/instruments used to evaluate the effectiveness and comprehensiveness
of supporting academic integrity

All curriculum is reviewed by the Manager of Instructional Effectiveness. The review ensures that the curriculum:
o focuses on learning and learner-centered approaches
o is bias-free and reflects respect for diversity
o validates program outcomes
o contains competencies that correlate with the appropriate Bloom’s Taxonomy level(s) and are written in
performance-based language
o has viable assessments that are tailored to competencies and integrated within the teaching/learning processes
o reflects foundational Universal Design for Learning principles
o contains learning objectives and activities that address varied learning styles
FVTC’s Academic Honesty Policy includes specific language regarding plagiarism and cheating. Students learn
that the definition of plagiarism includes purposeful and/or accidental use of someone else’s words and/or ideas
without proper citation, and that cheating includes submitting the same coursework for different classes. Learning
to quote or paraphrase and cite source information is critical to helping students understand how their success is
dependent on the quality and use of outside sources. One of the tools offered in the College’s learning
management system (Blackboard) is SafeAssign, a plagiarism analysis tool. This is the primary tool used by
instructors to ensure academic honesty and to provide feedback to students regarding ethical use of source
material. [2.E.2, 2.E.3]
Category One: Helping Students Learn

1-30

Fox Valley Technical College

October 2014

1R6. Results for determining quality of academic integrity
● Outcomes/measures tracked and tools utilized
Academic integrity issues are usually handled at the division level. In the 2013-14 academic year, FVTC
instituted the use of Maxient student conduct tracking software. Violations of academic integrity are now
captured in Maxient. Students found in violation of the academic integrity policy face consequences from
receiving an F on the assignment or test in question to being suspended from their programs. Table 1.18 shows
initial results, but a more comprehensive picture will be available as all instructional leaders and faculty
members get used to entering their cases into Maxient.
● Summary results of measures (including tables and figures where appropriate)
Table 1.18 Student Code of Conduct Cases 2013-14
Code of Conduct Case Type
Number of Cases Closed
Disruptive in Classroom
4
Plagiarism/Cheating
8
Unprofessional conduct
18

● Comparison of results with internal targets and external benchmarks

The Maxient system was new in 2013-14 and will be monitored in future years for performance based upon
internal and external benchmarks as data are available.
● Interpretation of results and insights gained

The current results are encouraging, but the goal is to make more faculty aware of the Maxient system, to increase
use of the system, and to involve the Student Conduct Officer as needed.
1I6. Improvements implemented or planned in the next 1 – 3 years.
In 2013-14, FVTC created a new position of Student Conduct Officer. This position focuses on addressing issues
related to academic integrity and professional conduct, issues that can have an extremely negative impact on the
classroom learning environment for both faculty, and students.

In the past, FVTC faculty were assured of their academic freedom through Collective Bargaining Agreements.
With this agreement expired on June 30, 2014, work rules are now governed by the Employee Handbook instead of
the negotiated agreement. The need has been identified to add an Academic Freedom policy to the Employee
Handbook.
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Category Two:
Meeting Student and Other Key Stakeholder Needs
Introduction
During the recent recession, enrollments at the College spiked, putting Student Services areas at the center of
increased enrollments, overloaded service staff/systems, and emerging technology solutions, but leaving little
available time to examine processes without interrupting student service. Leaders recognized the need to conduct
lean projects using value-stream mapping to eliminate unproductive processes that created long lines, stressed-out
staff, and frustrated prospective students. Over the next few years, service silos were dismantled to allow service to
flow with the naturally occurring needs of incoming students in a user-friendly way. “Customer” counters have all
but vanished, replaced by islands of high tables where current and prospective students meet side-by-side with
enrollment specialists to map out their educational next steps. A completely separate Center for New Students is an
oasis in the process, where those who need more personalized service can find quick and friendly help at every step.
Form and function have advanced on the maturity scale to be aligned, and with even better facilities, setting the
stage for processes that meet student needs becoming more integrated on the AQIP maturity scale.

The efforts of the AQIP Action Project entitled Persistence and Graduation focused specifically on the Strategic
Direction of Student Success with the measures and targets of improving course completion, persistence, and
graduation. These measures served as the model for SIP scorecards to assist program and divisional teams to
examine and understand the data analytics behind the scorecards. This careful quantitative analysis and discussion
was necessary before progressing to qualitative Root Cause Analysis to identify best practices and areas for targeted
action planning. With our Student Success efforts currently at the aligned level in the AQIP maturity scale, work
continues to improve data collection and interventions to move toward the integrated level.
In the two previous AQIP Systems Portfolios, FVTC defined key stakeholders as the employers who are served
by the supply of skilled graduates (Category 1) and by the provision of ongoing training services to their
incumbent workers (former Category 2 – Accomplishing Distinctive Objectives). FVTC Business and Industry
Services, featured in 2010’s Category 2, continues as a strength and hallmark of the College, consistently leading
both state and national benchmarks. The fine-tuned connection with our stakeholders is integrated and a focus of
one of the seven annual Performance Monitoring Reports to the FVTC Board of Trustees.
Similarly, this category highlights our ongoing collaborations with K-12 schools and colleges which is also
featured in an annual Performance Monitoring Report. Although these institutions are traditional stakeholders of
the College, the collaborations tend to have cycles of varying intensity as the pendulums of educational and
workforce priorities swing in the popular culture. In the recent past and into the next few years, the intensity of
the collaborations with our K-12 partners has been, and will continue to be, fueled by the need for more high
school students to be prepared for some post-secondary education. More pathways to the technical college,
encouraged by dual-credit options, are a key strategy to help our relationships with these stakeholders to move up
the maturity scale through stronger and better-aligned processes.
2P1. Current and Prospective Student Need
● Identifying key student groups
State statutes define the student groups intended to be academically served by the WTCS colleges as those seeking
occupational education and training in associate of applied science degree programs, apprenticeships, and technical
diploma programs (typically referred to as “certificates” in other states), of both high school age and beyond, and
post-high school age students in need of basic skills programming. Under the umbrella of prospective and enrolled
students, key student groups and their distinct needs are identified as shown in Table 2.1.
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Table 2.1 Key Student Groups
Prospective Students
Currently Enrolled Student Segments
High school students: Juniors and seniors in 26 area
Traditional age high school graduates enrolling in
high schools connect to FVTC through high school
FVTC directly from high school: Some students may
recruiters assigned to each high school to provide tours
enter with transcripted credit from technical college
and to introduce prospective traditional-age college
courses taken through dual-enrollment options.
students to the programs and services of the College.
Adult Basic Education Students: Adult students
Program Preparation students: Based upon the
completing a high school credential or English
results of the ACCUPLACER students are placed in
Language Learning students reaching linguistic
program prep classes prior to enrolling in program
proficiency receive transition services to encourage
classes.
career exploration and post-secondary enrollment.
Adult Population: Often referred to as non-traditional
Adult Population: enroll some years after high
students or returning adults, these persons age 25+
school graduation. May have some college, work,
seek education to support career change or
and/or military experience. Some students may hold
advancement.
credentials and college degrees, but are studying to
upgrade skills or change careers.
● Determining new student groups to target for educational offerings and services

Within the broad categories set by statute, new student groups are determined based on significant events of statewide socio-economic impact. In the aftermath of the war in South East Asia in the 1970’s and 1980’s, Wisconsin
technical colleges provided focused educational services and offerings, particularly in the area of literacy and
learning the English language, to refugees who relocated to our local communities. In recent years, the recession
caused high levels of area job lay-offs, resulting in a dislocated worker student group in need of training or
retraining to become employable. Members of this population have often been out of school for long periods of
time, and have either had no prior experience with higher education, or experience that was less than satisfactory.
They often required a great degree of guidance through both the educational and life-transition processes. Over the
last three years, the numbers of dislocated workers has declined.
● Meeting changing student needs

FVTC staff responds to the changing needs of students through cross-functional team meetings, individual staffing,
integrated learning events and activities, the Early Academic Alert System, and the Maxient software system that
compiles student conduct information. Student Conduct is sometimes the first alert to particular student needs,
based on observed behaviors that compromise campus safety or the learning environment. Information entered into
Maxient is sent to the FVTC Conduct Officer, who reviews the student’s entire file, and makes appropriate contacts
through the behavioral intervention process. In addition, the Behavior Intervention Team is a cross functional team
that assists the Student Conduct Officer in addressing behavior issues. The Student Conduct officer initiates
referrals to other internal or external resources dependent upon his evaluation of that student needs.
Returning adult needs are analyzed based on data and information gathered through one-on-one sessions with
Transition Specialists. Students who are decided on their career pathways or programs work with Transition
Specialists who assist them to complete the application process and to create their first semester schedules.
Undecided returning adult students attend group or individual assessments and counseling sessions during the career
development/counseling process to assess their needs. These assessments include a values assessment, career
exploration assessments via WisCareers, career pathway development via Careerpathways.org, and the Career
Decision Maker survey (CDM), to name a few. Group and/or individual counseling sessions range from one session
to eight, depending on the academic and non-academic barriers identified through the needs assessment process.
Once an analysis has been completed, returning adult students are referred to Admissions or the Center for New
Students to complete the admissions process, or are referred to additional internal or external resources depending
on the identified needs.
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Informal events that provoke discussion and assist in identifying changing needs include Welcome Days, Interim
Week each semester, and Student Life activities. For prospective students, needs analyses are conducted using the
transition information gathered by ABE instructors, Transition Specialists, retention coordinators, and counselors.
ABE instructors provide personal one-on-one educational planning (PEP) and advising, review progress, facilitate
career exploration, and encourage post-secondary enrollment based on the ABE students’ individual needs and
goals. The College and K-12s have partnered to address the transition needs and goals of high school students,
including aligning curriculum to improve academic, social, and civic preparedness of students entering FVTC and
articulating courses to give students a jump start on college coursework by developing occupational pathways.
● Identifying and supporting student subgroups with distinctive needs (e.g., seniors, commuters,
distance learners, military veterans) (3.D.1)

FVTC uses state-reported data gathered through the student registration system and data warehouse reports to
identify student subgroups. Through the registration system, student populations with specific needs self-identify
based on demographics (e.g. single parents, displaced homemakers, dislocated workers, ELL, students with
disabilities, students in non-traditional programs, minority status, etc.). Counselors, Disability Services staff, and
the Minority Retention Specialists contact identified groups and create targeted intervention strategies and activities,
including counseling for single parents, displaced homemakers, and dislocated workers, Multicultural Center
opportunities, ELL classes, and/or veterans’ services. If services and opportunities are available to students who
have not self-identified, the College data system provides the information for staff and faculty to inform and invite
students to participate in activities and projects. Information about accommodations and disability services is
included in all course syllabi to inform students about the services available and how to access them. Military
veteran students’ needs are assessed by the Veterans Services office and resources/referrals are made according to
need. FVTC has Veterans Support Specialists who identify military veterans through the reporting system, make
contact with all military veteran students, and provide appropriate services based on individual need. These services
may include follow up counseling sessions, referrals to Veterans Administration or other health facilities, and case
management. International students in Intensive English and those linked with grant-funded projects receive
supportive services through the FVTC Global Education and Services department. [3.D.1]
Services for Special Populations By statute definition, “special populations” includes emotionally challenged,
physically and learning disabled, academically disadvantaged, economically disadvantaged, English Language
Learner (ELL), minority, incarcerated, displaced homemaker, single parent, and those who are working toward a
non-traditional occupation (NTO). The number of special population students has increased nearly 30% in the last
10 years. The number of economically disadvantaged has tripled, and minority, students with disabilities, and nontraditional students have nearly doubled. With increasing demands for accountability and compliance, Student
Services staff rely on technology for managing caseloads and tracking progress.
Many students with disabilities choose not to self-identify, but may be later encouraged to explore services by
faculty who have observed potential learning challenges in the classroom. Information about accommodation
services is included in all course syllabi to inform students about the services available and how to access them.
Students with learning or physical challenges that present barriers to educational success are provided with special
services or assistive technology. According to statute, this category includes barriers created by stereotyping and
discrimination.
Testing accommodations are administered and proctored by Educational Support faculty, and exams read/scribed
one-on-one. Staff in Disability Services and the Teaching Learning Center (TLC) triage the need for tutoring and
provide one-on-one tutors or group tutoring in Math, Science, English, and program prep coursework. This triage
process includes exploring the need for referring to study groups in the Sciences, Nursing, Early Childhood
Education, Welding, and Math, Natural Resources, Electronics, and Mechanical Design.
Students with disabilities frequent the Access Technology Center located in Educational Support Services. Each
year, over 150 students use the following assistive technology/auxiliary aids in the Access Technology Center:
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screen readers, magnifiers, CCTVs, TTYs, text-to-speech, alternative text books, trackballs, touch screen monitors,
alternative keyboards, note-taking services, and typing services. In addition, the use of small equipment services in
classes includes digital voice recorders, talking calculators, language masters, assistive listening devices, and
interpreter services. Case management is continuous and the student’s progress is monitored.
The College continues its strong commitment to serving a diverse student body. During the 2012-13 academic year,
1,340 minority students were active in programs. Approximately 65% of them access some level of services in the
Multicultural Student Services Center. These services range from contact regarding financial aid eligibility or
academic progress to using the center for assistance with obtaining college services. Students also have the
opportunity to participate in clubs and events related to specific ethnic groups. The Brother-2-Brother project
provides additional support and resources to disadvantaged black male students.
● Deploying non-academic support services to help students be successful (3.D.2)

The First Year Experience (FYE) non-academic assessment facilitated by counselors during the ACCUPLACER
assessment process helps to identify academic and non-academic factors that could influence retention. Career
Counseling identifies student needs, develops relationships before enrollment, and provides connections to
additional resources. Students receive and complete the FYE survey in tandem with the ACCUPLACER
assessment. This survey contains questions that identify perceived potential barriers or concerns reported by the
student. These concerns are then evaluated by a counselor. Follow up counseling sessions and referrals are made
based on the analysis of the FYE survey and the identification of early risk factors that may affect academic success
and persistence. Questions include students’ perceptions of their family support systems, perceptions of college
engagement, first generation status, and their willingness to seek assistance, to name a few. Table 2.2 provides a
description of the services deployed to assist students with non-academic support. [3.D.2]
Service
Academic
Counseling/Advising
Admissions and
Recruitment
Career Counseling
Center for New
Students
Entrance
Assessment
Financial Aid
Services
Financial Wellness
Center
Personal Support
and Counseling

Table 2.2 Non-Academic Support Services for FVTC Students
Description
Provides academic counseling to help students make decisions about their
personalized academic pathways. Helps students in academic crisis, academic
probation, or suspension.
Assists students with decision-making processes as they learn about FVTC’s
offerings and continues through the completion of the application process.
Assists students with identifying interests, values, skills, and personality to help
with program selection. Helps students address life circumstances that affect
college entry.
Assists new and prospective students either on a walk-in basis or by appointment.
General assistance for those who need to know how to get started with the
application, program information, admission process, financial aid, first term class
schedule, transfer questions, etc.
Assesses student academic preparedness and guides course placement for
general education courses in the areas of arithmetic, algebra, reading and
grammar.
Assists students with securing tuition funding using student loans, alternative
loans, grants, work study jobs, and scholarships. Provides advising and referral
for emergency funding as applicable.
Provides one-on-one financial counseling and financial literacy education for
students on a wide variety of topics.
Case management of at-risk and “special population” students to assist them in
reaching their academic goals. Services include tutoring, disability support and
accommodations, short-term counseling, Alcohol and Other Drug Addiction
(AODA) intervention and counseling, and referrals to external/ community
resources.
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Assists students with entry-level exploration and all aspects of the application
process. Helps students to establish connections with areas of the College
relating to needs.
Provides assistance with paperwork and benefits and serves as home base to
help veterans acclimate and engage with support services.

● Ensuring non-academic student support staff members are qualified, trained, and supported (3.C.6)

Non-academic support services are facilitated by staff who have earned the credentials required to provide the
identified services. Counselors are required to have earned a minimum of a Master’s degree in Counseling or
Counselor Education. Additional staff training is supported through the WTCS’s certification and continuing
education process and FVTC’s employment and training criteria. For example, FVTC provides on-going training
for counselors and special needs support instructors such as QPR (Question, Persuade, Refer for suicide awareness
and prevention), Prepare Training (for campus safety), and Sexual Harassment training. Additional training is
encouraged and supported with college funding. Currently, counselors are required to earn a minimum of six credits
every 5 years in an approved accredited program that relates to their work and their roles in serving students.
Special needs support instructors provide specific targeted services to students with disabilities. Their certification
requirements include having earned a minimum of a BA in special education or a related area of practice. FVTC
has an additional requirement of an earned Master’s degree in Special Education or a Vocational Rehabilitationrelated area. Special needs support instructors are also required to maintain their certification by earning a
minimum of 6 credits every 5 years in an area specified and approved as appropriate. [3.C.6]
The positions in Student Life that oversee programming for the department (The Coordinator for Student Life and
the Student Life Director positions) are masters-preferred positions. The Coordinator for Intercollegiate Athletics
position requires a bachelor’s degree. The Student Life Assistant in Oshkosh (who also does programming) is an
associate degree position. Current staff all exceed those qualifications. In addition, many staff have been involved
in outside professional development organizations, including the National Association for Campus Activities, the
Association of Student Conduct Administrators, the Wisconsin College Personnel Association, American
Counseling Association, and the American College Personnel Association. [3.C.6]
Continual monitoring of demands and resources occurs at all levels of service in the College to ensure appropriate
staffing levels with employees who meet or exceed credentialing standards. [3.C.6]
● Communicating the availability of non-academic support services (3.D.2 is addressed in 1P5)

Enrollment Services staff coordinate high school recruiting activities and adult recruiting events. New student
registration sessions provide additional information about classes and services, help students finalize individual
program plans, and give students and staff an intervention point to address potential barriers to success. Welcome
Days for students new to the College are organized each semester by the Student Life department. These events
provide informational sessions, social activities, and meals to new students and their families.
FVTC currently has 48 recognized student organizations, more than any other Wisconsin technical college. Most of
the clubs focus on applying in-class learning to co-curricular settings (e.g. Student Nurses Association, Horticulture
Club, and Residential Building Construction Club), but also include organizations for students with special interests
or needs such as OWLS (Older, Wiser Learners) for nontraditional students, Japanese Club, and The Politically
Incorrect Club.
Information about non-academic needs and desires is often gleaned from surveys and focus groups that Student life
frequently administers to ensure responsiveness to student preferences. Events such as Family Movie Night, family
holiday parties, and overnight trips to theme parks are a response to feedback received indicating that the nontraditional students want and appreciate activities and events that they can share with their families. The FVTC
Student Food Pantry was developed a year ago in response to a need recognized by Student Life staff. The
observations of some students’ nutritional needs not being met were confirmed by student comments. The Student
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Life staff responded by proposing the establishment of a food pantry and took the idea to the Student Government
Association, which supported the proposal with $1000 in startup funds.
Financial aid and other financial advising is provided by trained financial aid staff in the Office of Student
Financials. Financial literacy is a service provided through the Financial Wellness Center by the Financial Wellness
Advisor. This service is a partnership between FVTC and Financial Information Services Center (FISC), an agency
within Goodwill Industries NCW. A financial literacy class is available through the ABE program at no cost.
Students who request emergency funding are required to meet with a counselor who does an initial comprehensive
needs assessment, then makes a direct referral to the Financial Wellness Advisor to create a plan for short- and longterm financial security.
● Selecting tools/methods/instruments to assess student needs

Currently, student needs assessment retooling is occurring with two key constructs at the top of the priority list: 1)
all efforts, whether in Counseling and Advising Services, Student Life, or Education Support Services, are directed
toward the end result of improving student retention; and 2) FVTC has good data and the ability to examine
retention at a very micro level, however, the connections have not always been made between the measures and the
actions. During 2014-15, efforts are being framed around retention (e.g., Which student groups are least likely to
succeed? What initiatives can be deployed to impact retention? and, What are the measures now telling us about the
efficacy of those efforts?) Noel-Levitz, Starfish, and other vendor products have been researched for cost and
predictability of persistence and success based on non-academic indicators, with a focus on existing data systems for
baseline information.
● Assessing the degree to which student needs are met

Assorted follow-up inquiries are conducted for student services and other academic support services each term or
after the completion of a workshop or event to determine if the services or events were helpful and met expectations.
Summary data are discussed to determine the effectiveness of process design and ideas for continuous improvement.
On a broader scale, FVTC conducts the Noel-Levitz Student Satisfaction Inventory every two years to understand
the importance of non-academic services to program students and their level of satisfaction with service delivery.
2R1. Results for meeting current and prospective students’ needs
● Outcomes/measures tracked and tools utilized
The primary measurable tool for tracking the results of our efforts to meet student needs are student satisfaction and
engagement surveys that can be compared with state and national benchmarks. In addition, results are provided for
student satisfaction with their experiences in basic education because the quality of their experiences determines the
ability to transition from a prospective student to an enrolled student. The indirect measures of meeting student needs
are the College performance results in the areas of Student Success, which are discussed in the next section.
● Summary results of measures (including tables and figures when possible)

(Tables 2.3 to 2.6)
● Comparison of results with internal targets and external benchmarks

Tables 2.3 and 2.4 show student satisfaction results for program students from the 2014 Noel Levitz Student
Satisfaction Inventory conducted in Fall 2013 for the categories related to Student Services. Overall category results
of the 2014 Noel Levitz SSI survey compare less favorably with the 2012 FVTC results and the WTCS 2014 overall
(surveys administered from 2009 – 13). Notable dips in the average rating for academic advising and safety/security
from the FVTC 2012 results to 2014 are under review and analysis.
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Table 2.3 Noel Levitz Student Satisfaction – Internal Results Comparison
Noel Levitz SSI Categories

2012
Importance
Student Centeredness
6.04
Concern for students as individuals
6.12
Students feel welcome
6.20
Instructional Effectiveness
6.27
Students notified of progress early
6.09
Faculty understand student lives
6.21
Noel Levitz SSI Categories
2012
Importance
Academic Advising and Counseling
6.13
Concern about individual success
6.13
Counselors care about student
6.04
Concern for the Individual
6.15
Faculty care about individual student
6.11
Campus Climate
6.00
Available complaint process
5.85
Scale 1-7, 7=very satisfied (+/- = FVTC difference from 2012 to 2014)

2012
Satisfaction
5.58
5.22
5.85
5.61
4.85
5.41
2012
Satisfaction
5.42
5.28
5.39
5.42
5.68
5.53
4.93

2014
Importance
5.946.046.115.945.986.15
2014
Importance
6.005.985.956.056.055.915.71-

2014
Satisfaction
5.565.31+
5.715.564.86+
5.42
2014
Satisfaction
5.345.175.39~
5.405.625.504.99+

Table 2.4 Noel Levitz Student Satisfaction External Benchmarks
Noel Levitz SS Categories

FVTC
FVTC
2010
2012
Student Centeredness
5.93
5.58
Responsiveness to Diverse Populations
5.48
5.51
Campus Support Services
5.03
5.14
Safety and Security
5.05
5.15
Academic Advising and Counseling
5.40
5.42
Admissions and Financial Aid
5.04
5.25
Academic Services
5.36
5.42
Registration Effectiveness
5.33
5.43
Service Excellence
5.28
5.39
Concern for the Individual
5.36
5.42
Campus Climate
5.41
5.53
Scale 1-7, 7=very satisfied (+/- = FVTC difference from 2012 to 2014)

FVTC
2014
5.565.53+
5.14 ~
5.07 5.34 5.31+
5.46+
5.415.385.405.50-

WTCS 2014
5.62
5.63
5.16
5.18
5.43
5.35
5.49
5.55
5.60
5.47
5.56

National
2014
5.26
5.56
5.05
5.15
5.49
5.24
5.56
5.49
5.34
5.28
5.37

Table 2.5 Community College Survey of Student Engagement (CCSSE)
Benchmark Categories
Active and Collaborative Learning
Student Effort
Academic Challenge
Student-Faculty Interaction
Support for Learners

FVTC
2004
51.8%
47.4%
46.0%
48.8%
45.0%

FVTC
2012
55.2%+
49.6%+
48.9%49.7%+/50.3%+

2012 WI
53.9%
48.6%
50.0%
50.5%
49.8%

2012 Large US
Colleges
49.4%
49.2%
49.6%
49.1%
48.8%

Scale = the highest combined ratings of “Often and Very Often” (+/- = FVTC difference from 2004 to 2012)

Table 2.6 FVTC Student Satisfaction with Basic Education
Key Components
Relevant projects/tests
Climate of respect
Clear, concise instruction
Course Content
Variety of teaching methods

Spring 2012
4.86
4.78
4.84
4.67
4.62

Spring 2013
4.87+
4.85+
4.674.74+
4.71+

Scale 1-5, 5=very satisfied (+/- = FVTC difference from 2012 to 2013)

FVTC conducted the Community College Survey of Student Engagement (CCSSE) in Spring 2012. The survey
sample included 943 students in randomly selected classes across the college. The percentages combined the
highest positive ratings such as Often or Very Often. As shown in Table 2.5, FVTC students rated Active and
Category Two: Meeting Student and Other Key Stakeholder Needs

2-7

Fox Valley Technical College

October 2014

Collaborative Learning higher than other Wisconsin colleges and larger colleges nationally, particularly noting that
they frequently work (ratings of Often or Very Often) with other students on projects during class and are required
to make class presentations. Students increasingly noted that FVTC provides a supportive environment for them to
thrive socially (under the Support for Learners category). In the same category, students rated their experience with
academic advising higher in 2012 than the previous survey (2012 = 50%; 2004 = 44%) but trended lower than the
national community college cohort average of 59%. Similarly, student effort in seeking peer or other tutoring
showed an increase from 11% (2004) to 17% (2012), but lagged behind counterparts in other community colleges
nationally by over 10 percentage points (28%).
Figure 2.6 provides student satisfaction data for nearly 500 students in basic education coursework. Their
satisfaction and positive experience within an educational environment is critical to continued progress and building
confidence to aspire to the next level of post-secondary education. Results are consistently high, which is often due
to the personalized attention in ABE and positive feelings about new educational prospects.
● Interpretation of results and insights gained

The characteristics of FVTC students are similar to many two-year technical college students across the state and
nation. The majority of students attend part-time without a residential campus life and have a variety of risk factors
that complicate the ability to be successful in college, even with a wide assortment of support services. Many
students simply do not have or take the time to access the services available to them. The challenge for FVTC and
other colleges is to design and deploy new models of services that are less dependent upon student-initiated
requests. The student population is experiencing more mental health, drug and alcohol issues than ever before,
resulting in the need for counselors to be focused on helping students navigate those higher-order issues. Similarly,
higher numbers of students live in poverty and need specialized counseling assistance to remove barriers to
credential completion.
2I1. Improvements implemented or planned in the next 1 – 3 years
FVTC’s Student Success Center opened for students in Fall 2014 as one of the 2012 referendum projects. In one
location, students can find the services to help them achieve success, including individual or group tutoring, library
resources, assistance with math, writing, science, and reading, and success workshops. This is a true collaboration
between instructional and student services. The Center is centrally located on two floors of the main campus
featuring a well-designed open concept with natural lighting and multiple options for contemporary seating and
technology for individuals and groups. College staff and student peer advisors are on hand during most hours of
operation to help students connect with the services they need to be successful in their programs.

Counseling and Advising Services is retooling in response to changing student population needs and the constant
need for program advising. Student requests for services are now triaged by capable front line staff members who
make referrals to the appropriate staff. For example, mental health and AODA issues are referred to masters-level
trained counselors and general college assistance is referred to retention coordinators. Populations with high levels
of need are also case-managed by either counselors or retention coordinators, depending on the depth of the barriers.
The College Conduct Officer is located in Counseling and Advising Services, as this is the area most likely to
address conduct-related issues.
Multicultural Student Services (formerly the Minority Center) – supports different levels of need in a manner
similar to the stratified services in Counseling and Advising Services. High risk minority groups are intensively
case-managed. A 2013 grant partnership with Great Lakes Corp. has allowed for case managers to identify and
focus on specific groups of students who are statistically least likely to succeed—e.g. African American men. In
2014, the College received additional funding from Great Lakes Corp. to expand this successful program. Minority
and international students can receive assistance with financial aid, purchasing textbooks, and “warm referrals” to
all College services.
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Veterans Services has continually expanded services over the last five years to meet the needs of an increased
veteran population. Expansions have included one additional Veterans Benefits Coordinator for a total of two, the
addition of a Veterans Support Specialist, an expanded student Veterans of America club, and designated space for
incoming veterans. Veterans Service staff keep in close contact with similar service areas in other Colleges and
related resource networks for ongoing education in the types of issues faced by veterans and current best practices in
service delivery.
Financial Wellness Center is a three year collaboration between FVTC, FISC/Goodwill, and Community First
Credit Union to provide financial counseling and education for FVTC students. As the program evolved, financial
counseling was integrated into the response to several types of student situations that indicate financial risk. Services
are required for those requesting emergency assistance and for those with outstanding debts. At the end of the third year,
the program became recognized as an integral element and is now supported by a combination of the College operating
budget and funds from Goodwill.
2P2. Retention, Persistence, and Completion
In 2011, FVTC launched an AQIP Action Project entitled Persistence and Graduation, which focused upon the
alignment of the FVTC Strategic Direction on Student Success and its measures of course completion, persistence,
and graduation with identical measures at the program level. Since 2004, a similar process called Quality Review
Process had been in place. That process complied with WTCS requirements but needed more connection to local
strategic efforts. The new process was named Strategic Improvement Process (SIP) and was designed by the
Strategic Improvement Process Steering Committee representing college and division instructional leaders who met
with faculty to understand concerns and questions related to Student Success measures of performance. Persistence
and Graduation Workshops engaged College faculty and staff in identifying the challenges to Student Success at
every level in the organization: institutional, program, classroom, and student. Promising practices in each level
were highlighted as potential action projects for programs to improve performance on the three Student Success
indicators. The direct alignment of the Student Success measures at the program level with the College Strategic
Plan measures and targets was a powerful tool to emphasize the importance of program level actions to overall
college progress in advancing the Strategic Plan.
● Collecting student retention, persistence, and completion data (4.C.2, 4.C.4)

The process for collecting student retention, persistence, and completion data are part of the sophisticated enterprise
system, PeopleSoft, used for all college data management requirements. Key to this process is the work of the Data
Analyst in the College Effectiveness department. This individual must not only use these data systems, but also
understand the underlying architecture to maintain data integrity and to detect variations that raise concerns. For
this process to work, the parameters for each measure must be clearly defined (Table 2.7) as well as the sources of
data inputs. Essential to the use of the data by non-analytic staff was developing the simple and consistent display
of information in a scorecard that was familiar at the College level and at the program level. [4.C.2, 4.C.4]
● Determining targets for student retention, persistence, and completion (4.C.1, 4.C.4)

Target goals for retention, persistence, and program completion are determined annually by the Executive Team as
part of the process for updating the FVTC Strategic Plan measures. Actual performance data are reviewed along
with comparable data from other colleges (as available) to provide reasonable, but ambitious, target goals. Annual
action planning among staff teams identify practices which can be improved or changed to help achieve these goals.
[4.C.1, 4.C.4]
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Table 2.7 Data Definitions for Student Success Measures
Student Success Measures
Percent of successful program course
completion in technical studies
(degrees and diplomas) and general
studies courses

Definition
Successful course completion
percentage is calculated by the
number of passing grades divided by
the total number of enrollments.
Course completion percent =

Percent of students who persist from
Fall to Spring terms

Percent of program students who
graduate within 3 and 5 years

Enrollments with passing grades
All course enrollments
Persistence percentage is the
number of returning students divided
by the number of starting students
(minus graduates).
Persistence Percent =
Spring Students
Fall Students – Fall Graduates
These two measures are cohortbased and track a select group of
students over time (limited to firsttime students in a given academic
plan).

Note
Enrollments count toward the course
completion percentage only for
students matriculated into the given
academic program and only for nonelective courses that are required by
the program. Non-degree seeking
course takers and elective courses
are not counted in the course
completion percentages.
The measure is calculated using
three values:
1.
Fall Students in Programs
2.
Fall Program Graduates
3.
Spring Students who
enrolled in Fall minus the Fall
Graduates
Both full- and part-time students are
included regardless of the number of
credits they have accumulated.

The process for setting targets for course completion, persistence and graduation involved studying FVTC, WTCS,
and some national trends over the previous five years to determine accurate averages and reasonable targets. The
2011-12 targets for course completion and persistence were set at 78% with a baseline measure of 77% in 2010-11.
Measures for graduation rates were revisited in 2013-14 as far as tracking cohorts of first time students in a
program, similar to IPEDS, versus the previous calculation of all active students from 3 and 5 years prior. However,
because the full time parameter of IPEDS eliminates a large percentage of our student body who attend part-time,
the FVTC graduation measure is not an exact match with IPEDS. With the adjusted computations, prior year
actuals were restated along with a lower target. For example, the previous baseline measure for 2010-11 was 48%
for 3-year graduation and 56% for five-year graduation, with the target set for 2011-12 at 49% and 57%
respectively, using all active students in the calculation. Figure 2.1 shows that Measures 3.3 and 3.4 were adjusted
to the revised calculation. In addition to IPEDS data, FVTC consults trend data from WTCS and other national
trends noted in the National Community College Benchmarking Project (NCCBP) to inform the process of target
determination.
● Analyzing information on student retention, persistence, and completion

FVTC analyzes college performance on course completion and persistence at mid-year for a progress report to the
Board of Trustees. All measures are reported at year-end to compare the actual performance to the target.
Scorecards at the College level and the program level are colored-coded green, yellow, and red to show where
performance is in line with the targets and where it lags behind. Faculty teams review SIP in the Fall semester and
develop action plans to address areas in need of improvement.
● Meeting targets for retention, persistence, and completion (4.C.1)

Student success targets over the past five years have moved upward in course completion and persistence to
maintain ambitious goals, but have moved downward in three year graduation rates to be reasonable with actual
performance. Although the variation for three year graduation rates has been within five percentage points at the
college level, the results at the program level can be significantly lower particularly with the number of part-time
students in many programs. The data results section will demonstrate the challenges to reaching higher graduation
rates. [4.C.1]
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● Selecting tools/methods/instruments to assess retention, persistence, and completion (4.C.4)

FVTC utilizes analytical tools that reflect good practice in statistical analysis while striving to simplify the
communication of the results to a non-analytical audience. Doing so makes it easier for faculty and staff to
understand the measures and to recognize the actions (both within and outside of their control) that influence results.
This focus on understanding (not blame) serves to identify practices that need to be addressed to improve both
accuracy in data collection and areas to improve for enhanced performance. [4.C.4]
2R2. Results for student retention, persistence and completion
● Outcomes/measures tracked and tools utilized
The Student Success Measures in Figure 2.1 are tracked using the displayed scorecard tool. In addition, these
measures are tracked at the division and program level in the SIP using an intranet website. Any internal staff
member can access the scorecard information for division and programs in simple and color-coded .pdf file
displays that are developed and maintained by the College Effectiveness –Research Department staff. Student
Success measures for past years are provided for comparison and planning purposes.
● Summary results of measures (including tables and figures when possible)
Figure 2.1 – FVTC 2013-16 Strategic Plan Measures
Measures
2010-11
2011-12
2012-13
Baseline
Actual
Actual

2013-14
Actual

2014-15
Target

SD Student Success – Improve learning outcomes through the redesign of organizational practices.
Measure 3.1: % of successful course
77%
81%
82%
83%
83%
completion
Measure 3.2: % of students persisting
77%
78%
78%
78%
79%
from Fall to Spring term
Measure 3.3: % of program students
43%
43%
42%
38%
39%
graduating in 3 years
Measure 3.4: % of program students
50%
49%
51%
51%
52%
graduating in 5 years
Meet/Exceed Target for
Year

Between Baseline and Target for Year

Below Baseline

● Comparison of results with internal targets and external benchmarks
Figure 2.1 shows the comparison of FVTC results with the Student Success measures on the Strategic Plan compared to
the target for the select year (color-coding). Generally, course completion and persistence rates have strengthened over
the years. For course completion, performance dictated increasing the target beyond the initial 80% to keep reach in

the measure as the College achieved higher levels. Graduation targets present the greatest challenge for FVTC, as
is common with community colleges both nationally and in Wisconsin. Table 2.8 shows FVTC comparative
results to WTCS and other community colleges who participate in the NCCBP, which allows participants to
benchmark data with general results, not individual colleges. FVTC learns how it ranks comparatively among
selected colleges, but the names are not included for other colleges.
Table 2.8 National Community College Benchmarking Survey Ranking - FVTC vs. WTCS Colleges
Survey Indicators
2011
2012
2013
Persistence to Next Term
(Range of College Scores)
Persistence Fall to Fall
(Range of College Scores)
Completed in 3 yrs. (FT)
(Range of College Scores)

FVTC Ranked 2 of 6
FVTC = 79.75%
(69.65% - 90.27%)
FVTC Ranked 1 of 6
FVTC = 60.63%%
(44.35% - 60.63%)
FVTC Ranked 2 of 6
FVTC = 46.26%
(44.35% - 60.63%)

FVTC Ranked 2 of 8
FVTC = 78.31%
(65.91% - 78.43 %%)
FVTC Ranked 1 of 8
FVTC = 59.81%
(19.53% - 59.81%)
FVTC Ranked 6 of 8
FVTC = 33.52%
(26.82% - 41.59%)
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● Interpretation of results and insights gained

Overall, FVTC’s comparative performance on persistence and graduation reflects the experience of peer colleges
(Table 2.8). In some years, performance is stronger than others, with variations in the range of performance
noted. One factor in the three-year timeframe is the impact of a strained economy in 2011 and an improving
economy in 2012 and 2013, when more jobs became available to attract students away from the classroom to the
workplace. Efforts continue to improve processes and practices to encourage program persistence to graduation.
2I2. Improvements implemented or planned in the next 1 – 3 years (4.C.3)
The SIP Steering Committee designed an easy tool in the form of a matrix that captures four to five common actions
that have been effective in improving student success. For example, program teams received detailed course-bycourse completion information for all the occupational and general education courses in their program. If a pattern
of lower performance is detected for a general education course (e.g., math), an effective method to address this
disconnect has been for the program faculty and math faculty to work together to understand the problem and
develop a solution. Practices that have worked in some programs can be replicated in others. The matrix tool uses a
simple checkmark system to show which programs are working on common projects across the College. Programs
also have the option to select an improvement project of their own design. [4.C.3]

One example of the SIP assessment is related to practices that influence graduation rates. Prior to this in-depth
analysis and elevated strategic importance of graduation rates, students needed to apply for graduation and pay a fee
in order to trigger a degree audit to verify the completion of necessary coursework for graduation. It was common
for students who did not intend to participate in the graduation ceremony to ignore this step in the process. Unless
the completing student made an inquiry, he or she typically did not “graduate” from the College and was not
considered a successful completer. This process is now automated and recognizes those students who have
successfully completed the coursework required for their degrees and issues diplomas regardless of fee payment or
participation in the graduation ceremony.
The greatest barriers to graduation are student challenges of a personal nature that are outside the College or faculty
sphere of influence or control. The challenge remains to refine our systems of student advising and engagement to
ensure that students have clear information about progress and options. In addition, it is also important that the
College and its programs are organized and managed in ways that optimize student success in the form of
completing a college credential. The AQIP Action Project on Persistence and Graduation continues to refine our
strategies to improve retention and graduation.
College-Wide Retention to Graduation Plan Over the past two years, the Director of Enrollment Management
has been working with all support areas and instructional divisions to build a college-wide strategic enrollment
management (SEM) plan. The SEM plan monitors the new enrollment streams and the expressed need to grow
enrollments in high-demand programs based on job openings in TechConnect. A parallel opportunity involves
retaining students who are already enrolled until they complete their credentials. On average, the College retains
about 50% of enrolled students until they graduate. This means that roughly half of the students who are engaged in
programs and classes, intending to complete a degree, drop out. While life circumstances happen, the reality is that
some students can be saved from dropping out. Placing the right services in the right areas at the right times are the
core components of a strategic retention-to-graduation plan. The plan will initially identify groups of students most
likely to leave before completion and match the student group needs with intentional activities designed to prevent
attrition. This plan will be the focus of the continuing AQIP Action Project on Persistence and Graduation.
2P3. Key Stakeholder Needs
● Determining key external stakeholder groups (e.g., alumni, employers, community)
Key external stakeholder groups are directly or indirectly related to the academic work of the College. State
statutes identify the purposes of a technical college with explicit and implicit stakeholders who may be viewed as
“suppliers” of individuals in need of our services (i.e. K-12 students, incumbent workers/adults in need of
occupational training or basic education, unemployed adults in need of training, etc.) and those whom we supply
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with resources (e.g., alumni, employers of our graduates, employers of apprenticeship students, labor unions,
communities served, etc.).
● Determining new stakeholders to target for services or partnership

Typically, new stakeholders are a sub-group of the key stakeholder groups because of the broad nature of these
groups. For example, FVTC Business and Industry Services (BIS) continues to increase the variety of training,
technical services, and specialty services it designs and delivers to customers throughout the district, state, national,
and global markets. The expansion of the markets served reflects the district customers as they grow their
operations into national and international markets. FVTC serves these organizations through a flexible, customerfocused dialogue that places demonstrable training outcomes as a critical objective of any engagement. As such,
training or technical assistance plans incorporate not only the technical aspects of a client’s operation, but also the
culture of the organization itself. FVTC engages in ongoing partnerships with agencies who serve people who can
potentially benefit from our educational programming. Some of our newer outreach initiatives include organizations
such as Goodwill Industries and two domestic violence shelters.
• Meeting the changing needs of key stakeholders

Table 2.9 outlines the key stakeholder groups and the key processes used by FVTC to keep informed of changing
needs.
Table 2.9 Key Stakeholder Group Communication Processes
Key Stakeholder Group
FVTC Process for Communication of Needs
K-12 students and educators

Employers and their
incumbent workers
Adults with Basic Education
(ABE) needs
FVTC Alumni
Employers of FVTC
graduates and
apprenticeship students

Communities served

FVTC High School Recruitment includes three recruiters who work with the 26 high
schools in the district for targeted visits to students at each high school, tours of the
College, and linkages with FVTC resources and faculty.
FVTC Office of K-12 Partnerships establishes a regular network of contact venues
with superintendents, principals, counselors, and teachers, including group and
individual meetings to discuss current services and future needs.
BIS provides technical trainers and curriculum experts who work with employers to
tailor training to address business objectives and employee skill gaps.
ABE staff collaborate with agencies that serve the literacy needs of adults.
Graduate Follow Up Surveys connect with alumni six months and five years after
graduation to monitor job placement and provide feedback about the College.
Program and Apprenticeship Advisory Committees are primarily employers in the
occupational area or apprenticeship who advise on skills trends and equipment
needs for up-to-date technical education.
Industry Clusters - FVTC conducts targeted industry sector dialogues in such areas
as health care, manufacturing, and IT to keep in touch with the needs of broader
industries in the region.
Regional Advisory Committees provide insight into the needs of stakeholders
(employers) in specific regions within the FVTC district.
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• Selecting tools/methods/instruments to assess key stakeholder needs

The most common methods used to assess stakeholder needs are surveys, focus groups, and advisory committee
conversations. For example, survey results from the annual graduate follow-up surveys include rating of their
satisfaction with the College and areas for improvement. Similarly, employers are surveyed every two years
regarding their satisfaction with the graduates they employ and areas for improvement (Category 1). Results of
surveys are compared to the results of industry focus groups and advisory committee meetings to determine patterns
of evidence to further investigate.
• Assessing the degree to which key stakeholder needs are met

Employers of FVTC graduates need not only skilled graduates but also an adequate supply of graduates. In recent
years, some areas of manufacturing have noted a need for more graduates in such program areas as machine tool,
due to retirements of skilled workers. The degree to which the employers’ needs are met is determined by the
ability of the College to produce the number of skilled graduates that employers need to hire. BIS can provide the
supplemental training needed by employers to meet incumbent workers’ skills gaps as the College addresses ways to
increase the production of graduates in key areas.
2R3. Results for key stakeholder needs
● Outcomes/measures tracked and tools utilized
Annually, BIS is featured in a Performance Monitoring Report to the FVTC Board of Trustees. The report is the tool
used to track performance over a three-year period in such areas as revenues generated by recipient type, enrollments
compared to benchmarks, and satisfaction of both the employer and the participant/employee.
● Summary results of measures (including tables and figures when possible)

Figure 2.2 shows BIS revenue generated by type of contracting organization and amounts for three years. In
general, contracts in the educational sector are declining while increasing significantly in the private sector.
Figure 2.2 – Profile of Service Recipients by Revenue
$6,000,000
$5,000,000
$4,000,000
$3,000,000
$2,000,000
$1,000,000
$Educational

Government

Business
and Industry

Out of State

2010-11

$1,407,325

$878,567

$3,896,865

$909,976

2011-12

$1,244,052

$965,363

$3,922,133

$1,339,277

2012-13

$1,157,747

$1,176,903

$5,016,285

$1,043,819

Figures 2.3 and 2.4 show strong and consistent satisfaction feedback from participants/employees who have
received BIS training and their employers.
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Figure 2.3 – BIS Participant/Employee Satisfaction
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Figure 2.4 – Employer Satisfaction
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● Comparison of results with internal targets and external benchmarks
Figure 2.5 – Enrollments for Instructional Contracts and Professional Development Classes
30,000
25,000
20,000
15,000
10,000
5,000
0
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MPTC

GTC

NWTC

WCTC

MATC

Comp OFS

2010-11

23,279

9,139

4,202

15,634

5,297

2,838

9,509

2011-12

24,029

9,982

5,693

19,296

5,144

2,181

17,588

2012-13*

26,386

13,409

5,903

23,296

8,961

2,168

19,014

Table 2.10 FVTC 2013-16 Strategic Plan Measures Related Business & Industry Services

Measures

2012-13
2013-14
2014-15
2015-16
Baseline
Actual
Target
Target
SD Robust Partnerships – Energize regional economic potential through strong and dynamic partner connections
Measure 4.4: Customized
Training/technical
assistance volume

$8.1M

$8.3M

$8.8M

$9.1M

● Interpretation of results and insights gained

Business and Industry results demonstrated strong growth in an economy that continues its slow climb from the
depths of the recession of 2008-11. FVTC historically outpaces other WTCS colleges and national comparable
colleges (COMP OFS) in both enrollment and revenues in BIS. Similarly, on the revenue side, BIS consistently
meets and exceeds the internal targets for revenue performance as indicated in Table 2.10.
2I3. Improvements implemented or planned in the next 1 – 3 years
Timely, consistent, and coordinated contact with district employers is essential to meet the workforce development
needs of the FVTC district. Through the design and implementation of the scalable Microsoft Dynamics CRM
solution, the College will be positioned to present integrated solutions for its learners and employers. The Microsoft
Dynamics CRM mimics the look and feel of Microsoft Outlook and provides an intuitive interface for college staff.
The tight integration of internet marketing tools with this CRM solution will result in staff efficiencies and provide
the metrics necessary to evaluate the effectiveness of various internet marketing campaigns. The initial roll-out of
the Microsoft Dynamics CRM will occur in October of 2014. The FVTC BIS and Student Employment Services
divisions will be the first areas to employ the system and will integrate the Internet marketing tool shortly
thereafter.
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2P4. Complaint Processes
• Collecting complaint information from students
FVTC has a number of tools to collect and address complaints. Specific policies and directions for filing complaints
from students regarding academic appeals, harassment/discrimination, sexual harassment, student conduct, and
violence and intimidation/weapons are published at and/or electronically linked to the College website, Academic
Policy Handbook, and the Student Handbook. For most complaints, the student identifies the kind of complaint
(e.g., academic, non-academic, interpersonal, or grade appeal) and who is involved in the situation. Depending on
the nature of the complaint, it is referred to the appropriate person (dean, conduct officer, affirmative action officer,
etc.) who investigates and addresses the complaint per policy. If not resolved at a lower level, student complaints
are routed to the Vice President of Student Services and Community Development, who investigates further and
resolves as appropriate.

All formal behavioral complaints require written documentation. Following a meeting with the student, the College
Conduct Officer makes a decision whether to proceed with a formal complaint. If the situation does not allow
discussion or the issue cannot be resolved, students are advised to contact their counselors, faculty advisors,
Division Deans, or the Student Conduct Officer.
• Collecting complaint information from other key stakeholders

External and some internal complaints from other key stakeholders are routed to the President’s Office where they
are logged, and referred to the appropriate person who investigates, resolves and communicates resolution to those
involved. The resolution is then documented in the President’s Office (Table 2.11). Key contact points (i.e. Main
Receptionist, etc.) are trained to refer complaints directly to the President’s Office, which serves as a central
clearinghouse to formally log and direct complaints for resolution. Immediate response is expected to follow up on
complaints which are monitored closely until resolved. President’s Office staff monitor the resolution to ensure
timely response to closing the loop with the person who registered the complaint.
• Learning from complaint information and determining actions

Division level complaints are addressed by the Dean/manager responsible for identifying patterns of division
level complaints to determine if a topic indicates an operational or systemic issue that must be addressed for
improvement on an individual, department, division, or College-wide level. Depending on the nature of
recurring complaints, the manager may employ one or more division-level process improvement activities, such
as staff coaching, professional development planning, and/or referrals to Human Resources as needed. Other
activities may include staff training, team planning, and setting of division guidelines.
Concerns or complaints that impact students beyond a single division, are addressed at deans’ meetings,
management meetings, and/or Human Resources, as needed. For example, managers of a regional center
received some student complaints about not having adequate access to computers to complete assignments for
courses which are increasingly using more online textbooks and curriculum. Those regional center managers
shared the information with the deans at a division leadership meeting, which then worked with the regional
centers to secure additional computer access at all outreach centers. Additionally, the deans now consider
Regional Center needs when curriculum changes, including the needs for computer access are made.
• Communicating actions to students and other key stakeholders

The Dean/manager is responsible for follow-up with the student or stakeholder who has registered a complaint
to communicate the level of action to be taken, explanation of a situation, and/or further options (e.g., request a
meeting with appropriate parties, further an appeal, receive a refund, etc.)
For external stakeholder complaints and others registered in the President’s Office, follow-up is tracked in the
Complaint Log in the President’s office to close the complaint item. President’s Office staff monitor the
resolution to ensure timely response.
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• Selecting tools/methods/instruments to evaluate complaint resolution

Since 1994, the FVTC Complaint Log (Table 2.11) has been the tool utilized in the President’s office to track and
evaluate complaint resolution. Complaints are monitored consistently until the status is “Closed.”
Table 2.11 FVTC Complaint Log Format
Date
Date
Complaint
Received Responded Received From

Complaint
Addressed To

Topic

Response

Status

2R4. Results for student and key stakeholder complaints
● Outcomes/measures tracked and tools utilized
Table 2.11 above shows the FVTC Complaint Log. Student Complaints may also be registered with the WTCS website
(http://www.wtcsystem.edu/student_complaints.htm).
● Summary results of measures (including tables and figures when possible)
Complaint results are noted individually in the Complaint Log. Over the past three years, 70 complaints were
logged. The primary topic of the complaints had to do with varied aspects of financial aid (denied, suspended,
warnings, etc.) or fees required by the College for certain services.
Table 2.12 2011-14 Complaints Logged

Complaints Received
Number Logged

2011-12
33

2012-13
16

2013-14
21

● Comparison of results with internal targets and external benchmarks

The topical categories of the Complaint Log 2011-14 include: financial aid/fees (16); staff/faculty related (9);
coursework/content related (9); student status (9); enrollment related (7); course schedule/hours (6); technology (4)
and behavior incidents (4).
● Interpretation of results and insights gained

Complaints are taken seriously and addressed immediately. For an organization that serves over 45,000 individuals
each year, the number of complaints is modest and able to be managed by the current system. Although it is a
manual system, the direct personal connection to the President’s Office demonstrates the level of importance that the
College connects with customer satisfaction. The nature of complaints can be categorized, but there are not clear
patterns beyond these categories.
2I4. Improvements implemented or planned in the next 1 – 3 years
FVTC plans a benchmarking project in 2014-15 to identify models used by other colleges to collect and monitor
complaints received throughout the College and those that are currently managed in the FVTC President’s Office.
Results of this research will provide recommendations on the next stage of addressing the Complaint Process at
FVTC, including consideration as a future AQIP Action Project.
2P5. Building Collaborations and Partnerships
● Selecting partners for collaboration (e.g. other educational institutions, civic organizations, businesses)
FVTC aligns its processes to create, prioritize and build relationships with other entities as outlined in its legislated
purposes and internal core values on collaborative partnerships. One of the eight purposes specifically addresses
collaboration with other education systems: “Collaborate with secondary schools, colleges, and universities to
enable students’ smooth passage between educational systems” (Table 4. 17). FVTC’s commitment to building
collaborative partnerships is one of six core values: “We value partnerships with business, industry, government,
educational systems, and our communities.”

Collaboration with community organizations and businesses is a key focus of the FVTC Foundation, Inc., which
supports resource development for scholarships and other College needs and advocacy for public support of FVTC.
The FVTC Foundation served a major role in mobilizing our partnership network to advocate for the support of the
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2012 Facility Referendum that successfully won permission to levy local tax resources of $66.5M to support FVTC
facility expansion and upgrades.
Many long-term business partnerships are built and maintained based on a keen interest in specific program areas.
For example, the FVTC Culinary Arts & Hospitality Department raised $500,000 in cash and equipment from
industry to help build a culinary demonstration theatre. Jones Dairy Farm of Fort Atkinson, Wisconsin provided the
lead gift, which served as a catalyst for other support. This unique-in-the-state facility is a multi-use regional
training center and demonstration classroom with tiered seating for 120 students and multi-media capability,
including broadcasting presentations using various technologies (similar to the Food Network).
● Building and maintaining relationships with partners

The College seeks partnership opportunities that align with its mission and purposes. These partnerships may be
related to training needed by businesses as featured in 2P3, business sponsorship of equipment or specialty facilities,
important linkages with K-12 schools and other education institutions, etc.
FVTC enters into formal agreements with other colleges for collaborative programming and credit transfer to ensure
that students can further their educations after FVTC without having to repeat credits. Table 2.12 outlines the
various methods for institutions of higher education to work together to offer many options for graduates to continue
their educations.
Table 2.12 Description of Collaboration with Other Colleges
Initiative
Description
Collaborative Programming
FVTC collaborates with several technical colleges to deliver our programs
via ITV and/or Internet to their students; FVTC also receives programs from
other technical colleges.
Bachelor of Applied Studies
UW-Green Bay and UW-Oshkosh offer a Bachelor of Applied Studies
degree designed for WTCS associate degree graduates. Students can
attend classes and meet with their respective UW advisors at the FVTC
Bordini Center.
Interwoven Agreements
FVTC collaborates with Lakeland College to offer students an opportunity to
simultaneously progress through a combined associate degree/bachelor’s
degree in Business Management or Accounting.
2+2 Credit Transfer Agreements Students complete an associate degree program (first two years) and enter
a bachelor’s degree program (last two years) with junior status at many
private and public colleges/universities.
1+3 General Studies Transfer
Students complete the freshman year at FVTC by taking approximately 30
Certificates
credits (first year) in general education and then transfer to UW-Green Bay
or UW-Oshkosh as sophomores.
Facilities Sharing
FVTC contracts with other colleges/universities to provide classroom and
office space, offering baccalaureate level coursework on campus.
● Selecting tools/methods/instruments to assess partnership effectiveness

Partnership effectiveness is primarily assessed by the level of activity and engagement demonstrated by key
partners. An example related to K-12 school collaborations is the number of events that FVTC sponsors to help
middle and high school students explore careers for their future and help high-school students earn college credit
through the following:
o Youth Options – A qualified high school junior or senior takes an associate degree or technical diploma
course at FVTC. Youth Options courses are delivered on campus, online, and via distance education
networks, and award college credit.
o Transcripted Credit – A high school student takes an FVTC associate degree or technical diploma course at
the high school. The course is taught by a high school teacher or an FVTC instructor (Category 1).
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Advanced Standing – A high school student takes a high school course taught by a high school teacher. The
high school curriculum is comparable with FVTC curriculum, and students are awarded FVTC credit upon
enrollment at FVTC.
Alternative High School – A high school student for whom traditional high school has not proven
satisfactory, and who is at risk of not graduating, attends the FVTC alternative high school programming for
high school credit or to prepare for her/his High School Equivalency Diploma (HSED) or to complete a high
school diploma.

● Evaluating the degree to which collaborations and partnerships are effective

Evaluation of the effectiveness of collaborations and partnerships is measured both quantitatively (by the level of
service, activity, or funds raised) and qualitatively (support of the College when needed). This was clearly evident
in the community-wide rally of hundreds of “Friends of FVTC” to garner support of the 2012 facilities referendum.
2R5. Results for Building Collaborations and Partnerships
● Outcomes/measures tracked and tools utilized
Key outcome measures for K-12 partnerships are enrollment levels in high school courses, transfer to other colleges
and universities, and the expansion of career pathways in high schools.
● Summary results of measures (including tables and figures when possible)
Figure 2.6 – Number of Students by Type of High School Initiative
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Table 2.13 FVTC Students Transferring to Two and Four Year Colleges/Universities
FVTC Students Transferring to Four Year Schools
2010-11
2011-12
2012-13
University of Wisconsin - Oshkosh
183
245
245
University of Wisconsin - Fox Valley (two year)
49
71
80
Rasmussen College - Appleton
NA
NA
60
Lakeland College
44
33
54
Rasmussen College - Green Bay
NA
NA
41
University of Wisconsin - Green Bay
24
39
40
University of Phoenix
23
20
31
University of Wisconsin - Stevens Point
9
24
30
Marian University
24
32
28
University of Wisconsin - Milwaukee
22
25
19

● Comparison of results with internal targets and external benchmarks
Figure 2.7 – WTCS Students Transferring to the UW System by WTCS District
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● Interpretation of results and insights gained

A growing trend with the high schools is transcripted credit as more dual-credit classes are desired at the high
school level by both the College and the schools. For a variety of reasons, many students prefer to remain in their
high-school environments rather than attend classes at the College. Efforts are growing to prepare high school
teachers with the proper certifications to teach college-level courses. Transfer options for students continue to be a
popular option to advance in their careers.
2I5. Improvements implemented or planned in the next 1 – 3 years
All articulation efforts with district high schools going forward will be to form pathways in program areas and move
away from single articulated courses. A student graduating from high school ultimately and ideally will have
completed 9-12 credits toward an FVTC degree, which translates readily to time and money saved. Students will be
able to seamlessly continue in their chosen pathways. Currently, the frameworks for several pathways have been
developed and are being deployed, and opportunities abound to create more in partnership with district high schools
and employers. As FVTC and district K-12 partners’ work to build program pathways, faculty and administration
need to understand and appreciate each other’s worlds. Wisconsin has adopted the Common Core State Standards,
and this will potentially require not only a general understanding of what they mean for K-12 instruction, but also an
opportunity to better align high school and FVTC curricula.

One of the missing links with regard to helping high-school graduates fully understand and appreciate their postsecondary choices is helping parents understand the available and appropriate choices for their children. Our K-12
partners readily admit that they do not have the answer as to how to best engage parents at any level, and joint
efforts have begun to identify ways to engage parents in college choice. Our work with the K-12 partners in this
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area aims to increase the number of dual credits that high school students can and do earn before they come to
technical college. Research shows that this early experience enhances career choices, improves success in
coursework, and ultimately fosters graduation and job placement.
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Category Three:
Valuing Employees
Introduction
Central to FVTC’s Strategic Human Capital Plan (Figure 3.1) is the alignment with FVTC’s mission, values,
strategic directions, and college objectives. Because of the recent environmental challenges, nearly 100 retirements,
and the need to fill multiple positions for the 2014-15 academic year, the Human Resources (HR) department
identified gaps and opportunities to prepare for these challenges. Figure 3.1 highlights the key objectives that were
developed and the supporting initiatives that were targeted. The College’s strategic directions and values provide
the roadmap and framework not only to find the gaps, but also to design the initiatives and programming to address
them. How a forum or process is designed is as important as what it is intended to do. In this regard, FVTC
consciously strives to build collaboration (Strategic Direction 5) into everything we do. This reflects the
fundamental organizational belief that a collaborative environment builds engagement and leads to improved
organizational results (as described in Category 4).

This human resource framework (Figure 3.1) provides the context for the processes described throughout Category
3. From the AQIP maturity perspective, the processes for Hiring, Development, and Evaluation/Recognition
throughout Category 3 are integrated at the college level. The 2011 Systems Appraisal noted these human resource
processes as strengths which have continued to mature in preparation for the 2013-14 challenges. However, at the
individual level, work continues on developing creative tools to help employees better understand how their work
fits into the big picture. There is an increased emphasis on making linkages more explicit. More needs to be done
to facilitate deeper awareness and understanding in order to move from aligned to the integrated level of maturity at
the employee level. A discussion tool was developed and integrated into the performance evaluation/individual
development planning process (3P2). It will assist managers to help employees see how their roles fit into college
and departmental objectives, and how they do and can contribute to advancing the College’s strategic directions. In
addition, the continued implementation of the three year training plan (3P2) will provide managers with increased
awareness, skills, and resources for planning and conducting richer and more focused conversations with employees
about their performances and development.
For several years, a key human resource objective has been to prepare the organization for the implementation of
Wisconsin Act 10 in July 2014. Act 10 fundamentally changed every aspect of the collective bargaining
environment for public sector union employees. Under this legislation, only the base wage can be negotiated – up to
the limit of the Consumer Price Index. No other aspects of the previous collective bargaining environment are
negotiable, including compensation, benefits, and working conditions. Our most recent 2014 climate survey of all
employee groups reflects the significant and unfortunate impact on the overall organization when such fundamental
changes adjust the landscape of over four decades of life at the College.
As a new era begins for FVTC, there are many new faces to welcome and new guidelines to work through. Training
and development processes offer key venues for building interpersonal connections and relationships that will move
the organization forward to new levels of continuous improvement and performance. Along with the changes, new
opportunities emerge to learn and grow in our capacity to work together in advancing our mission and vision by
providing excellence in teaching, learning, leadership, and service to our students and stakeholders.
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Figure 3.1 – Strategic Human Capital Plan
Mission, Vision, Values

Strategic Directions

College Annual Objectives

External
Environment

Internal
Environment

Gaps - Opportunities

Key Human Resource Objectives
• Plan for anticipated staff retirements/turnover
• Build leadership and other capacity to fill future openings
• Prepare the organization for the implementation of Act 10
requirements
• Build skills and awareness to advance strategic directions
• Continue efforts to build greater awareness of alignment of
individual performance with college strategic directions.

Initiatives
Workforce Planning
• Projections and
Plans
• Job Fair
• New Faculty
Onboarding

Succession Planning
• Talent Reviews
• LEAD Academy
• CEAD Network
• Adjunct
Development

Development

Change Management

• Individual
• Leadership
• On-Course
• Team Development
• Professional Growth
Opportunities

• Communication,
Feedback, and Input
Processes
• Management
Training
• Networking
Sessions

Performance
Management
• IPDPs Aligned with
Strategic Directions
• Management
Training

Innovation Capacity
• In-service
Workshops
• Forums to Share
Best Practices
• Cross-functional
connections
• External learning
opportunties
• Strategic Initiative
and Investment
Processes

Engagement - Retention

3P1. Hiring
• Recruiting, hiring, and orienting employees
Position openings are viewed as opportunities to strengthen College capacity and advance the mission, values, and
strategic directions, while meeting department needs and furthering the goal of increasing the ethnic diversity of the
organization. An approved position, new or redesigned, is examined by Human Resources (HR) and the hiring
manager to identify specific required credentials, skills, and attributes. These characteristics are translated into a job
description, hiring criteria, and structured selection process. Job description templates and a centralized approval
process ensure that all positions support FVTC’s values and mission.
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FVTC uses a highly structured hiring process facilitated by HR to ensure consistency, as outlined in Figure 3.3.
Targeted Selection is a behavioral-based interviewing approach that prompts candidates to describe relevant
behaviors from their past experiences. Research has validated behavioral-based interviewing as better predicting job
performance than other approaches. FVTC has used this system since the 1990s. A Post-Hire Satisfaction Survey
(PHSS) is conducted after each hire, which includes an interview with the hiring manager to determine how well the
employee meets expectations in areas such as overall job performance and team fit. In cases where the hire did not
meet expectations, the hiring manager and HR collaborate to problem-solve and to identify improvements for
subsequent hires. This continuous feedback loop and the collaborative Plan-Do-Check-Act (PDCA) process
between the hiring managers and HR plays a critical role in the effort to make sure each hiring decision is effective.
Employee orientation follows a standard PDCA process (Figure 3.2):
Figure 3.2 – Orientation Process

The orientation process has gone through several improvement cycles; the most recent being enhancement of the
onboarding process for new faculty (3I1). New employee orientation is viewed as an investment in employee
success, and, therefore, new employee progress is tracked throughout the first year. Significant orientation and
support for new faculty are also provided through a mentorship program.
• Designing hiring processes t h a t r e s u l t i n s t a f f a n d a d m i n i s t r a t o r s w h o p o s s e s s t h e
r e q u i r e d qualifications, skills, and values (3.C.6)

Figure 3.3 outlines the steps in the FVTC Hiring Process. The process begins with articulation of the qualifications,
skills, and values desired in the new employee. Process steps help reconcile candidates’ attributes with these
requirements. [3.C.6]
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Figure 3.3 – Hiring Process

• Developing and meeting academic credentialing standards for faculty including those in dual credit,
contractual, and consortia programs (3.C.1, 3.C.2)

All instructors must meet the WTCS certification requirements. Certification is governed by Wisconsin State Statute
(Wis.Stat. §38.04(4)) and Wisconsin Administrative Code (Chapter TCS 3). These authorities establish the
minimum academic, occupational, and teaching requirements for district education personnel and for dual-credit and
consortia faculty. The Wisconsin Administrative Code also requires faculty to complete regular recertification
activities to enhance and expand professional knowledge and skills. The WTCS conducts annual certification audits
to enforce these provisions. The College consistently demonstrates excellent adherence to these standards. For
example, the last three audits (FY 2009-10, 2010-11, and 2011-12) have resulted in clear audits and zero penalties.
[3.C.1, 3.C.2]
All faculty members are required to complete a Guidance and Counseling certification course. Club advisors are
selected based on specific criteria, and sign an agreement to uphold specific standards and protocol for the club
advisor role.
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• Ensuring the institution has sufficient numbers of faculty (3.C.1)

FVTC has sufficient numbers and continuity of faculty members to carry out both the classroom and non-classroom
roles of faculty. Data taken from Peterson’s Annual Survey of Undergraduates Institution report (2013-2014)
shows FVTC’s Fall 2013 student-to-faculty ratio as 10.5:1. Some program areas require a lower student-to-faculty
ratio for specific training (e.g. Firearms classes for criminal justice students). In these cases, adjunct instructors are
used to supplement contract faculty. [3.C.1]
• Ensuring the acquisition of sufficient numbers of staff to provide student support services

FVTC has sufficient numbers of staff to provide student support in such areas as Enrollment Services, Admissions,
Counseling, Financial Aid, Special Needs, etc. Some staff members are supported (in full or in part) by grant
resources, such as Perkins or Department of Labor. Changes in the focus of state funding for 2014-15 have
necessitated some adjustments. The College has allocated general operating fund dollars to ensure adequate staffing
levels for essential student support services. In some cases, positions no longer needed (e.g., displaced homemaker
counselor) were eliminated by attrition as incumbents retired.
3R1. Results for recruitment, hiring, and orienting practices
● Outcomes/measures tracked and tools utilized
Recruitment & Selection--Hiring, Recruitment, and Orientation: Measures of effectiveness are collected through the
PHSS, with results compared to targets and benchmarks (Table 3.1). The PHSS is a consistent set of structured
feedback questions asked of hiring managers and new employees after approximately two months of employment to
support staff hires, and after four months of employment for manager and faculty hires. Through the PHSS, both
hiring managers and new employees evaluate all aspects of the recruitment, selection, and orientation processes,
including whether the position was filled within the time expected. The percent of the orientation plans completed
within the target time frame is also monitored (Table 3.2).
● Summary results of measures (including tables and figures when possible
Table 3.1 Hiring Process: Hiring Manager and New Employee Satisfaction
Targets
’08-‘09

’09-‘10

’10-‘11

’11-‘12

’12-‘13

’13-‘14

Hiring manager—employee met expectations

4.67

4.51

4.71

4.25

4.21

4.60

Hiring manager—hiring process met expectations

4.84

4.57

4.93

4.57

4.47

4.60

Hiring manager—orientation met expectations

4.83

4.94

4.98

4.73

4.80

4.60

Employee—job met expectations

4.05

4.27

4.07

4.02

4.00

4.15

Employee—satisfaction with orientation

4.41

4.59

4.73

4.67

4.72

4.60

Comparables*
Case
Case
Case
A
B
C
4.57
4.15
4.15

Scale 1-5, 5=Great extent
*Comparables based on DDI White Paper “Research Results-Targeted Selection Evaluation”

Table 3.2 Orientation Process: Percent of New Hires Who Completed Six Month Orientation*
2006-07

2007-08

2008-09

2009-10

2010-11

2011-12

2012-13

2012-13

Target

55%

45%

79%

74%

85%

84%

62%

68%

80%

*Within target time frame of 6 months—completers after 6 months not included; excludes first day/first week orientation modules

Table 3.3 Recruitment Process: Applicant Pool and Hiring Data for Ethnic Diversity
Comparative
Data for Ethnic Diversity

Actuals
2009-10
2010-11

2007-08

2008-09

% Applicants – All Pools

4.8%

6.4%

9.2%

% Applicants – Faculty Only

5.2%

4.5%

6.5%

% Pools with Diverse Applicants

56.1%

62.5%

% of Interviewed Candidates

2.4%
1.9%

% of Diverse Applicants Hired

Target
2011-12

2012-13

5.9%

7.3%

11.8%

10.5%

5.1%

4.0%

6.9%

8.0%

84.6%

67.9%

70.6%

75.5%

75%

7.2%

19.9%

4.6%

3.1%

9.6%

14%

2.6%

10.4%

1.4%

3.6%

12.2%

*Target for diversity of hires not set
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● Comparison of results with internal targets and external benchmarks

Table 3.1 shows consistently positive ratings from both hiring managers and new employees for key measures of the
PHSS. Table 3.2 shows a trend of increased ratings with a high degree of variation in the completion of orientation
among new hires. As Table 3.3 shows, ethnic diversity in staff recruitment is increasing significantly in 2012-13,
but is not quite meeting the desired level.
● Interpretation of results and insights gained

FVTC has been successful in recruiting and hiring employees as a result of a systematic effort by the College to
provide the following incentives and benefits:
o
o
o
o

Competitive compensation and benefits
Flexible schedules and on-site day care
Wellness resources
Professional growth opportunities including
mentorships and leadership development

o
o
o
o

State-of-the-art technology
Recognition of effort
Opportunities to innovate
Positive and collaborative internal climate

HR processes for recruiting, hiring and orienting consistently produce strong results due to the continuous
examination and refinement of process effectiveness. HR staff monitor the contemporary practices in both private
and public organizations to ensure that the College is competitive in recruiting the most qualified and skilled
candidates who demonstrate alignment with our College values. Dedication to the effectiveness of these
processes has advanced performance results in this area to the integrated maturity level.
3I1. Improvements implemented or planned in the next 1 – 3 years
Preparing for the challenge of an extraordinary number of faculty retirements and new faculty hires in 2014 (as a
result of Act 10), was a key HR objective. In collaboration with division leadership, the following plans were
developed and implemented:
 Analyze division-specific data; develop projections by position
 Analyze current and future needs – skills, level of staffing, and structure
 Develop position-specific plans, including replacement, non-replacement, restructuring, or enhancing the
role
 Identify and implement strategies to increase breadth and diversity of adjunct pools (succession planning)
 Strengthen and formalize Toolkit of Applicant Sourcing Strategies for anticipated hiring
 Formalize Inventory of Interview and Selection Tools and Methods and integrate into division-specific
plans
 Conduct Faculty and Adjunct Job Fair and integrate results into position-specific plans
 Strengthen and enhance onboarding processes for new faculty
 Evaluate process effectiveness and integrate improvements into ongoing recruitment processes

Significant enhancements to the onboarding process for new faculty were incorporated into the Plan for 2014
Retirements. Through collaboration with instructional leadership and faculty, a more holistic onboarding process
was developed. The most significant changes implemented in Fall 2014 include:
 An earlier start date to allow for a required Teaching Methods workshop before the start of the first semester
 Integration of On-Course training to help the new instructor focus on student success (Strategic Direction 3)
 Mentoring Workshops providing mentors and mentees additional structure and support to improve the
effectiveness of the mentoring relationship
 Monthly “First Forum” workshops and networking opportunities for new instructors to help them
understand their roles as instructors, team members, and college employees
Approximately 100 retirements occurred in 2014, very close to projection. Over 450 potential applicants attended
FVTC’s first Faculty and Adjunct Job Fair; these results were leveraged into sourcing for faculty openings. Other
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components of the plan were also successfully implemented. The effectiveness of the overall Plan for 2014
Retirements is reflected by the fact that 100% of the new faculty were hired on time for the Fall semester. Early
indicators are very positive for the changes to the faculty onboarding process. New faculty rated all areas of
feedback on the enhanced orientation program as 4.7 or higher (5=strongly agree).
An exciting improvement is the development of a robust Center for Instructional Excellence to provide a wide
variety of training and resources for contract and adjunct faculty (as described in Category 1). Support from the
Center was integrated into the enhanced faculty onboarding process, with support and services available to all
faculty starting Fall 2014.
Aligned with the improvement plan to increase staff ethnic diversity, the online application software system is used
to build email distribution lists to reach diverse candidates through networking, community groups, and other target
audiences. Other improvement plan elements include increasing the percentage of diverse interview teams, posting
of adjunct opportunities online to reach more people, and adopting an application screening matrix to expand the
candidates considered for interviews. Planning for the recent Faculty and Adjunct Job Fair included extensive
community outreach and targeted communications to minority groups to encourage attendance at the job fair and to
promote College employment opportunities. Improved results for indicators of progress measures (such as diversity
of applicant pools and others – Table 3.3), reflect the focused effort in this area. Efforts in this area will continue
through the annual goal-setting process and the FVTC AA/EO 5 Year Plan.
3P2. Evaluation and Recognition
• Designing performance evaluation systems for all employees
The evaluation processes for management, support staff and faculty use a developmental approach to clarify
expectations in the context of College goals and values, while supporting personal continuous improvement and
development (Figure 3.4). Each process contains position-specific content, with the support staff and faculty forms
designed collaboratively through the negotiation process. Evaluation of the College President is conducted by the
Board of Trustees at the July meeting.

• Soliciting input from and communicating expectations to faculty, staff, and administrators
From the initial steps and ongoing throughout the evaluation process, there is a continuous volley of inputs and
expectations between the managers and faculty/staff. This transparency and ongoing communication of inputs and
expectations is the interactive hallmark of the FVTC evaluation system that is fundamentally focused upon
development and continuous performance enhancement (Figure 3.4).
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Figure 3.4 – Performance Evaluation/Individual Professional Growth Planning Process

• Aligning the evaluation system with institutional objectives for both instructional and noninstructional programs and services

The performance evaluation process (Figure 3.4) is used as a vehicle to systematically discuss progress and to
support individual planning and goal-setting for performance and development. The structured format of the
performance evaluation process provides a consistent checkpoint and framework for discussion and alignment of
individual goals to support objectives for programs and services. The forms and methods are designed as a PDCA
model to achieve the objectives outlined in Table 3.4. The model is regularly evaluated for effectiveness, with the
primary method of evaluation feedback through focus groups and collaborative discussions. Improvements are
developed through a collaborative approach based on participants’ feedback and the objectives of the process
(Table 3.4).
Table 3.4 Performance Evaluation Objectives
 Link to College goals and values
 Clarify job responsibilities in the context of larger departmental and organizational goals
 Encourage reflection
 Collaborate through two-way dialogue around important topic areas
 Discuss and agree on individual professional development plan (IPDP) that aligns with and supports
college/departmental goals
 Support continuous improvement of individual/team/College

• Utilizing established institutional policies and procedures for regular evaluations (3.C.3)

Managers and support staff are evaluated annually, and faculty at least once every three years, per the Employee
Handbook. New faculty are evaluated more frequently, with evaluations scheduled each semester during their first
three years. The processes, procedures, and forms are consistent across each employee group, and are available on
the FVTC intranet. The evaluation process is intended to be a collaborative process that clarifies expectations,
aligns individual goals and plans with department and college objectives, and supports continuous improvement.
[3.C.3]
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Adjunct faculty are evaluated and mentored informally in the course of their teaching. The use of adjunct
instructors provides the opportunity for FVTC to observe their talents, and for adjunct faculty to experience teaching
at FVTC. As a result, adjunct faculty members often apply for, and are selected for, faculty positions. Retention
and development of adjunct faculty is enhanced through adjunct training and orientation programs, a website
focused on adjunct support, recognition programs, availability of professional growth activities, and
program/department support.
• Establishing employee recognition, compensation, and benefit systems

A Recognition Committee studied employee recognition practices and its recommendations formed the basis of
FVTC’s recognition system, which includes Length of Service Awards, Great Performance Awards, and recognition
of service upon retirement. Additional internal and external recognition awards based on alignment with College
values and purposes are selected through a collaborative screening process. These include the H. Victor Baldi
Excellence in Instruction Award, the ESPA Award of Excellence, the Carol Mishler Leadership Award, Advisor of
the Year, and Student Club Advisor of the Year. An annual staff event is held to acknowledge outstanding adjunct
faculty.
The College President uses scheduled In-Service days to highlight staff accomplishments in leadership and
innovation that are aligned with College strategy. The all-staff audience learns about key initiatives and results
through videos and breakout sessions that showcase initiatives and innovations to promote idea exchange and shared
learning.
The College values its employees and recognizes that they are key to accomplishing its mission. FVTC strives to
maintain its status as a leading employer in the Fox Valley region. The College’s total compensation strategy links
organizational culture, internal equity, and performance to fairly compensate employees and aims to attract, retain,
reward, and motivate employees in a fair and equitable manner. FVTC’s compensation strategy is designed to meet
the following key objectives:
o support FVTC’s mission, vision and values;
o provide internal pay equity;
o ensure external competitiveness to attract and retain exceptional employees;
o provide valid and reliable pay decisions; and
o promote open communication.
The College’s total compensation program includes compensation, benefits, and intangibles. The intangibles
include the opportunity to work in a stimulating and diverse environment with state-of the-art facilities and a
commitment to rewarding creativity and growth. The College believes teamwork, respect, and the opportunity to
grow are essential to keeping employees engaged and are crucial to continued success.
As a result of Act 10, benefits and wage structures are no longer subject to bargaining. In preparation, using the
above total compensation strategy as a framework, the College has pursued an extensive process to determine an
appropriate benefits and wage structure. This process included comparison of benefits and processes with other
WTCS colleges and public and private organizations in the local community, completing compensation studies for
all employment categories, and securing Board approval for compensation structures. Consistent with College
values and principles of change management, the process was transparent, with ongoing communication updates to
all staff. Employees also had multiple opportunities to attend informational Q & A sessions, access to a special Act
10 web site with information, FAQs, and a means to post questions/comments. Administrative compensation is
determined through an annual review process and is subject to the President’s approval. Adjunct compensation is
annually reviewed and adjusted with consideration for appropriate comparables.
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• Promoting employee satisfaction and engagement

Collaboration and staff involvement in decisions that affect their jobs are two key principles used to design work
processes to ensure productivity and satisfaction. These principles inform many College work processes, including
performance evaluations that foster two-way dialogue, training in team skills, and cross-functional learning and
teaming opportunities. The College monitors employee satisfaction through the Support Staff, Faculty, and
Management Employee Surveys. These surveys specifically probe for barriers and areas of progress relating to
employee satisfaction, engagement, and productivity. The survey results consistently underscore the importance
and linkage of collaboration and involvement to employee satisfaction, engagement, and productivity.
A critical objective for the College was to prepare the organization for the implementation of Act 10 requirements.
As was repeatedly articulated by the College President through numerous venues, guiding principles for this effort
included the College values, sustaining and strengthening the College’s collaborative culture, continuing to attract
and retain exceptional employees, and serving students and the community. The involvement of managers, support
staff, and faculty was considered essential to the transition planning process.
Early in the process, the 2012 employee surveys included questions to elicit input as to what would be helpful for
the transition. Factors important to staff, such as ongoing communication and opportunities for involvement, were
integrated into the transition strategy. Staff were continuously involved in designing and providing feedback on the
new work processes and the creation of the new Employee Handbook. The subsequent employee surveys in 2014
solicited feedback on what staff found to be helpful, along with their ideas for improvement.
The preparation for the implementation of Act 10 also recognized the critical role managers have in the change
management process. Early in the transition planning process, the management group provided input into
challenges and opportunities they anticipated. This feedback was integrated with the factors known to be important
to staff. A three-year training plan was developed and implemented Fall 2013. Also based on managers’ feedback,
each module includes opportunities for extensive collaboration and networking, to support and build crossfunctional connections and collaboration. The target is for 100% of managers with direct reports to participate in
the training modules.
Due to the increase in national incidents of violence on college campuses, FVTC has pursued a plan to prepare all
staff on techniques to diffuse and de-escalate anger and hostility through Prepare training, which provides protocols
and resources to manage different situation levels. The College is on track to train 100% of staff in Prepare training
within a two-year period.
As one strategy to support a culture of wellness and address increasing health care costs, the College implemented
the Humana Vitality program in 2012. “Vitality Champs” are assigned to each area of the College and are active in
promoting a variety of wellness activities. The college-wide In-Service learning opportunities also include sessions
that support wellness. Towards the ultimate goal of improved health and wellness for all employees, it is essential
to create “top of mind” awareness and increased participation in the wellness program. Employee participation in
the Humana Vitality program is viewed and tracked as an indicator of progress. The College also applied for
WELCOA’s (Wellness Councils of America) Well Workplace Award as a way to receive feedback on the college’s
overall wellness program.
3R2. Results for evaluation processes to assess employees’ contributions to the institution
● Outcomes/measures tracked and tools utilized
The evaluation process is used as a vehicle to systematically discuss progress and support of individual planning and
goal setting for performance and development in the context of contribution and alignment with College goals.
Individual performance contributes, and is reflected in, results achieved by teams, programs, and the College.
Timely completion of the performance evaluation process is monitored on an ongoing basis.
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Factors that contribute to staff motivation and engagement are frequently assessed and validated through formal
processes and vehicles such as staff surveys, insights from union leadership, exit interviews, and focus groups
(Table 3.5). The staff surveys probe for barriers and opportunities to strengthen these factors.
Table 3.5 Staff Feedback Forums and Processes
Forums
 HR focus groups and exit interviews
 Union-Management forums
 Focus groups
 President’s Open Dialogue Sessions




Processes
Biennial employee surveys
Daily interactions between managers and
staff

● Summary results of measures (including tables and figures when possible)
Table 3.6 Climate: Strategic Direction 5 (Strategic Target = 3.5+ for 3 of 5 measures)

Anchor Questions from Employee Surveys
Staff ratings of respect
Staff ratings of professional development
Staff ratings of input into decisions
Staff ratings of spirit of cooperation
Staff ratings of growth, collaboration, engagement
Scale 1 to 5, 5=Great Extent
Meet/Exceed Target

Composite Ratings – All Staff
2008 Actual/
Baseline
4.34
4.34
3.88
3.64
3.61

2010
Actual
4.35
4.31
3.94
3.78
3.85

Between Baseline and Target

2012
Actual
4.31
4.30
3.97
3.81
3.73

2014
Actual
4.26
4.21
3.92
3.71
3.68

Below Baseline

Table 3.7 Staff Rating of Preparing for Transition from Current Collective Bargaining Environment
Transition Actions
Focus groups, small group discussions
Open question and answer sessions
Act 10 website
President’s communications
Communications with your team/supervisor

Percentage of Staff Ratings Helpful/Very Helpful
Support Staff
Faculty
Management
Average
56%
52%
86%
65%
58%
51%
89%
66%
58%
59%
78%
65%
74%
69%
91%
78%
63%
46%
83%
64%

Table 3.8 Humana Vitality Wellness Program Participation
Year
Participation Goal
Participation %
2012
30%
32%
2013
35%
37%
2014
40%
-2015
45%
--

● Comparison of results with internal targets and external benchmarks

The survey feedback indicated that employees found the strategies to be helpful in implementing the changes
associated with Act 10 (Table 3.7). The highest ratings of helpfulness came from the management group; the lowest
ratings were from the faculty. It is not known why the results were lower for faculty than other groups. The impact
of Act 10 on managers was different, which likely contributed to higher ratings from that group. The overall results
of the staff surveys show that the College has maintained a positive climate, even with all the uncertainty
surrounding the implementation of Act 10 (Table 3.6).
The College’s efforts to promote participation in wellness is on a very positive track. Participation in the Humana
Vitality program has exceeded goals. In September 2012, the College earned the Gold Level Well Workplace
Award based on WELCOA’s evaluation of FVTC’s program relative to seven benchmarks for a result-oriented Well
Workplace. (Table 3.9).
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Table 3.9 WELCOA Well Workplace Award Results – 2012

WELCOA Benchmarks
Capturing CEO Support
Creating Cohesive Wellness Teams
Collecting Data to Drive Health Efforts
Crafting an Operating Plan
Choosing Appropriate Interventions
Creating a Supportive Environment
Consistently Evaluating Outcomes

Points Possible
28
28
28
24
24
24
24
180.00

FVTC Points
26.00
27.22
26.25
24.00
22.79
24.00
24.00
174.26
GOLD LEVEL*

*Platinum 179+; Gold 174-178; Silver 168-173; Bronze 162-167

● Interpretation of results and insights gained

The College mission and values frame the desired culture. Through the evaluation and recognition processes, the
College promotes and reinforces these values. Employees are hired and recognized during their employment for
behaviors that align with the College values. In parallel, key motivators for staff are opportunities to innovate and
to collaborate. These motivators reinforce and are reinforced by the College mission, values, and strategic
directions. The College proactively seeks to approach initiatives in a way that builds engagement. Most initiatives
move forward using forums and processes that involve collaboration. Contributions of engaged staff are reflected in
the results for College objectives, Strategic Directions, and programs and services, as described in Category 4. The
degree of attention to this deliberate interweaving of how we do the work with what work we do has advanced
performance results in this area to the integrated maturity level.
Throughout the preparations for the implementation of Act 10, extensive attention was focused on transparency,
communication, and involvement – key factors known to be important to employees. The overall positive results
and the staff ratings for transition actions (Table 3.7), indicate this focus and the transition strategies were helpful.
However, the decline in the climate results from previous years (Table 3.6) certainly reflect the challenges faced by
employees during the uncertainty and profound changes over the past several years. The task ahead includes
achieving a deeper understanding of employees’ perceptions in the new environment and continuing the efforts to
strengthen and improve factors for a cohesive culture (3I2).
3I2. Improvements implemented or planned in the next 1 – 3 years
The most significant focus will be to strengthen the cohesive culture in the post-Act 10 environment. Training and
development venues will be leveraged for building interpersonal connections and relationships that will move the
organization forward to new levels of continuous improvement, collaboration, and performance. Communication
strategies that work well, as validated by the results and insights from the employee surveys and other employee
feedback processes (Table 3.5), will be continued and expanded upon. The focus of the next modules in the threeyear management training plan is on strengthening management practices that foster an environment that brings out
the best in individuals and teams.

We will continue to build on efforts to strengthen areas identified in earlier staff surveys. A theme in previous
Faculty Employee Surveys related to team functioning. Numerous strategies have been employed to support teams
and teamwork (Table 3.10). These strategies continue to evolve and expand based on ongoing assessment of what
works. A follow-up from the Support Staff Employee Survey has been the formation and ongoing participation of
the Support Staff Professional Development Advisory Committee to provide insight to address barriers to training.
This committee analyzes what does and does not work, and seeks ongoing improvement in the connection of
support staff to desired training. The success of these strategies will continue to be evaluated through future survey
results and other vehicles (Table 3.5).
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Table 3.10 Strategies to Support Team Effectiveness

Team Building/Team Consulting: Overview of Strategies
Strategic Planning/Departmental Goal Setting
Networking/Best Practice Sharing
Team Building Activities
“Discover Your Strengths” – Team Application
Setting Team Expectations

Skill Development for Teams
Team Projects
Conflict Resolution Services
Customized Training
Facilitation Services

3P3. Development
• Providing and supporting regular professional development for all employees (3.C.4, 5.A.4)
Through the performance evaluation system, individuals with their supervisors identify professional aspirations and
create Individual Professional Development Plans (IPDP) to acquire needed skills and experience. Development
offerings and experiences provide opportunities for individual growth and development. Programs, as outlined in
Table 3.11, provide employees with the opportunity to explore career interests, develop new skills for potential
future roles, and accelerate development for leadership positions. Developmental experiences also occur through
participation in the multiple forums and processes within the collaborative environment. All of these developmental
accelerators, programs, and activities are linked together through the IPDP and Talent Review processes, and are
intended to increase the pool of individuals interested in and ready for positions of greater responsibility. [3.C.4,
5.A.4]
Table 3.11 Developmental Accelerators, Programs, & Activities
Action

Description

Talent Review

Process with Executive Team to identify and build pool of viable
candidates for future targeted leadership positions

LEAD (Leadership Education &
Development) Academy

FVTC in-house leadership academy

External leadership programs
ESPA Career Exploration and Development
Workshop
Leaders Forward
Developmental in-place assignments (ex.:
project membership or leadership, interim
roles, adjunct teaching opportunities)
In-house training, seminars, and workshops
Skill Port
Financial support of credit attainment
CEAD (Career Education and Development)

All staff are eligible for selection and funding in programs such as
Leadership Fox Cities, Leadership Oshkosh, Wisconsin Leadership
Development Institute (WLDI)
Support staff explore management / faculty positions while
developing leadership skills and organizational knowledge.
Individualized development plan support that includes 360- degree
feedback process to provide insight for development; available to all
interested employees
Experiences to accelerate development through their linkage to the
employee’s IPDP, by providing the opportunity to acquire, practice,
and demonstrate new skills
Training on a wide variety of topics available to all staff
Open 24/7 access to an online library of over 2600 training resources
for current position or career goals
Support staff, faculty, and managers receive tuition reimbursement
Yearlong experience to strengthen knowledge, skills, and
perspective, primarily for support staff

The succession planning process for leadership positions begins with a semi-annual Talent Review by the Executive
Team. During this process, anticipated leadership position needs are identified, and individuals with potential to fill
those positions are identified. Depending on a candidate’s skill level, HR, in conjunction with the candidate’s
supervisor and appropriate Executive Team member, encourages the candidate to participate in one or more of the
developmental opportunities.
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A key component of leadership development programming is FVTC’s in-house LEAD Academy. LEAD Academy
participants identify learning objectives for their LEAD experience through a consultative process that draws upon
feedback from the Executive Team, their supervisors, and future position requirements. These individual learning
objectives are supported by a mentor, a stretching project assignment (culminating in a presentation to the Executive
Team), collaboration in a cohort group, and monthly workshops/networking. Following their participation in the
year-long LEAD Academy experience, participants receive support to continue building their IPDP through
additional targeted development experiences. Past participants are also offered the opportunity to join the LEAD
Alumni group, where they continue to network, share learning, and gain developmental experience through
leadership opportunities in conjunction with future LEAD Academies.
• Ensuring that instructors are current in instructional content (3.C.4)

FVTC provides funding for professional growth activities and tuition reimbursement for faculty seeking knowledge
and advanced degrees. As a technical college, FVTC places a high priority on staying current in one’s field and
supports industry-related professional development, including industry-focused conferences, trade shows,
occupational leaves, and sabbaticals. In addition, opportunities to mentor, lead, innovate, and participate in new
activities are considered meaningful development experiences. [3.C.4]
Resources are in place to provide opportunities both inside and outside of the organization to help instructors
maintain current/new skills and knowledge in their content area and teaching methods. All professional
development activity is monitored and evaluated by both instructional supervisors and Training & Development
Services using the college’s Learning Management System. Designated days on the academic calendar provide
time, resources, and expectations to support professional development for the instructional role. [3.C.4]
• Supporting student support staff members to increase their skills and knowledge in their areas of
expertise (e.g. advising, financial aid, etc.) (3.C.6)

Staff members attend Student Services Department orientation and receive individual new employee orientation and
ongoing training appropriate for individual roles. Training for student services staff includes specific protocols on
how to refer students to additional resources. Financial Aid (FA) staff also attend semi-annual WTCS FA meetings,
semi-annual conferences for all Wisconsin institutions (WTCS, UW, private) and webinars provided by the National
Association of Student Financial Aid Administrators and other agencies. Like all staff, Student Services staff
participate in a performance evaluation/individual professional growth planning process, appropriate to their
position and department needs. [3.C.6]
• Aligning employee professional development activities with institutional objectives

The Strategic Human Capital Plan (Figure 3.1) provides the context for the processes described throughout Category
3. The processes throughout Category 3 are aligned and integrated at the College level. However, at the individual
level, employees sometimes do not understand how their work fits into the big picture. There has been an increased
emphasis on making linkages more explicit, but more needs to be done to facilitate deeper awareness and
understanding. A discussion tool has been developed, and will be integrated into the performance evaluation /
individual development planning process (3P2). It will assist managers to help employees see how their role fits
into college and departmental objectives and how they can and do contribute to advancing the College’s strategic
directions. In addition, the continued implementation of the three-year training plan (described in 3P2) will provide
managers with increased awareness and tools for achieving richer and more productive conversations with
employees about performance and development.
A number of vehicles at the individual, team, and organizational levels serve to identify gaps between individual
capacity and organizational needs to help target professional development. Two examples are the On-Course
workshops which were developed and implemented to support student success (Strategic Direction 3) and training
to improve Advisory Committee effectiveness (Strategic Direction 4). To help employees see the connection
between training and the strategic directions, training offerings often include an icon (Table 3.12) that correlates
with the strategic direction it supports. Other training needs are determined through a variety of means, including
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recommendations from the Executive Team based on organizational initiatives and annual objectives, ongoing
organizational assessment, SIP, and continuous improvement projects.
Table 3.12 Training aligned with the Strategic Directions

Icon

Definition

Example of a course linkage

Learning Agility

Quick Start to Blackboard

Innovation Leader

Unlocking Your Creativity

Student Success

On Course for Success

Robust Partnerships

Building Robust Partnerships: Revitalizing Advisory Committees

Cohesive Culture

Now Discover Your Strengths

3R3. Results for determining employees professional development
● Outcomes/measures tracked and tools utilized
Investment in employees’ professional growth demonstrates valuing employees. It is also a key motivator for staff.
Each in-house training class is followed by an online evaluation of class quality and relevance; areas for
improvement are used by Training and Development Services (TDS) to strengthen the format, availability, and
content of development opportunities.

The number of training offerings correlating with each strategic direction is tracked to ensure diversity and coverage
of programming to support all strategic directions. The number of participants is tracked as an indicator of the
extent communication of the training opportunities is effective and whether the offerings respond to staff interest
and need.
● Summary results of measures (including tables and figures when possible)
Table 3.13 Development: Staff Participation in Internal Training
2007-08 2008-09 2009-10 2010-11
Measure
Actual
Actual
Actual
Actual
% of employees engaged in
92%
99%
100%
79%
professional development

2011-12
Actual

2012-13
Actual

2013-14
Actual

81%

83%

99%

Table 3.14 Development: Participant Evaluation of Training Course Quality and Relevance
2008-09
2009-10
2010-11
2012-13
Dimension
Actual
Actual
Actual
Actual
Quality – Instructor knew topic
98%
98%
98%
98%
Quality – Instructor explained material clearly
97%
96%
96%
97%
Relevance – will be able to apply what was
83%
83%
84%
91%
learned

Target
80%

2013-14
Actual
94%
98%

Target

92%

90%

95%
95%

Composite % of participants from all training sessions who respond with Agree or Strongly Agree
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Table 3.15 Development: Financial Support for Higher Education Credit Achievement

FVTC Staff

2007-08
2008-09
2009-10
2010-11
2011-12
Salary advancement
403
323
449
481
538
—faculty
credits
credits
credits
credits
credits
Tuition reimbursement—
392
459
424
385
303*
Support Staff, Management
credits
credits
credits
credits
credits
*Effective 7/1/11, the number of eligible credits per individual decreased from 12 to 6 credits per fiscal year.

Table 3.16 Development: Completion Rates for Management Training 3 Year Plan
Module
Component
Time Frame
Communication:
Having the Right
Conversations
Leading Change
Fostering Positive
Environment

Workshop
Collaborative Share

Target
100%
100%

Spring 2013

Workshop
Collaborative Share
Workshop
Collaborative Share

100%
100%
100%
100%

Fall 2014
Fall 2014

2012-13
589
credits
350*
credits

2013-14
550
credits
336*
credits

Completion*
Actual
100%
99%
100%
99%
In process

*Managers with direct reports

Table 3.17 Training Offerings and Participation Aligned with Strategic Directions
2013-14
Measure
Strategic
Icon
Courses*
Participants
Direction

Learning
Agility

68

597

Innovation
Leader

9

64

Student
Success

17

186

Robust
Partnerships

7

132

267

2801

Cohesive
Culture

*Represents first full year of this measure; excludes In-service break-out sessions

● Comparison of results with internal targets and external benchmarks

A high percentage of employees take advantage of the internal training opportunities available (Table 3.13). Survey
results regarding satisfaction with professional development opportunities are consistently positive (Table 3.14).
The College provides extensive financial support of credit and degree achievement activity (Table 3.15).
Management training is considered critical to support the transition associated with Act 10; completion of the
modules in the three-year training plan shows 100% achievement (Table 3.16). The training plan includes offerings
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that support all strategic directions (Table 3.17). Staff participation in these offerings is high, indicating staff
awareness and interest (Table 3.17).
● Interpretation of results and insights gained

Progress in valuing employees is primarily measured by tracking internal trends. The College also participates in
process comparisons through a number of forums in which comparative analysis is a regular component. For
example, recruitment processes are compared through participation in the WTCS Recruitment Committee, and
development and evaluation processes are compared through participation in the WTCS HR Directors Committee
and the WTCS Professional Development Committee. Processes for succession planning, leadership development,
change management, and employee engagement are compared through participation in regional organizational
development and human resource networking programs.
3I3. Improvements implemented or planned in the next 1 – 3 years
A key human resource objective is to continue efforts to build greater awareness of the alignment of individual
performance with College strategic directions. Feedback from employee surveys suggests an opportunity to
strengthen employees’ connection to the strategic directions. A discussion tool has been developed that will be
integrated into the performance evaluation/individual development planning process. This discussion tool will assist
managers in helping employees see their role in the big picture and how they do and can contribute to advancing the
College’s strategic directions.

A major area of focused development was building management skills in preparation for the implementation of Act
10. Managers evaluate each module after participation, and provide feedback to improve the training. The
continued implementation of the three year training plan will focus on building increased awareness, skills, and
resources for planning and conducting richer and more focused conversations to support employees’ performance,
development, and engagement.
The CEAD Network (Career Education and Development) was launched this past year as a complement to the
LEAD Academy. The yearlong experience for support staff builds knowledge, skills, and perspective to strengthen
development for future roles, particularly in management. CEAD participants set learning goals for their
experiences with insight from their managers. Learning goals are supported by collaboration in a cohort group and
monthly workshops/networking. Participants’ learning and leadership skills are further enhanced by developmental
experiences through involvement in a community volunteer opportunity. Additionally, CEAD provides a forum for
LEAD Alumni to practice facilitation, coaching, feedback, and other leadership skills.
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Category Four:
Planning and Leading
Introduction
The processes associated with planning and leading are at the integrated level with well-established Board and
leadership policies and procedures. A key factor in this stability is the climate of mutually supportive, collegial
leadership within the Executive Team and across the College set by FVTC President Dr. Susan May. Her
collaborative leadership style, combined with a commitment to continuous improvement and top performance, has
empowered FVTC staff members at every level to “lead from where you are,” and to be prepared for new challenges
and opportunities as they arise. In addition, since the mid-1990s the Board of Trustees has operated within the
Policy Governance® model and focus its leadership on the Ends of the organization, defined as the mission, vision,
strategic directions, and purposes. This strategic and operational clarity, along with the parameters of the state
statutes governing each Wisconsin Technical College’s District Board structure and functions, provides a solid
framework for effective planning and leadership.
The processes and results in 4P1 and 4P2 outline dynamically aligned methodology for conducting comprehensive
strategic planning at FVTC. 4P2 highlights a recently completed AQIP Action Project on the Alignment of College
Planning Processes. This powerful tool helps to visually display (Figure 4.4) the connection between and
foundation for all the critical layers in the organizational planning flow from the Mission and Vision to Individual
Performance Plans. As evidence of the integrated level of maturity for processes and results, FVTC was featured in
the 2013 book Achieving Noble Ambitions – Mission, Vision, and Values in America’s Community Colleges by
Daniel Seymour as a model community college in the area of strategic planning. His research, involving a review
of over 1,200 community college websites, noted the alignment and integration of the key elements of mission,
vision, values, and the communication through the planning processes. Our College President was part of a panel of
three Presidents featured in a spotlight session and facilitated by Daniel Seymour at the American Association of
Community Colleges national conference in San Francisco in 2013.
Since the 2010 Systems Portfolio, FVTC leadership has faced two major challenges (Institutional Overview). The
first was funding facility expansion and renovation to meet emerging needs in regional technical education, which
called for conducting a $66.5M referendum as the economy only began to emerge from the recent recession.
Engaging district voters to support the referendum required a major effort across our five-county district. This
significant investment in technical education at a time of extreme constraints on both personal and public resources
required communicating a clear and succinct future vision in order to earn public support. The success of the
referendum is testament to our effective leadership and communication efforts on behalf of the College and its
students, and to the value that voters associate with the work of FVTC. The second challenge was steering
comprehensive organizational change required by the passage of Wisconsin’s 2011 Act 10, which dramatically
limited public employee collective bargaining for faculty and support staff. Our established collaborative leadership
approach between management and unions helped to pave the way for productive communication to design new
processes needed for the transition. With so much change to the basic fabric of the work life for our employees, the
transition has been difficult for many, but has been conducted in a compassionate, open, and patient manner. 4P3
describes the integrated processes and results which ensure the depth of leadership needed to successfully tackle
the kind of challenges which FVTC managed to navigate effectively in recent years.
Finally, the policies and practices linked to organizational integrity in 4P4 are key to the strength of this category
for FVTC. The organizational value of Integrity holds that “We value responsible, accountable, ethical behavior in
an atmosphere of honest, open communication with mutual respect.” FVTC works diligently through policy
development and leadership example to align and demonstrate this value in the way we conduct our organizational
business. This transparency was clearly validated by our communities’ support of our 2012 facilities referendum
which, in essence, was a vote of confidence that our College warranted the investment.
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4P1. Mission and Vision
• Developing, deploying, and reviewing the institution's mission, vision, and values (1.A.1, 1.D.2, 1.D.3)
Formal strategic planning takes place every 3 to 5 years, with the resulting strategic plan undergoing validation and
review each year. The first step in College strategic planning is a college-wide Planning Committee (25-35 staff) to
revisit mission, vision, and values statements. The current statements were reviewed, revised, and launched during
the January 2011 Strategic Planning Process and formally adopted by the FVTC Board of Trustees in September
2011. [1.A.1] Draft versions of the statements were shared electronically with the Planning Committee members
for feedback, and staff were surveyed regarding the revised statements. The mission statement is well aligned with
the statutory purposes of a Wisconsin technical college: 1) to provide occupational education and training and
retraining programs and 2) to provide customized training and technical assistance to business and industry to foster
economic development and employment opportunities. [1.D.2, 1.D.3]
Table 4.1 FVTC Mission, Vision and Values

MISSION
We provide high quality education and
training that support student goals, a skilled
workforce, and the economic vitality of our
communities.

VISION
A model of innovation and distinction in technical
education, recognized as an outstanding gateway to
rewarding careers.

VALUES
Integrity – We value responsible, accountable, ethical behavior in an atmosphere of honest, open
communication, and mutual respect.
Collaborative Partnerships – We value partnerships with business, industry, labor, government,
educational systems, and our communities.
Innovation – We value creativity, responsible risk-taking, and enthusiastic pursuit of new ideas.
Continuous Improvement – We value continuous improvement of our programs, services, and
processes through employee empowerment and professional development in a team-based culture.
Customer Focus – We value our internal and external customers and actively work to meet their
needs.
Diversity – We value an educational environment that attracts and supports a diverse student/staff
community and fosters global awareness.
Sustainability – We value the responsible use of resources to achieve balance among social,
economic, and environment practices
• Ensuring that institutional actions reflect a commitment to its values

FVTC Administrative Policies are the primary means to ensure that institutional actions align with College values.
These policies cover the broad areas of Administration, Fiscal Management, Health and Safety, Human
Resources, Instruction, and Students. These policies are the framework for behavioral expectations outlined in the
Employee Handbook.
The President is authorized by the Board of Trustees to establish and implement administrative policies and
procedures. Such policies and procedures must comply with the provisions of Chapter 38 Wis. Stats., WTCS Board
policies, and any and all other state and federal laws and regulations. When articulating policy, the administration
strives for brevity, clarity, and continued expression of a positive and future-oriented tone. The President
establishes and maintains an orderly plan of preserving and making accessible administrative policies to all students,
staff, and interested citizens. Staff may initiate development of new administrative policies or revisions of existing
administrative policies through established administrative channels. The FVTC Administrative Policy Flowchart
(Figure 4.1) outlines the process for new policy development and policy revisions. From 2011 to 2013, the
Executive Team conducted a systematic review of all Administrative Policies and revised and updated them to
comply with internal and external requirements; policies continue to be reviewed over a rolling three-year period.
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Figure 4.1 – FVTC Administrative Policy Flowchart

• Communicating the mission, vision, and values (1.B.1, 1.B.2, 1.B.3)

The College uses a variety of processes to communicate the mission, vision, and values internally and externally as
described in Table 4.2. The mission, commonly referred to as “education for employment,” is continually
communicated to the public through the day-to-day work of the College. Internally, it is the focus of the Fall and
Winter All Staff In-Service Days, when the College staff convene en masse and the President leads presentations
showcasing examples of students served, employers’ perspectives, peer innovation, and new partnerships. Through
a variety of media, from videos and creative games to guest panelists, these presentations clearly demonstrate
FVTC’s performance of its mission, vision, and values and note any challenges to maintaining our high performance
as an organization. These communication venues receive very positive comments on employee surveys.
Instructional leaders regularly reinforce the College’s mission, vision, and values as they communicate with their
teams around developing and marketing new programming, completing action projects, and doing community
outreach. [1.B.1, 1.B.2, 1.B.3]
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Table 4.2 Leadership Communication Processes
Mission,
Vision, Values
Information

Performance
Expectations

All Staff In-service Days







Reports to the Community





n/a

Executive Team Meetings







Management Meetings







Leadership Forums







LEAD Academy







Instructional Leadership Meetings





n/a

President’s Dialogue Sessions with
Departments and with New Employees







President’s E-mail Updates/Blog





n/a

College Print Publications





n/a

College Website







New Employee Orientation







Individual Performance Reviews

n/a





Planning, Goal Setting, and Budgeting







Performance Monitoring Reports







 One-way communication
 Two-way communication

 ongoing two-way communication

Frequent external media coverage through a variety of regional outlets (TV, newspaper, radio, etc.) informs the
community about the FVTC mission, vision and values in action. News broadcasts and articles are featured on
the College website. The FVTC magazine Focus highlights program and student accomplishments.
• Ensuring that academic programs and services are consistent with the mission (1.A.2)

Sustaining an effective learning environment involves a continuous validation and triangulation between the
mission, vision, and values, workplace realities, and the instructional environment. As is true for all the colleges in
the WTCS, FVTC’s mission is to provide a trained workforce and contribute to the economic development of our
region and state. FVTC’s overall aim is summed up in our motto, “Knowledge That Works.” WTCS and FVTC
Board approval of programs ensures that viable employment is a verified outcome of academic programs.
Monitoring of regional job orders through the WTCS TechConnect system is an example of a mission-driven
service aimed at creating more opportunities to link graduates and employers. [1.A.2]
• Allocating resources to advance the institution’s mission and vision, while upholding the institution’s
values (1.D.1, 1.A.3)

Over half of the annual FVTC operating budget ($110M FY14) relates directly to instructional costs, which include
providing competitive compensation and benefits for 787 employees. The annual capital budget of over $11M
supports equipment and facilities for leading-edge technical education. FVTC is dedicated to excellence in human
resource practices, which includes hiring qualified instructional and non-instructional staff and providing extensive
opportunities for the ongoing training and development of all staff (Category 3). As choices and decisions are made
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with limited resources, the College values serve as a touchstone for the Executive Team to frame budgetary
initiatives and to allocate resources. [1.D.1, 1.A.3]
4R1. Results for developing, communicating, and reviewing the institution’s mission, vision, and
values
• Outcomes/measures tracked and tools utilized
As part of the 2010-11 Strategic Planning Process, a staff survey was conducted for feedback on the draft revisions
of the FVTC Mission, Vision, Values, and Strategic Directions. Forty staff members completed the survey:
management (8), faculty (21), and support staff (11). Four questions were posed for the survey participants to
answer with regard to the draft statements. Participants could also provide comments after each question and
provide an overall comment on their opinions of the draft Strategic Plan statements. Focus groups of staff members
and community forums were also held to provide feedback on the Strategic Plan.
• Summary results of measures (including tables and figures when possible)

The summary results of the 2011 Strategic Plan feedback are found in Table 4.3:
Level of
acceptance
Strongly agree
Agree
Disagree
Strongly disagree
Blank

Table 4.3 2011 Strategic Plan Staff Feedback Survey results
Proposed
Proposed
Proposed
Proposed Strategic
Mission
Vision
Values
Direction
statement
statement
statements
statements
17
44%
19
50%
22
60%
14
37%
19
49%
16
42%
15
40%
21
55%
2
5%
2
5%
0
0%
2
5%
1
3%
1
3%
0
0%
1
3%
1
2
3
2
-

• Comparison of results with internal targets and external benchmarks

The results of the feedback surveys were compared to feedback received in other forums, such as focus groups with
staff, advisory committees, and other stakeholders to inform revisions to the draft plans. External strategic plans
including mission, vision, values, and strategic direction statements for community colleges, higher education
institutions, and other organizations were consulted initially. The College performed a gap analysis with our
previous internal strategic plan statements and the results of the Strategic Planning Summit. The draft revised
statements were again compared with our internal and external benchmarks to ensure that major themes were
accounted for in the new statements.
• Interpretation of results and insights gained

The extensive feedback and comments on the feedback surveys provided valuable input to clarify the wording used
in the statements. The resulting dynamic and powerful statements have engaged the college community and helped
to move the work of the college forward.
4I1. Improvements implemented or planned in the next 1 – 3 years
As a result of the planning process and feedback received in 2011, the FVTC Board of Trustees adopted new
Mission and Vision statements. For the Values statements, changes for 2011-16 included the transition of the
strategic direction Sustainability to become a value statement and the rewording of the Diversity value to reflect
global influence in our communities (Table 4.4).

The overarching philosophy of the 2010-11 Strategic Plan was a laser focus on clarity and simplicity to improve
staff and stakeholder engagement and resonance with the Plan. The trimming of statement length and emphasis
upon precise word choice are key improvements compared to previous plans (and many others that were reviewed).
The lens of student success captured the attention of planners due to benchmarking and environmental scanning
activities that detected the emerging interest across the nation related to the Completion Agenda. More poignantly,
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the priority for student success was evident in the voices of our students, staff, and other stakeholders, as we heard
from panelists during the planning summit and through multiple feedback avenues. Another key point that emerged
was that the execution of the plan depends upon a healthy and collaborative internal environment. This element is
so important that it needs a prominent place on the strategic plan of the College.
The set of six core values of the College had been in place since its inception in the mid-1990’s and had been
virtually unchanged for fifteen years. In 2011, much discussion occurred regarding the addition of a new value on
Sustainability from what had been a Strategic Direction in the previous plan. It was decided that Sustainability fit
well as an enduring College Value and was added as the seventh value.
To further strengthen the integration of College Values into the employee hiring process, the interview guide
templates include links to the College Values and call for selection team members to explicitly assess if the
candidate’s responses reflect College Values.
Table 4.4 Mission, Vision, and Value Statement Improvements
2007 – 11 Statements
2011 – 16 Statements
MISSION – The mission of Fox Valley Technical College is to help
MISSION – W e provide high quality
individuals reach their potential by providing cost-effective education
education and training that support
and training which meets their objectives for employment, continuing
student goals, a skilled workforce, and
higher education, and personal enrichment.
the economic vitality of our
communities.
We seek to build and maintain a diverse and effective work force that
supports the economic growth and stability of our communities.
VISION – A model of innovation and excellence in technical education
for
 learning
 working
 serving
a valued resource for the people of Wisconsin and beyond.
VALUES
Integrity – We value responsible, accountable, ethical behavior in an
atmosphere of honest, open communication with mutual respect and
caring for each other.
Collaborative Partnerships – We value partnerships with business,
industry, labor, government, educational systems, and our communities.
Innovation – We value creativity, responsible risk-taking, and
enthusiastic pursuit of new ideas.
Continuous Improvement – We value continuous improvement of our
programs, services and processes through employee empowerment
and professional development in a team-based culture.
Customer Focus – We value commitment to student/staff/ employer
success and satisfaction by responding to customer needs.
Diversity – We value an educational environment that attracts,
nurtures, and supports a diverse student and staff community.
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VISION – A model of innovation and
distinction in technical education,
recognized as an outstanding gateway
to rewarding careers.

VALUES
Integrity – We value responsible,
accountable, ethical behavior in an
atmosphere of honest, open
communication with mutual respect.
Unchanged
Unchanged
Unchanged
Customer Focus – We value our
internal and external customers and
actively work to meet their needs.
Diversity – We value an educational
environment that attracts and supports
a diverse student/staff community and
fosters global awareness.
Sustainability – We value the
responsible use of resources to
achieve balance among social,
economic, and environment practices.
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4P2. Strategic Planning
• Engaging internal and external stakeholders in strategic planning (5.C.3)
The FVTC Strategic Planning Process is on a three- to five-year rolling cycle. Key steps include revisiting and reestablishing or revising the foundational statements—mission, vision, and values —before developing strategy. A
cross-functional group representing faculty, staff, students, employers, and other stakeholders establishes the
strategic plan based on an in-depth process of answering four questions:
1.
2.

Where are we now?
Where would we like to be?

3. How do we get there?
4. How will we monitor progress and measure results?

In 2010-11, the FVTC Strategic Planning Process involved a team of 25-30 members representing the FVTC Board
of Trustees, Foundation Board, Executive Team, management, faculty, support staff, and student government.
Team members prepared for a two-day summit by reviewing key inputs into the strategic planning process (Figure
4.2). Based upon these inputs and feedback from three panels of 5-6 members of the staff, student, and employer
stakeholder groups, the Strategic Planning Team developed the Strengths, Weaknesses, Opportunities, and Threats
(SWOT) as the foundation for the development of Mission, Vision, Values, and Strategic Directions. Major
milestones in that process are shown in Table 4.5. [5.C.3]
Figure 4.2 – Strategic Planning Input Resources
Management
Retreat
2007 – 11 Plan
Results
Facilities Planning
Summit

FVTC
2011-14
Strategic
Plan Draft

Student Success
Initiative Team

External
Assessment
Committee

Highlights from
2010 AQIP
Systems Portfolio

Highlights from
2010
Performance
Monitor Reports

Table 4.5 2010-11 Strategic Planning Process Milestones
June – Dec 2010
January, 2011
Feb – June, 2011
Pre-planning for
Two-day Summit with
Internal and external
Summit and Team
key stakeholder panels groups give feedback on
Kickoff
of staff, students, and
the draft Strategic Plan
employers

June – July, 2011
Executive Team
creates the final draft
and review with the
Board of Trustees

August, 2011
Board adopts the
Strategic Plan

The strategic and operational plans are formally and informally measured against the results of ongoing environmental
scanning on the local, regional, state, and national level by the Executive Team and instructional and non-instructional
leaders, including faculty. Trends in college performance data and feedback from students and other stakeholders
contributes to the conversation surrounding strategy selection. In addition, College leaders and faculty participate in
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external organizations on a regular basis to monitor emerging concerns and opportunities related to higher education
topics, industry projections, gaps in skill levels, and resource fluctuations. Priorities and concerns are relayed through
regular departmental, divisional, and executive team-level meetings and retreats. These varied sources of information
influence strategic planning.
• Aligning operations with the institution’s mission, vision, values (5.C.2)

FVTC’s overall planning process, including strategic planning, is shown in Figure 4.3. The process follows a PlanDo-Check-Act (PDCA) cycle, and includes several levels of planning. [5.C.2]
Figure 4.3 – FVTC Overall Planning Process

• Aligning efforts across departments, divisions, and colleges for optimum effectiveness and
efficiency (5.B.3)

With the Planning Alignment Process model (Figure 4.4) as a tool, key strategies and action plans all link to the
FVTC Strategic Plan. Within this process, the Strategic Improvement Process (SIP) is a core process for academic
performance monitoring and alignment with the Strategic Plan. It is also Phase 1 of the Program Vitality Review
process, by which each academic program is reviewed every three years (Table 4.6). [5.B.3]
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Figure 4.4 – FVTC Planning Alignment Process

Table 4.6 Strategic Improvement Process
Annual Review and Action Plan Development
SIP Scorecard
SIP Action
Monitor SIP
review of
Plans for each
Scorecard
performance
program score
program align
compared to
with best
annually modify
College target
practices for
SIP Action Plan
each indicator

Three Year Program Vitality Review
Program Evaluation based upon:
SIP Scorecard – Three-year trends
Enrollment Management target matrix
Course curriculum documentation
Technical Skills Attainment status/results
Employability Essentials integration

Figure 4.5 provides a sample of the program-level SIP Scorecard for the Associate Degree Nursing program. The
scorecard in the format and context are a reflection of the College scorecard (including scores at the program level)
that show the program performance compared to the College target. The color coding shows strengths and areas of
focus for the Action Plan.
The SIP Action Plan format is driven by best practice suggestions based upon research and past performance that
have improved performance in other programs or colleges. Table 4.7 provides a sample of SIP Action Plans for the
FVTC Health Division. The intent of this method is to focus instructional team energy on implementing the
intended change rather than writing a lengthy description of the plan. These documents, as well as all SIP
scorecards and other related materials, are housed on the SIP SharePoint site on the FVTC intranet. As discussed
earlier, institutional planning and budgeting are largely driven by the College’s instructional needs
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Figure 4.5 – Sample FVTC SIP Scorecard – Nursing

Table 4.7 Sample SIP Action Plans – Health Division
Health Division – Sample SIP Action Plans
Course Completion
Work with
Modify
Increase
Modify learner
Gen Ed
classroom
frequency of
assessment
Other
Programs
delivery
feedback on
on key
strategies
strategies
progress
courses
X
X
Dental
X

Assistant
Dental
Hygienist

X

X

X

X

Health IT

X

X

X

X
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Comments / Observations
/ Results
Team initiated early and
frequent feedback and
intervention for at risk
students.
Continue success strategy
course and boot camp,
adding mock clinical and
written board exams,
revisit collaboration with
Gen Ed and update in
written requirements.
Switch to Basic Anatomy
and one on one
collaboration with Gen Ed
faculty around course
success. Application of
EMR into coursework,
further development of
rubrics and grading
summaries.
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Medical
Assistant

X

Health Division – Sample SIP Action Plans
Course Completion (continued)
X
X
X

Medical
Coding
Specialist

X

X

Adjust Pharmacology to
hybrid for improved
success. Increase team
meetings, investigate boot
camps, align all
assessment strategies
with external criteria developing professional
behavior criteria with
feedback
Switch to Basic Anatomy
and one on one
collaboration with Gen Ed
faculty around course
success. Application of
EMR into coursework,
further development of
rubrics and grading
summaries.

• Capitalizing on opportunities and institutional strengths and countering the impact of institutional
weaknesses and potential threats (5.C.4, 5.C.5)

The planning group draws on various sources of input in the planning process-listening to and analyzing the voices
of students, staff, and other stakeholders, organizational performance compared to purpose and plan, the external
environment, exemplary practitioners, and the competition. The development of a SWOT analysis is a key output of
the two-day planning summit. A broad spectrum of data are considered in the process, and multiple existing forums
are used to gain input into, and reaction to, proposed strategy. Recommendations for formal adoption are made to
the Board. In addition, the Board of Trustees reviews the Board Ends – the mission, vision, values, and strategies –
along with recommendations for any updating. [5.C.4]
The long-term strategic directions are reviewed annually and adjusted as needed by the Executive Team and Board
to ensure that the scope encompasses any emerging challenges, opportunities, or threats. Similarly, short-term
strategies (annual objectives) trigger actions needed to align the College more closely with the longer term strategy.
The 2013-16 strategies (Table 4.8) are a product of planning that occurred during the 2010-11 academic year for the
2011-14 Strategic Plan. Due to emerging and significant changes internally and at the state level, a full-fledged
strategic planning process was postponed in favor of a review of the 2012-13 environmental scan of emerging
considerations. The five Strategic Direction statements were not changed. However, the new plan replaced
descriptive paragraphs (which were not consistently linked with the strategic measures) with intended actions (e.g.,
“We will actively benchmark...”), and identified areas of focus for each strategic direction linked to existing or new
measures. Key measures for each direction are reviewed and refined annually to ensure meaningful measures of
performance. [5.C.5]
As Figure 4.4 displays, the alignment of the planning process includes associated measures which are reviewed for
progress and/or attention on a regular basis by key leadership groups (Table 4.8). The goal is for both alignment of
the processes and integration of the measures to reinforce the alignment. For example, program scorecard measures
in areas such as Student Success are mirrored in the Strategic Plan measures and targets. Performance-based
funding measures were introduced by the WTCS in 2013-14 (4I2) and will be integrated into the revised 2013-16
Strategic Plan measures (6I2).
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Table 4.8 FVTC Key Measurement Tools and Review Process
What is being measured?
Institutional purposes
Strategic plan outcomes
College annual objectives
Program scorecards (SIP)
Financial results
Audit results
Performance-based funding indicators
Organizational climate/employee surveys
Individual performance results

Reviewed by whom?
District Board
District Board and Executive Team
District Board and Executive Team
Deans and faculty teams
District Board and Executive Team
District Board
WTCS System Office
Executive Team and staff focus groups
Managers and direct reports

When/frequency?
Annually
Semi-annually
Semi-annually
Annually
Monthly
Annually
Annually
Bi-annually
Annually

• Creating and Implementing strategies a n d a c t i o n p l a n s that maximize current resources and
meet future needs (5.C.1, 5.C.4)

Strategic directions identified as part of the Strategic Planning Process include measures to monitor actual
performance against established high-performance targets. The Board holds the President accountable for achieving
strategic outcomes via these measures. The President holds each member of the Executive Team accountable for
creating and achieving progress toward annual objectives (Table 4.9) for key operational areas. A year-end report
(Table 4.10) on College performance is presented to the Board of Trustees and published in a formal document
distributed widely to FVTC stakeholders. This performance report provides the context of measures and their
targets for the current year and results for previous years within the range of the plan. [5.C.1]
Annual objectives are a set of 10-12 key priority areas sponsored by one or more members of the Executive Team
(Figure 4.10). Some objectives represent operational plans such as the Enrollment Management Plan, the Facilities
Plan and the Information Technology Plan. At the academic divisional level, the SIP planning is data-driven with
SIP Scorecards for each program area, which include the exact measurable indicators from the FVTC Strategic Plan
for the Strategic Directions of Learning Agility, Student Success, and Robust Partnerships (Figure 4.5 – sample
scorecard). The program-level annual performance is compared to the overall College target for each measure.
Division leaders meet with program faculty teams to discuss performance in terms of strengths/best practices and
areas needing more data analysis and improvement. SIP Action Plans encompass the focus of program level
initiatives that advance or maintain 4-5 key best practices across the instructional areas. [5.C.4]
Table 4.9 Annual Objective Setting Process
Steps

Description

Timeframe

1
2

Progress is formally monitored at mid-year (and informally on an ongoing basis)
Executive Team members and their teams use mid-year and near year-end assessments of
progress to draft potential objectives for the next year
Progress is formally monitored at year-end
Executive Team holds a retreat to discuss progress on strategic directions and establish
draft annual goals for the coming year
Departments and individual managers develop performance objectives based on the
College’s annual objectives

February

3
4
5

May
June
June
July

The budgeting process is integral to implementing the College’s Strategic Directions. Each department develops a
budget based on institutional plans. Capital budget planning anticipates the equipment, technology, and facility
needs for regularly updating academic programs and non-academic administrative and support areas. The budgets
are consolidated and reviewed by Financial Services, all budget managers, and the Executive Team. In May, the
Board of Trustees reviews the preliminary budget and refers it to public hearing. Between the May meeting and the
June hearing, the public (i.e., local municipalities, business leaders and interested parties) is invited to discuss the
proposed budget with College leaders. At the hearing, the Board considers public input prior to adopting the
budget.
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FVTC Planning Process Guideposts
o Planning and budget development is a cooperative effort involving all FVTC staff.
o Enrollments are projected based upon current analysis, capacity and planned fluctuations.
o Planning is informed by ongoing environmental scanning by five cross-functional staff teams that monitor
trends in local, state, and national sectors affecting College operations. These include education, workforce,
environmental, technology, and political sectors.
o Ongoing assessment of student learning and evaluation of operations determine priority areas for investment of
instructional and technology resources.
o Emphasis is placed on reallocation planning (whenever possible, initiatives are funded through creatively
reallocating existing budget dollars rather than requesting new dollars).
o Significant new initiatives, such as those involving new or expanded academic programs, that require additional
funding are submitted to the Executive Team as either Strategic Investment Proposals or budget requests. After
Team approval, proposals are submitted for Board approval to use reserves as a funding source, if necessary,
until the initiatives are self-sustaining (usually in 2-3 years).
4R2. Results for operational plans
• Outcomes/measures tracked and tools utilized
Table 4.10 provides a summary of the tool used to monitor the mid-year and year-end performance of the College
for each annual objective. One or two members of the Executive Team or key College leaders sponsor each
objective and submit narrative progress reports for each objective as part of the mid-year and year-end reporting.
The Board of Trustees reviews these reports at their February retreat, June meeting, and September retreat.
Table 4.10 FVTC Annual Objectives

2013-14 College Annual Objectives Year-End Results
Accreditation objective – Prepare for the submission of the AQIP Systems Portfolio in
October of 2014 to include evidence of compliance with the Core Components of
Accreditation and all requirements of the Higher Learning Commission.
Enrollment objective – Achieve the goal of 7,530 FTEs and the targeted divisional growth
goals of the enrollment management plan.
Financial objective – Build upon the College’s solid financial health by meeting or
exceeding the planned budget parameters for FY 2014 in all major funds and prepare for the
transition to performance-based state funding in FY 2015.
Regional skills gap objective — Address critical skills shortages in our district workforce in
at least three targeted instructional areas, with a focus on the development of career
pathways and stackable credentials.
Resource development objective – Submit a minimum of $10M in grant proposals and
partner with the FVTC Foundation to develop $3M in expanded resources (cash/inkind/grants) to support College initiatives.
K-12 partnership objective –Create a minimum of 12 career and technical education
pathways (of 3 or more courses) for high schools and collaborate with at least 3 area school
districts in career pathways implementation.
Facilities objective – Meet building completion targets and budgets for referendum facilities
projects.
Operations objective – Complete and implement the new CollegeNET system for
classroom/lab scheduling.
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Human resources objective – Working with internal constituent groups, continue
transitional plans to implement the requirements of Act 10 to include planning for staff
retirements / turnover, development of the staff handbook, and establishing salary
structure/base wages for each employee group.
College website objective – Complete the project work to launch the new College website,
with mobile device functionality.

Status:

Status:

FVTC Scorecard Legend
Symbol

Description
Full Green Arrow: Results are meeting or exceeding expectations and
no action is required.
Partially Green Arrow: Results are progressing, but not at the expected
levels. No action on the plan/efforts is required; however, there will be an
increase in the monitoring of the plan.
Yellow Arrow: Results indicate caution with the existing plan/efforts and
there is a need to review the existing plan.
Partially Red Arrow: Results are below the expected levels and the
existing plan is not working; but, efforts are under way to take corrective
actions and revise the plan.
Full Red Arrow: Results are well below the expected levels and actions
must be taken immediately.

• Summary results of measures (including tables and figures when possible)

Table 4.11 shows the measures and results for FVTC’s strategic plan.
• Comparison of results with internal targets and external benchmarks (see above)

The internal benchmarks are the targets noted in Table 4.11, with actual performance color coded as shown. Most
measures are selected for internal strategic purposes that are not necessarily defined or measured in the same way in
other colleges for external benchmarking. FVTC’s strategic measurable progress in these areas is the aim, with
continued qualitative external research on the topic. Measures on the Strategic Plan for FVTC related to job
placement are compared to the other fifteen WTCS districts (1R4 Figure 1.8) and graduation rates compared
nationally through the National Community College Benchmarking Project (discussed in 2R2 – Table 2.8).
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Table 4.11 FVTC 2013-16 Strategic Plan Measures

• Interpretation of results and insights gained

As the economy improves and unemployment declines, technical college enrollments are inversely impacted, as
are graduation rates (Table 4.11 – Measure 3.3). Particularly, three year graduation rates are consistently
declining from the target (as discussed in 2I2). FVTC continues to work on the AQIP Action Project for
Persistence and Graduation to gain a more in-depth understanding of why graduation rates do not meet the
desired target. Because this is a mature study, the most obvious factors related to student support services have
typically already been addressed, although student needs are becoming more complicated and individual over
time. Other influences, such as program structure and data reporting practices, need closer examination to
clearly understand how they may affect outcomes.
4I2. Improvements implemented or planned in the next 1 – 3 years
As the WTCS moves from a system of partial state funding based on enrollment FTEs to a higher percentage of
performance-based funding, six measures (1, 2, 3, 4, 6, and 7) have been included on the revised 2013-16 FVTC
Strategic Plan for the next two years as additional measures or modifications of existing measures. These measures
also link to Areas of Focus related to key Strategic Directions which will influence improvement activities (Table
6.5). The Wisconsin State Legislature has approved nine performance criteria (Table 4.12), from which each
technical college may select seven to determine their performance and level of funding. For 2014-15 funding,
FVTC has selected all except measures 5 and 9. External benchmarking with the other technical colleges is a
fundamental feature of the Performance-Based Funding approach, which will expand the benchmarking scope of the
FVTC Strategic Plan in the future.
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Table 4.12 WTCS Performance-Based Funding Framework (2013 Wisconsin Act 20)

1.
2.
3.
4.
5.
6.
7.
8.
9.

Nine Performance Measurement Areas
Performance rate of students in jobs related to students’ programs of study
Number of degrees and certificates awarded in high-demand fields
Number of programs or courses with industry-validated curriculum
Transition of adult students from basic education to skills training
Number of adults served by basic education courses, adult high school, or English Language Learning
Participation in dual enrollment programs with high schools
Workforce training provided to businesses and individuals
Participation in statewide or regional collaboration or efficiency initiatives
Training or other services provided to special populations or unique demographic groups in the District

4P3. Leadership
• Establishing appropriate board-institutional relationships to support leadership and governance (2.C.4)
The district board composition, organization, and duties are prescribed by state statute (Ch.38). The nine-member
Board of Trustees autonomously represents the community in determining and assuring appropriate organizational
performance. Board membership consists of district representatives, including employers (2), employees (2), school
district administrator (1), elected official (1), and at-large members (3). Prospective members apply for Board
appointment, with applicants interviewed and recommended by the statutorily-established Board Appointment
Committee. Board Policies prescribe the Governance Process, Board/Staff Relationship, Executive Limitations, and
Ends of the College. [2.C.4]
• Establishing oversight responsibilities and policies of the governing board (2.C.3, 5.B.1, 5.B.2)

Under the Policy Governance Model, Board responsibilities (as distinct from staff responsibilities) include serving
as the official governance link between the College and the community, employing and supervising the College
President, selecting and retaining the services of the District legal counsel and financial auditor, and enacting written
governing policies. Tables 4.13 and 4.14 provide evidence of current Board policies linking with Core Component
2 C and 5 B compliance items noted in 4P3. [2.C.3, 5.B.1, 5.B.2]
Table 4.13 Board Policy and Compliance
Core Component 2C
Board Policy #/ Title
2.C.1. Governing board’s
I.B. – Governing
deliberations reflect priorities to
Philosophy
preserve and enhance the
institution.
2.C.2. Governing board review and
I.B. – Governing
considers the reasonable and
Philosophy
relevant interests of the institution’s
internal and external constituencies
during its decision making
deliberations.
2.C.3. Governing board preserves
I.N. –Code of Ethics
its independence from undue
I.A. Governance
influence on the part of donors,
Commitment
ownership interests, or other
external parties when such
influence would not be in the best
interest of the institution.
2.C.4. Governing board delegates
II. A. Delegation to the
day-to day management of the
President
institution to administration and
expects the faculty to oversee
academic matters.
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Board embraces a long-term view in decisionmaking that is strategic, future-oriented, proactive,
positive, ambitious, and deliberative.
Board operates in all ways mindful to its trusteeship
and stewardship obligations to the community.
Seeks balanced input from various sources
including staff, students, alumni, employers, and
other community members.
Board member obligations are both ethical and
legal and members must maintain unconflicted
loyalty to the College interests and the community
as a whole.

The Board of Trustees appoints the President as
chief executive officer of the College and delegates
to the President the task of achieving the Board’s
Ends policies. The President is authorized to
establish and implement administrative policies and
procedures.
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Table 4.14 Board Policy and Compliance
Core Component 5B
Board Policy #/ Title
5.B.1. Institution has and employs II.C. Monitoring College
policies and procedures engage
Effectiveness
internal constituents in the
IV.B – College Mission and
institution’s governance
Purposes
5.B.2. Governing Board is
knowledgeable about the
institution; it provides oversight for
the institution’s financial and
academic policies and practices
and meets its legal and fiduciary
responsibilities.

I.E. Board Member’s Role
I.J. Treasurer’s Role
I.M College Budget Process

5.B.3. Institution enables the
involvement of its administration,
faculty, staff, and students in
setting academic requirements,
policy, and processes through
effective structures for contribution
and collaborative effort.

I.B. – Governing Philosophy

Provision statement
Feedback on the seven reports is requested
from staff, faculty, and the Board. The
President, Faculty Association, Support Staff
Association, and Student Government
Association have the opportunity to provide
reports at each Board meeting.
Board members are knowledgeable about the
College means for accomplishing its Ends
such as organization, facilities, instructional
programs, budget, and key processes (from
I.E). The President keeps the Board informed
about new initiatives and provides
opportunities for Board members to become
more familiar with areas of interest.
Significant activities (e.g. new degree
programs) require Board approval.
Decisions are made on a consensus basis
and balanced input is sought from various
sources including staff, students, alumni,
employers, and other community members.
Board and administrative processes are
monitored for continuous improvement.

• Maintaining board oversight, while delegating management responsibilities to administrators, and
academic matters to faculty (2.C.4)

With a Board of Trustees and Executive Team philosophy that decisions must be made at the appropriate levels,
staff and faculty involvement in decision-making depends upon many elements often related to the need for resource
investment and compliance with existing regulations. In the realm of the classroom, faculty and staff involved in
the program make decisions on a daily basis about the content of a course, mode of delivery, or learning activities.
Ideas for new or expanded facilities involving significant resources and regulations require the involvement of many
levels of the organization in decision making. Consequently, the scope of impact for decisions determines the
communication needed. [2.C.4]
• Ensuring open communication between and among all colleges, divisions, and departments

FVTC is a relatively flat organization with frequent formal and informal communication across levels and functional
areas. Key communication challenges arise from organizational scope and complexity, time, distance, and the sheer
volume of information and data communicated. Email and Web-based communication strategies are complemented
by meetings and structured conversations. Critical communication junctures include monthly meetings of the Board
of Trustees, Executive Team, Instructional Deans and Directors, and quarterly Management Meetings. Table 4.15
describes leadership communication processes and their content focus.
As an example of a communication process, Presidential Open Dialogue Sessions with departments are scheduled
throughout the year for informal and personal conversations to keep lines of communication open and for all staff to
have easy access to the chief executive officer. These sessions are well-attended, and people are encouraged to
share information and ask questions. The President learns firsthand about student trends, processes that need
attention, and/or needs of particular constituent groups. Topics have included the need for high-speed Internet
access in more rural corners of the District, College directions on sustainability matters, and computer needs in
laboratories. Department staff members report that their concerns are heard and that they are connected to the
organization as a whole and cite this approach as an enhancement to communication in the employee surveys.
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• Collaborating across all units to ensure the maintenance of high academic standards (5.B.3)

Standing committees and ad hoc teams (Table 4.15) provide effective structures for policy and process
collaboration. Through these groups, internal constituencies are involved in the dialogue related to significant
changes or additions to administrative policies and procedures that have a major impact on College operations.
These groups often generate or seek ideas for continuous improvement by inviting feedback or receiving
information related to problems with existing policies and procedures. Ad hoc teams typically have a key project
focus for a limited timeframe and provide opportunities for both veteran and newer staff to become engaged with
college issues. [5.B.3]
Table 4.15 Standing Committees and Ad Hoc Teams review Policies and Procedures
Committee
Charter
Executive Team
Directs the strategic priorities of the College. Team includes the College President
and the Vice Presidents of Administration, Instructional Services, Student and
Community Development, Financial Services, and Information Technology.
Instructional
Collaborates on college-wide policy development and decision making related to
Leadership Team
academic issues. Team includes the Vice President of Instructional Services/CAO,
Deans, Associate Deans and other College leaders as the topic requires, including
VPs, Directors, and Managers.
SIP Team
Deploys and improves the SIP as a College-wide system of program performance
monitoring, evaluation and improvement. Team includes the Vice Presidents of
Instructional Services and Student and Community Development, Deans, Associate
Deans, Director of Global Education and Services, Director of College Effectiveness,
and Manager of Instructional Effectiveness.
Marketing Council
Develops, implements, and evaluates strategies to proactively impact student
enrollment. Members include representative from the College Marketing department,
Student Services/Recruitment, Academic Divisions, Regional Centers and Business
& Industry Services.
Web Council
Monitors and improves the information, appearance and functionality of College’s
website. Members include representatives from the College IT and Marketing
departments, academic divisions and Student Services.
Student Government Represents FVTC students to voice feedback, concerns, and suggestions to the
Association
college staff and faculty, building a better college community through collaboration
and shared governance. All students taking one or more credits are members of
SGA. Officers are elected each Fall.
Ad Hoc Team
Charter
AQIP Core Team
Updates the Systems Portfolio, involving staff in developing and reviewing responses
to questions, seeking accurate representation of College operations.
Cross Functional
Address key initiatives of the College that impact multiple departmental areas or the
Project Teams
College as a whole and that would benefit from a variety of viewpoints.
Lean Project Teams
Focuses on a specific process by analyzing current state, ideal future state, gap
analysis and plans to move forward and involving those closest to the work process.
PeopleSoft Upgrade
Analyze and redesign processes affected by a new software version within the
Teams
College’s administrative computing functions.
Targeted Selection
Conduct job interviews of applicants for College positions with members selected
Teams
from the department and other areas that interact with the position.

• Providing effective leadership to all institutional stakeholders (2.C.1, 2.C.2)

As the FVTC governing board, the Board of Trustees’ governance process adheres to Board Policy, which
specifically provides leadership to all institutional stakeholders (FVTC Board Policy I.B. Title: Governing
Philosophy): [2.C.1, 2.C.2]
“The Board embraces a view toward governance that is strategic, future-oriented, proactive, positive, ambitious, and
deliberative. The Board takes a long-term view in its decision making. This governing philosophy encourages
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diversity in viewpoints, reinforces the centrality of Board policy-making, and empowers the President with clear
direction.”
More specifically the Board will:
o Operate in all ways mindful to its trusteeship and stewardship obligations to its community.
o Take action only in official Board meetings called, scheduled, and conducted according to statutory
requirements.
o Engage in continual development including orientation of new members in the Board's governance
process.
o Lead and inspire the organization through the careful establishment of the broadest organizational
policies reflecting the community's values. The Board's major focus will be on the intended long-term
impact of the College on the community (Ends).
o Accept collective responsibility for excellence in governance. The Board will use the expertise of
individual trustees to enhance the work of the Board as a body, rather than to substitute their individual
judgments for those of the Board as a whole.
o Monitor and discuss the Board's process and performance regularly for continuous improvement.
Annual self-monitoring will include comparison of Board activity and discipline to policies in the
Governance Process and Board-Staff Relationship categories and any Board goals that may be
established annually.
o Seek balanced input from various sources including staff, students, alumni, employers, and other
community members on Board policies on Ends. The Board will initiate timely linkages with
stakeholder groups as needed.
o Make decisions, to the extent possible, on a consensus basis (Board Policy I.B).
• Developing leaders at all levels within the institution

A variety of coordinated approaches (listed in Table 3.11) are used to develop current and future leaders so that their
practices align with College values. In addition, President May has, at times of transition, appointed persons to
serve in an interim capacity at the executive and divisional leadership levels to provide both stability and leadership
development opportunities. A key component of leadership development programming is FVTC’s in-house LEAD
Academy and CEAD Network (described in 3P3). A significant number of LEAD Academy graduates have
achieved leadership positions in management or faculty, or have assumed significant new responsibilities in their
positions (Table 4.19).
Leadership succession is facilitated by a variety of leadership development programs and monitored by the
Executive Team in the Talent Review process. On an annual basis, the Executive Team works with the Director of
Human Resources to identify and build a pool of candidates for future targeted leadership positions. Prospective
leaders may be assigned an interim role as an associate dean or grant project director to experience the role of the
leader in the organization. For example, the prior Mathematics Department Chair is working as the Project Director
for a three-year U.S. Department of Labor grant involving manufacturing programs and interactive learning
applications. An automotive instructor is served as an interim Associate Dean in General Studies before assuming a
permanent position as the Associate Dean of Manufacturing. The former Associate Dean is the new Director of
Instructional Excellence. Dean or Director-level mentors work with these leaders to support their leadership
experience. Whenever feasible, as key leaders announce retirement, replacements are hired to provide overlap for a
few weeks or months to allow smooth transition and transfer of institutional knowledge.
• Ensuring the institution’s ability to act in accordance with its mission and vision (2.C.3)

As noted in Tables 4.13 and 4.14, Board Policy ensures that all College activities are aligned with the mission,
purposes, and vision as the stated Ends to be achieved in Board process deliberations. [2.C.3]
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An example of this alignment process is the monitoring of the College Purposes accomplished by seven formal
reports that are developed, reviewed by related staff, and presented to the Board of Trustees over the course of the
academic year. These reports include three years of data, an analysis of the immediate past year’s performance, and
plans for improvement. The reports answer the framing questions: What do we do? For whom and are they
satisfied? and At what cost? Each report benchmarks FVTC performance with other WTCS colleges similar in size
and/or program mix to FVTC. Key three-year measures include data on students served, student success,
student/stakeholder satisfaction, regional service levels, links with strategic directions, funding performance, and
trends. Table 4.16 outlines the eight purposes which are the focus of seven reports (Note: Purpose 7 and 8 are
combined into one report). Trustees provide an individual rating on a 5-point scale and comments for each report.
Table 4.16 FVTC Performance Monitoring of College Purposes
Wisconsin Statutory Purpose of Technical Colleges (FVTC restatement as Board Ends)
1 Provide training and education to upgrade the occupational skills of individuals and the business and industry
workforce and provide community services and avocational or self-enrichment activities
2 Deliver associate degree, technical diploma, and certificate-level programs which provide the skills and
knowledge necessary to address occupational competencies from initial job entry to advanced certification.
3 Design and deliver customized training, consulting services, and technical assistance in partnership with
public and private sector employers to further economic development.
4 Collaborate with secondary schools, colleges, and universities to enable students’ smooth passage between
educational systems.
5 Offer related academic and technical support courses for joint labor/management apprenticeship programs.
6 Provide basic skills programming necessary to enhance the success of students.
7 Provide counseling services necessary to enhance the success of students.
8 Offer educational programming and supportive services for special populations to address barriers
prohibiting participation in education and employment.

The overarching measure of how well the College advances its purposes through planning and leadership is the
Board’s collective rating of the College’s performance (Table 4.17). The rating results are provided in Table 4.18.
The Board also conducts a self-assessment of its leadership reflecting the overall organization’s performance in
communication and connection to its mission, vision, and values. (The most recent reports are available on the
College website under Monitoring of College Purposes http://www.fvtc.edu/about-us/fvtc-facts/performancemetrics)
Table 4.17 FVTC Performance Monitoring Report – Board Feedback
Rating Descriptions
5 = The College is clearly a best practice leader in this area and results exceed expectations.
Continue to fine-tune delivery strategies that support continued excellence in fulfilling this purpose.
4 = Results are more than acceptable and the College’s successful fulfillment of this purpose is obvious.
Efforts at continuous improvement should be maintained.
3 = Things are going okay, but results may be inconsistent and/or lack real strength in our ability to achieve
expectations in fulfilling this purpose. Improvement efforts may need to increase to achieve better results.
2 = There are several troubling issues with the College’s ability to successfully fulfill this purpose and operate at
an acceptable level. This purpose needs focused attention and some level of intervention to achieve improved
results.
1 = The College is falling significantly behind in successfully fulfilling this purpose and struggling to achieve any
real level of success in this area. Serious consideration needs to be given to how we are doing business and
results need substantial improvement.
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Table 4.18 Board Rating of College Performance to Achieve Purposes
Performance Monitoring Report
Apprenticeship programs
Associate degree, technical diploma, and certificate level programs
Basic skills programming
Customized training and technical assistance to employers
Collaboration with secondary schools, colleges, and universities
Community services and avocational or self-enrichment activities
Counseling and student support services

2011-12
Rating*
3.88

2012-13
Rating*
4.75

2013-14
Rating*
5.00

4.67
5.00
4.83
4.75
4.75
4.25

5.00
4.67
4.86
4.57
5.00
4.25

4.88
5.00
5.00
4.72
5.00
4.89

*5-point scale outlined in Table 4.17

4R3. Results for ensuring long-term effective leadership
• Outcomes/measures tracked and tools used
Evidence of success in leadership development/succession planning is the high number of staff members who
receive internal promotions. Also tracked are activity measures for staff involved in LEAD Academy, Leaders
Forward, and the ESPA Career Exploration and Development Workshop (Category 3). The number of LEAD
Academy graduates who have attained promotions or increased leadership responsibility is tracked (Table 4.19) as a
measure of the effectiveness and impact of LEAD.

For continuous improvement to occur, leadership must be open to, and aware of, problems and concerns within the
organization. People must feel comfortable bringing this information forward. One measure of leadership
effectiveness is the degree to which leaders are viewed by their direct employees as approachable with problems or
concerns. The bi-annual employee climate survey includes a question regarding approachability (Table 4.20).
• Summary results of measures (including tables and figures when possible)
Table 4.19 Development: Leadership Positions of LEAD Academy Graduates
LEAD Academy Graduates
Total
Growth in Leadership Position
Graduates
2010
2011
2012
2013
2014
Total
%
14
13
15
13
14
69
21
30%
*Achievement of upward position change, broader responsibilities, or faculty leadership role

Employee Groups
Support Staff
Faculty
Management
College Average

Table 4.20 Climate survey ratings of approachable immediate supervisor
2010
2012
2014
Three Year Average
NA
4.42
4.34
4.38
4.31
4.26
3.96
4.18
4.63
4.74
4.57
4.65
4.47
4.47
4.29
4.40

5 point scale with 5 = To a great extent

• Interpretation of results and insights gained

As noted in the Category 4 Introduction, the leadership systems of FVTC have served the organization effectively to
manage change and emerge even stronger through challenging times. The process for preparing new leaders is well
respected and closely linked to having prospective leaders gain deeper and meaningful knowledge about the College
and leadership roles. New leaders are produced to meet the succession planning needs as the organizational life
cycle continues. Leadership approachability presents some recent opportunity for improvement as the overall rating
declined in 2014 (Table 4.20) as a result of a challenging atmosphere (described in Category 3). This topic will be
addressed further in management training sessions to strengthen overall organizational cohesiveness.
The key leadership dialogue with staff and the Board created by the Performance Monitoring Reports has been in
place for nearly two decades with continuous iterations for presenting a clear message and most meaningful data.
Category Four: Planning and Leading

4-21

Fox Valley Technical College

October 2014

4I3. Improvements implemented or planned in the next 1 – 3 years
Improvements planned for the Performance Monitoring Reports include the integration of Performance Based
Funding measures. In addition, we have begun to include students or stakeholders in the Board report presentation
who will speak to the Board of Trustees from personal experience with the particular purpose of the College.
4P4. Integrity
• Developing and communicating standards
Standards related to integrity for College personnel are developed according to the Administrative Policy process
(4P1). Communication of the standards occurs primarily through electronic posting of the Administrative Policies
on the College intranet, initial Employee Orientation, and the Employee Handbook. Job descriptions specifically
include ethical conduct as a part of Essential Aptitudes.
• Training employees for legal and ethical behavior

New Employee Orientation includes review of the Employee Handbook, college policies, and ethics and
professional behavior. Ongoing training and legal updates on topics such as diversity, harassment, FERPA, and
appropriate computer use are regularly provided to staff.
• Modeling ethical and legal behavior from the highest levels of the organization

The FVTC Board of Trustees adheres to a Board Policy within its Governance Process guidelines that include a
Code of Ethics (Board Policy I.N.). This policy establishes the legal and ethical obligations of the Board. By
policy, this accountability supersedes any conflicting loyalty to advocacy or interest groups or membership on other
boards or staffs. Board members are clearly charged with the responsibility to help create and maintain an
atmosphere in which the dignity of each individual is maintained and in which controversial issues and different
philosophical stances can be presented fairly. Conflicts of interests are to be avoided. The policy clearly states that
Trustees many not use their positions to obtain employment or to gain a personal advantage. The policy reiterates
that the Board acts only as a group in the best interests of the College and that as individuals, Board members lack
authority over the President or any member of the staff. The Board is constrained in its public judgments of the
performance of the President or staff.
Similarly, the FVTC Board Policies govern the Board/Staff Relationship and Executive Limitations which delineate
clear expectations that the President of Administration is not only doing the right things (accomplishing the Board’s
Ends policies), but is doing things right (adhering to Board-imposed limitations and otherwise operating in a legal
and prudent fashion).
The FVTC Employee Handbook states that: “Each member of the faculty and staff retains an on-going obligation
for the stewardship of the public’s trust. Staff members’ obligations are both legal and ethical. Each employee’s
responsibility is to carry out his/her duties within the spirit of ethical conduct that is consistent with the College’s
Integrity core value, as well as adhere to the applicable education code provisions of the State of Wisconsin and
other local, state, and federal laws.”
The Code of Ethics/Conflicts of Interest administrative policy offers a framework to assist employees in
understanding expectations. This policy covers conflicts of interest, outside employment that interferes with
College work or competes with College services, acceptance of gifts, favors, or honoraria, use of confidential
information, and unacceptable employment relationships. The Executive Limitations are a collective group of
policies that serve to clarify the constraints under which the President and the Administration operate. Those at the
highest level model the institution’s core value of integrity in that they may not knowingly provide the Board or the
various College constituencies with information that is untimely, inaccurate or misleading. The President is
required to take prompt and appropriate action whenever confronted with a violation of laws, rules, regulations, or
policies. Regarding human relationships, the President and the Administration must foster an organizational culture
and work environment that supports the development and realization of human potential. The President must
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operate with policies and procedures that ensure due process and protect against wrongful actions. State and federal
employment laws must be fully complied with. The Board clearly precludes the Administration from preventing
students or staff from using established grievance procedures.
• Ensuring the ethical practice of all employees (2.A.)

The College ensures the ethical practices of all employees through the College Administrative Policy Code of
Ethics/Conflicts of Interest. This policy defines appropriate standards of ethical conduct for employees and the
procedures to report and investigate alleged breaches. The policy is posted online and contained in the Employee
Handbook. All employees must acknowledge by signature that they have received and reviewed the Employee
Handbook. College Administrative Policies and the Employee Handbook address employees’ responsible use of
knowledge including:
o Code of Ethics/Conflict of Interest
o Copyright Compliance-Instructional Materials
o Acceptable Use of Computers and Electronic Media
Additional administrative polices and department procedures define appropriate ethical standards for specific areas,
such as Financial Management. College policy and Employee Handbook provisions are applied to address any
ethical breaches. [2.A.]
• Operating financial, academic, personnel, and auxiliary functions with integrity (2.A.)

As noted, administrative polices and department procedures define appropriate ethical standards for specific areas,
such as Financial Management, Human Resources, Instruction, and others. The College undergoes regular planned
program and financial audits, along with College purpose and EEOC compliance monitoring. Board Policy I.N.
Code of Ethics and I.A. Governance commitment states that “Board member obligations are both ethical and legal
and they must maintain unconflicted loyalty to the College interests and the community as a whole.” [2.A.]
• Making information readily and clearly available to all constituents (2.B.)

The College Website is the official repository for information about programs, program requirements, faculty and
staff credentials, tuition and fees, and financial aid. The “About Us” section on the website homepage contains an
information tab labeled “People and Affiliations,” which provides links to information about the Board of Trustees
and the WTCS. Under the information tab “Facts” is an “Accreditation” webpage which displays information about
FVTC accreditation with the Higher Learning Commission and links to the most recent accreditation documentation
http://www.fvtc.edu/about-us/fvtc-facts/accreditation [2.B.]
The student policy on Acceptable Use of Computing Resources and the Student Handbook address responsible use
of knowledge, including application of copyright laws. The Student Handbook defines academic dishonesty
/misconduct, including submitting plagiarized work for an academic requirement. Course syllabi contain
information on appropriate and unacceptable student conduct, including plagiarism. In Communication Skills
courses, students are monitored and mentored for integrity of research and scholarly practice. Instruction by Library
staff and the Library citing resources include information on copyright, use, sharing, domain, and plagiarism.
The College is diligent in its enforcement of academic honesty. The Student Handbook outlines consequences for
violations. The Student Handbook is reviewed with students as a part of New Student Orientation. [2.B.]
4R4. Results for ensuring institutional integrity
• Outcomes/measures tracked and tools utilized
The Board and Administrative policies noted in 4P4 are key tools for ensuring institutional integrity. FVTC
reviewed all of these policies over the last few years. Starting in 2014-15, a three-year cycle of review has been
instituted with the Board or the Executive Team to verify accuracy and currency with legal and other organizational
compliance standards.
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• Summary results of measures (including tables and figures when possible)

The policies are formally reviewed at least every two years and revised as deemed necessary according to the
inquiry conducted during the review process.
• Comparison of results with internal targets and external benchmarks

The Office of the President keeps the review process on target with a regular schedule of policies to be reviewed by
the Board or Executive Team each year. As part of this review process, external policies of other colleges and
organizations are benchmarked to verify that the FVTC policy is comprehensive in addressing the topic matter.
When questions arise, further investigation is conducted with the organization or appropriate source of compliance
information.
• Interpretation of results and insights gained

A planned schedule of policy review not only ensures the currency of the policy but also serves to focus
leadership attention on the content and intent of the policy. Thoughtful discussion and related benchmarking
research involved in the review process provides a refreshing venue to reinforce and educate on the importance of
these measures aimed at preserving and protecting the integrity of all aspects of FVTC operations.
4I4. Improvements implemented or planned in the next 1 – 3 years
Over the past three years, the systematic policy review and revision process is an improvement over past practice
and is planned to continue into the future. All Board and Administrative Policies have been organized for easy
access on the FVTC intranet and recently moved to the Internet.
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Category Five:
Knowledge Management and Resource Stewardship
Introduction
The importance of robust, accurate, and user-friendly data systems for FVTC was recognized with an initial AQIP
Action Project to ensure the ability to examine and measure College performance. Over the past decade or more,
FVTC has invested in its enterprise system, PeopleSoft, to keep it as up-to-date as possible and fully functional
for users of the student records, human resource, and financial systems. A robust data warehouse was created to
provide ease of access for running independent queries in standard report structures and to request unique reports
as needed. Information Technology (IT) staff members work closely with staff in all departments to build
systems that suit their needs for data and for ease of interface. Today, data are typically made available in a userfriendly form with support just a phone call or email away.

Our success is measured by making sure that our systems are operating at an optimal level to respond to requests
more rapidly and to detect or prevent malfunctions before they even happen. On the AQIP maturity scale,
knowledge management is at the aligned level of process performance. Results are at the systematic level with
the continuous improvement goal to minimize errors, maximize security, and be flexible to address evolving
priorities. In the fast-paced world of information technology, FVTC teams stay in close communication with the
users of our systems to fully understand their changing needs while also keeping abreast of advanced solutions to
bring into the College to meet those needs.
Similarly, FVTC resource management systems operate at the integrated level of maturity for both processes
and results. Fiscal integrity is a hallmark of the Financial Services operations with consistently high ratings from
external auditors, state regulators, and federal granting agencies which annually and periodically scrutinize our
accounting and fiscal management practices. The College’s reputation for careful and compliant resource
management relies upon investment in well-trained, high-quality staff members who work closely with colleagues
across the College to streamline budgeting and reporting systems. With healthy reserves and a balanced annual
budget, both operational and capital resources are thoughtfully directed to hire, maintain, and enhance quality of
instructional and non-instructional staff to offer state-of-the-art technical education. This effort requires an
ongoing investment in facilities, equipment, and infrastructure to keep in sync with the standards of the industries
served.
In all areas, FVTC’s operational effectiveness is grounded in a universal commitment to the educational mission
and vision of the College. The maintenance of our highly functional facilities and technology infrastructure that
is prideful in its cleanliness, security, and comfort for students and staff speaks volumes to the students and
stakeholders who come to us. This successfully occurs at FVTC in an integrated fashion for both process and
results referred to in our Strategic Plan as building a cohesive culture.
5P1. Knowledge Management
• Selecting, organizing, analyzing, and sharing data and performance information
FVTC uses a robust enterprise system with a centralized data warehouse containing data from the Student, HR, and
Finance databases. The warehouse is updated nightly, allowing near-real-time access through the reporting system.
With all data from the enterprise system in one warehouse, staff can select the information to review simply by
selecting criteria for their reports. Any staff member can request information, with the data delivered in the form of
a standardized report or a data cube for ad-hoc data reporting and analysis. Data cubes allow staff to manipulate
data for different purposes without needing intervention from IT department staff for each question/data request.
FVTC staff can request customized reports, which can be run on an as-needed basis or scheduled and delivered via
email directly to the requestor’s desktop. Staff can select and manage the current and trend analysis data as needed
for both instructional and non-instructional purposes.

Category Five: Knowledge Management and Resource Stewardship

5-1

Fox Valley Technical College

October 2014

FVTC’s data and reporting capabilities are widely used by staff to support instructional programs and IT staff
members are constantly seeking ways to make them even more useful. For example, a project this year improved
data definition between the enterprise system (PeopleSoft) and the learning management system used by faculty for
instruction (Blackboard). Using the data in the warehouse, IT staff enhanced the reporting design to assist faculty to
manage enrollment in Blackboard classes. The report is available by subscription to any faculty member and is
delivered directly through email. IT staff have also worked with a third-party vendor to create an improved student
course survey system. Using the enrollment data in the enterprise system and sending it to the vendor allows
students to receive course evaluations in a more direct, timely manner and captures the results for reporting
performance and student satisfaction.
Similar enhancements have improved processes in student services areas. For example, over the past year, IT staff
worked to provide information on high-demand programs to help in managing program enrollments. A system was
developed to show data on current students and applicants compared to the capacity for each program. Admissions
and program staff were able to use that data to better plan how many students to admit for the current term and in
future terms. Because capacity had not previously been defined or tracked, especially in relation to students
currently enrolled and those in the funnel, this system also provided information that was previously only estimated.
As a result, staff can target resource allocation decisions more precisely for marketing and recruiting, applicant
communication, or student retention efforts.
• Determining data, information, and performance results that units and departments need

Over the past two years, high demand for data requests via queries/reports has made it necessary for IT staff to bring
all data from the enterprise applications into the warehouse. This centralized reporting ensures that the data are
validated and secure and has also provided more streamlined access to the data. Staff no longer need to wait for
data to be moved into the warehouse.
Working with the data requests through the warehouse and reporting services has enabled economies of scale
reducing inefficiencies in responding to duplicate requests, multiple similar requests, etc. In many cases, merely
adding a field or two to an existing report makes it functional for another area. This allows IT to focus more time on
the more complicated requests for data. In the rare cases where a data request does not seem to be available through
the warehouse, IT staff interview the requester to determine specific needs in order to respond.
• Making data, information, and performance results readily and reliably available to the units and
departments that depend on this information for operational effectiveness

With key business data maintained in the warehouse, staff are able to request the data and criteria to track metrics on
individual projects with data customized to their needs. This gives staff the flexibility to tailor a report to provide
meaningful information. For example, the data needs for reporting performance in Perkins Grants are different from
the data needs for Student Success grants. IT is able to customize reports through the warehouse.
The ability to provide years of trending data are important not only to assist in planning, but also to see where
improvements may be needed. Trend data has been used to effectively pinpoint areas on the academic side that
have had student success issues over the years. Data analytics of this nature are extremely valuable in targeting
additional assistance to the students in the area and in conducting internal audits to determine additional
interventions to help the students succeed.
At the end of each fiscal year, the College analyzes its actual performance on the measures of the Strategic Plan and
Annual Objectives compared to the target goals, and uses data to both determine how well the previous year’s goals
were accomplished and to set the new goals for the coming year (Category 4).
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• Ensuring the timeliness, accuracy, reliability, and security of the institution’s knowledge
management system(s) and related processes

The timeliness, accuracy, reliability, and security of FVTC information systems and processes are ensured through a
variety of interrelated controls and processes. The core transaction and data systems are built upon a very complex
and redundant infrastructure to support the College’s system uptime objectives. This infrastructure helps ensure
timeliness and reliability through reduced system downtime and increased hardware performance. To maintain
system reliability and to ensure that backups would be available in a disaster-recovery scenario, the system data are
backed up off site in a cloud-based backup solution.
Developing new systems and reports is a combined effort that includes both IT and functional staff. All systems and
reports require user testing, data validation, and signoff before they are implemented in production environments.
As in the design of the data warehouse, various levels of staff from different departments and divisions provide
input to determine the readiness and validity of information systems during the software development and
implementation life cycles.
Two types of reports run out of a centralized location. One draws data directly from the production system and the
other from the data warehouse. The production system data are real-time current data, while the data warehouse
data are one-day-old data. If any system is down, a notice is posted in our helpdesk system and on the reporting site
identifying the system outage and data impacted. All reports also have a date/time stamp so a user can be sure that
the data are current as of a given date.
A web-based service desk tool allows staff to request new systems or reports and to report any technical issues or
problems (Figure 5.1). This system provides a consistent mechanism for tracking and resolving issues. The system
also provides a set of data that can be tracked, analyzed, and measured. For example, when a data inconsistency
issue is discovered (by IT staff or a business customer), the IT staff works closely with functional staff to identify
and remediate the discrepancy and any impacts to the system or reporting. This helps maintain clean and accurate
data in our source systems.
Secure access to the reporting sites and reports is controlled through the Active Directory. Each report site has an
owner who can decide who has access to the data on that site. If a user needs access to a report site, the user
initiates a helpdesk security request. The IT Department Manager sends the request to the report site owner to
approve access. The IT also does an annual security audit of the report site to ensure that the security for that data
are still correct.
A security team within IT meets regularly to discuss policies and procedures and leads projects to remediate any
potential security risks. The College also has processes and procedures in place to deactivate user accounts once an
individual is no longer connected with the College. Finally, our web-based systems that send and receive personal
data do so over a secure (https) connection.
5R1. Results for data, information, and performance are used in decision-making processes
● Outcomes/measures tracked and tools utilized (including software platforms and/or contracted
services)
Table 5.1 shows a summary of the IT service request tickets that have been opened and closed over the past three
and a half years. IT tracks these items to provide information back to College staff on the status of requests.
Table 5.1 – 2011-14 FVTC Service Request Ticket Status
2011
2012
(1/1 – 12/31)
(1/1 – 12/31)
Total Tickets Opened
10,347
9085
Closed
10,324
9029
Remain Open
23
56

2013
(1/1 – 12/31)
7898
7777
121
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IT actively monitors the performance of all critical systems through a software tool call Solarwinds (Figure 5.1).
This tool displays the health of our environment and is visible to the helpdesk at all times. The dashboard shows top
server utilization by CPU load, top 10 interfaces by % utilization, servers with problems (red=bad), and a map of
connectivity to all regional sites. Top email users are also monitored to alert us to users that may be spamming, so
IT can prevent the College from being placed on an email blacklist.
Figure 5.1 – Solarwinds HelpDesk Monitoring Dashboard

Solarwinds has the ability to look back to evaluate performance over time. The tool also can send alerts if a certain
threshold is met. This allows technicians to respond promptly and to address a service issue before it has a negative
impact on its users.
FVTC’s Software Development Team also has error logging built into all of the software applications and account
management processes that support the college. Errors are centrally logged and managed. This allows IT to quickly
respond to problems or identify uncommunicated changes in business process. The Software Development Team
tracks these error messages and corrects them daily. Problems are typically corrected before they are discovered by
customers or users.
● Summary results of measures (including tables and figures when possible)

For the enterprise software (PeopleSoft), FVTC established a methodology that monitors and integrates regulatory,
maintenance, and release standards to operate a highly functional system. These standards are set by Oracle (owner
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of the software) as well as state and federal agencies. FVTC is current on all releases and continuously maintains
that schedule by dedicating time and staff resources to required updates.
FVTC is able to benchmark against the other 15 WTCS technical colleges by virtue of the system-wide portal and
data cube maintained by WTCS Administrative Offices. Data submitted to the WTCS via these systems (client
reporting, staff accounting, contracting, etc.) are available to member institutions to measure annual performance.
These data are used by instructional and non-instructional staff at the College to guide future planning and to gauge
progress and performance on goals.
The FVTC Reporting Team has developed mechanisms to determine the frequency of report use written based on
staff requests. On an annual basis, reports with minimal or no use are archived if discussion with the report owner
reveals that they are no longer needed. This review helps to keep the reporting site up-to-date and reflective of
current needs.
● Comparison of results with internal targets and external benchmarks

Internally, adherence to the maintenance and release standards provides functionality improvements that support
business requirements across the College. This alignment to operating standards also increases the lifecycle of the
software by allowing continuous Oracle support. The ability to leverage this fully functioning and integrated
technology is a key element in orchestrating process efficiencies.
For external IT Security benchmarking, FVTC uses the Educause IT Security Assessment Tool, which evaluates the
maturity of information security programs against standard codes of practice for 31 key indicators of IT security
performance. Using this tool, FVTC benchmarks with the following post-secondary institutions for the reasons
cited in Table 5.2:
Table 5.2 IT Security Assessment Benchmarking
Benchmark Institutions
North Dakota University System (NDUS)
Kentucky Community and Technical College (KCTC)
Northeast Wisconsin Technical College (NWTC)

Rationale
With both 2 and 4 year colleges in the system, data are
captured and applied to both types of institutions.
KCTC has been used by other WTCS Colleges as a good
benchmark.
Selected as a peer WTCS institution within our geographic
region

Of the 31 items on the Educause IT Security Assessment Tool, FVTC rated a “4 – Quantitatively Controlled” on 13
items, “3 – Well Defined” on 14 items and “2 – Planned” on 4 items using the rating scale in Table 5.3. These
results compare favorably to the benchmark colleges. Areas rated “2” include the following:
o There are processes in place to detect the unauthorized removal of equipment, information, or software.
o Duties are sufficiently segregated to ensure unintentional or unauthorized modification of information is
detected.
o The institution routinely tests restore procedures.
o The institution has usage guidance established for mobile computing devices (regardless of ownership) that
store, process, or transmit institutional data.
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Table 5.3 Educause IT Security Assessment Rating Scale
0

Not Performed

1

Performed Informally

2

Planned

3

Well Defined

4

Quantitatively
Controlled
Continuously Improving

5

There are no security controls or plans in place. The controls are
nonexistent.
Base practices of the control area are generally performed on an ad hoc
basis. There is general agreement within the organization that identified
actions should be performed, and they are performed when required. The
practices are not formally adopted, tracked, and reported on.
The base requirements for the control area are planned, implemented, and
repeatable.
The primary distinction from Level 2, Planned and Tracked, is that in addition
to being repeatable the processes used are more mature: documented,
approved, and implemented organization-wide.

Not
Implemented

The primary distinction from Level 3, Well Defined, is that the process is
measured and verified (e.g., auditable).
The primary distinction from Level 4, Quantitatively Controlled, is that the
defined, standard processes are regularly reviewed and updated.
Improvements reflect an understanding of, and response to, a vulnerability's
impact.

Fully
Implemented

Planning
Stages
Partially
Implemented
Close to
Completion

● Interpretation of results and insights gained

Over the last two years, a significant improvement has been the build-out of macro data for programs and
enrollment. While the initial phase of the data warehouse and reporting was to meet operational needs, we are now
at the stage of transitioning to macro strategic reporting. This was possible because of a significant effort to clean
the data to ensure consistency in processes to manage program student requirements. Now, a data cube allows staff
to filter program data at the College level and make informed decisions in a matter of minutes as opposed to days
and weeks of gathering and interpreting data. One significant benefit of this improvement is that it allows the
Registrar to proactively graduate students instead of waiting for the student to apply to graduate. The graduation
process has been streamlined, and staff can rely on the system processing the data instead of doing hours of manual
lookup to ensure that graduations are correct. This new process has improved our graduation rate by capturing
graduates who might otherwise go uncounted simply because they failed to apply for graduation.
A process is underway to convert all HR reports into warehouse reports, eliminating the extra process step to run a
conversion against the production database. This process improvement allows HR staff to have reports they were
not able to get directly from the enterprise application. Data views allow them to sort/analyze their data in various
ways for their business processes.
Current measurements for effectiveness in providing data continue to be formalized. Informal customer feedback
remains the primary method of customer follow-up to ensure customers have the information they need. A survey is
generated from our Service Desk that inquires about the effectiveness of the reports, but the return rate is low.
Work is needed in this area to be sure the data being supplied is effectively meeting the needs in a comprehensive
manner.
5I1. Improvements implemented or planned in the next 1 – 3 years
With a centralized group of report writers, common business requirements have been established and shared across
the enterprise, reflecting a best-practice standard in the industry. This practice has led to increased satisfaction and
trust in the system, but continuous improvement remains an ongoing goal. For example, College Effectiveness
(Institutional Research) was a high-level user of the reporting team services for a wide variety of analytic needs
across the College. Recognizing this need, a data analyst staff member transitioned from the IT Reporting Team to
College Effectiveness. This improvement has accelerated College efforts to take data access and analysis expertise
to the next level in providing systematic and streamlined scorecard tools for academic program monitoring and
evaluation (SIP), strategic planning, and emergent areas of innovative inquiry, such as increased linkages with high
school partners. This is an example of Strategic Direction 5 – Cohesive Culture, where collaborative solutions
provide a win for everyone. As an FVTC process performance strength, this practice compares favorably to other
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organizations that are stymied by rigidly structured silos that create barriers to effective access and design of data
resources for optimal and expedient data analysis.
5P2. Resource Management
• Maintaining fiscal, physical, and technological infrastructures to support operations (5.A.1)
With an annual operating budget of $110M (FY14) and an annual capital budget of $11.5M (FY14), FVTC plans
effectively for instructional resources needed to align its occupational education with current and emerging industry
standards. The College is a prudent steward of public resources and is careful in exercising its tax levy authority.
FVTC has extensive partnerships with industry that assist with upgrading needed equipment, particularly in
manufacturing areas. State statutes impose a limit of $1.5M every two years (per campus) on building construction
and facility expansion, which can be exceeded only through public referendum. As noted earlier, the successful
2012 Referendum of $66.5M secured the resources needed for major facility expansion to invest in key
programmatic areas of the College. [5.A.1]

State and federal statutes and administrative rules govern our financial policies and processes. FVTC accounting
procedures meet or exceed all requirements, as confirmed by independent auditor reviews of our records and
reporting practices. [5.A.1]
• Setting goals aligned with the institutional mission, resources, opportunities, and emerging needs
(5.A.3)

The FVTC mission and vision statements set the foundation for mobilizing the College’s resources and creative
energy to provide the best possible technical education experiences to residents and employers in the five-county
district. Evidence of our performance related to our mission is provided in annual status reports on our core
statutory purposes (Category 4) that embody key elements of the FVTC mission. In addition, strategic plan and
fiscal monitoring provide regular indication of College alignment of its resources with identified opportunities and
select directions to advance the College mission and vision. [5.A.3]
• Allocating and assigning resources to achieve organizational goals, while ensuring that educational
purposes are not adversely affected (5.A.2)

Annual budget planning accounts for staff transitions and competitive compensation and benefits for 784
employees. Those are included in instructional costs, which constitute over half of the annual operating budget
(Figure 5.2). The 2014-15 capital budget of nearly $11.5M includes investment of $2.5M in facilities
improvements, $5.67M in equipment/furniture, and $2.4M in computer technology/infrastructure. Budget planning
includes maintaining high quality educational services at all instructional locations and facilitating effective distance
education programming. [5.A.2]
Figure 5.2 – FVTC Budget Expenditure
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5R2. Results for Resource Management
● Outcomes/measures tracked and tools utilized
According to state statutes, the FVTC annual budget must balance in revenues and expenditures at the end of each
fiscal year. Each year, this budget balancing is projected based on known revenues and expenditures. If a revenue
shortfall is anticipated, the budget includes a potential draw on College reserve funds. A monthly budget variance
analysis is presented to the Board of Trustees, which shows the status of each fund in the budget and its status
relative to the budget projection. This monthly tracking is a primary tool for communicating to the entire College
community and stakeholders the planned versus actual financial position of the College. For example, the 2013-14
Year-End Results reported a $487K deficit of all operating funds combined—which compared favorably with the
budgeted deficit draw from reserves of $2.3 million. FVTC reports monthly on grant submissions to state, federal,
and private funding sources and compiles an annual report on the status of total grant submissions and awards.
● Summary results of measures (including tables and figures when possible)

Within the balanced budget environment, the healthy state of FVTC Reserve Funds (Figure 5.3) and strength of
FTE-generated revenues compared to the average (in comparison with other WTCS colleges) is key evidence of the
effectiveness of our resource management positions and processes. In addition, FVTC traditionally maintains strong
grant revenues to support key innovations, maintain specialized programming (particularly in the criminal justice
area), and capacity building endeavors (Table 5.4).
Table 5.4 FVTC Grant Revenues 2011-14
Grant Status
2011-12
Total Grant Submissions
$32.4M
Pending Response
0
Denied
$14.3M
Awarded
$18.1M

2012-13
$22.9M
0
$9M
$13.9M

2013-14
$26.1M
$5.7M
$4.2M
$16.1M

● Comparison of results with internal targets and external benchmarks

FVTC maintains budget reserve funds consistent with other colleges at the highest level of reserve percentage of
operating budget, as shown in Figure 5.3. The fact that the College has earned an Aaa rating from Moody’s Investor
Service over the years confirms the effectiveness of our resource management practices. Moody’s most recent
report (7/7/2014) noted, “We expect the district to maintain a healthy financial position as recent draws on reserves
have been manageable.” Annual audits mirror this kind of favorable report on the financial status and accounting
practices of FVTC.
The College Annual Objective for resource development in recent years has aimed for $10M in grant submissions,
down from $15M or higher in previous years. This adjustment was due to the changing nature of grant availability
and competitiveness, particularly at the federal level, to support ongoing efforts in criminal justice. Although a
significant boost to revenues, grants require a value-added fit with organizational priorities and administrative
capacity to effectively manage outcomes. FVTC has been successful in both securing and managing grants to meet
internal revenue targets, but is careful not to actively benchmark grant submissions and awards externally strictly on
a comparative revenue basis because many other factors are involved in judging the advantage of securing grant
projects.
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Figure 5.3 – Status of FVTC Reserve Fund Position

One major factor that is correlated with the budget assumptions is the level of FTE students being served by the
College and contributing tuition revenues. Figure 5.4 compares the change in FTEs at FVTC with the average of
the 16 WTCS Colleges.
● Interpretation results and insights gained

FVTC’s resource management processes and practices are regularly audited by federal agencies (e.g., US
Department of Justice and US Department of Labor) in addition to annual public entity audits. With positive reports
from these audits, FVTC demonstrates effectiveness in all areas associated with resource management and
continuously monitors results to maintain high performance.
Figure 5.4 – FVTC FTE Growth Status compared to the WTCS 16 College average

5I2. Improvements implemented or planned in the next 1 – 3 years
One of the five strategic directions is Innovation Leader, which encourages calculated risk to advance organizational
learning and set the stage for future opportunities. One way to encourage risk-taking is to provide the resources to
support exploration and test ideas.
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As discussed in Category 4, environmental scanning has been adopted as an ongoing process to assess and address
risk in terms of emerging threats to College plans. The College also realizes that its ability to be agile in responding
to new opportunities may require risking unplanned resources for pilot or research efforts. In 2003, the Strategic
Investment Process (Figure 5.5) was adopted by the Board to accelerate progress in achieving the College’s
Strategic Directions. Strategic Investments support proposals that would not be feasible without additional
(unbudgeted) investment, and may be brought forward at any time throughout the year. If necessary, the proposals
are funded using College reserves. Projects that require unbudgeted financial support are proposed for a three-tofive year period, with the idea that they will either prove to be self-sustaining or add enough value to justify ongoing
College support. Of the 60 Strategic Investments projects totaling $27.2M to date, none have needed to draw on the
College reserves and have instead repurposed existing operating funds.
Figure 5.5 – Strategic Investment Process
Step 1 - Submit idea

Manager submits proposed
idea to their Executive Team
member for consideration
and potential refinement

Step 2 – Review/
Approval

Executive Team
reviews and
approves proposed
Strategic
Investment

Step 3 – Board
Approval

Strategic
Investment project
is reviewed by the
Board for approval

Step 4 – Board
Monitoring

Board reviews
progress annually
for the duration of
the proposal

5P3. Operational Effectiveness
• Building budgets to accomplish institutional goals
The FVTC budget is adopted for one year, beginning July 1 and ending June 30. The budget allocates financial
resources for ongoing programs, courses and services, and for initiatives. Budgeting is conducted in accordance
with Chapter 65 of the Wisconsin Statutes, WTCS Administrative Rules, and local District policy, prepared in the
format required by the WTCS, and submitted to the State Office by July 1. Expenditures must be accommodated
within the authorized tax levy and other funding sources.

The budgeting process is an integral step in implementing the College’s strategic directions. Planning and budget
development is a cooperative effort involving all FVTC staff. Each department develops a budget based on
institutional plans. Emphasis is placed on reallocation planning, meaning that initiatives are funded through
creatively reallocating existing budget dollars rather than requesting new dollars. The budgets are consolidated and
reviewed by Financial Services, all budget managers, and the Executive Team.
In October, departments submit capital budget requests in key areas: facilities, furniture, major equipment,
audio/visual equipment, and computer hardware and software. Requests are based on College strategic plans, new
initiatives, or department plans for maintaining current operations.
While department managers are reviewing plans and submitting capital budget requests, the Executive Team is
forecasting future-year revenues and expenditures. Resources are estimated by reviewing trends, assessing the
political environment, and predicting growth. Some revenues are constrained by statutory rates or rules.
Expenditures are projected based on current operations at future costs plus the costs of approved new initiatives and
strategic investments.
Collectively, the College’s policies, regulatory parameters, and planning assumptions result in a forecast—a
projected operating surplus or deficit for the future year. The forecast is compared to long-range planning estimates
and long-range goals to ensure compatibility. In years when revenue is constrained (such as in recent years), it is
necessary to reduce projected expenditures or to find new revenue sources. The Executive Team works with budget
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managers to identify areas where expenditures can be reduced or eliminated. The forecast, together with required
changes, becomes the preliminary financial plan. Table 5.5 highlights the key milestones for Board and Executive
Team roles in annual budget planning for the next year.
The preliminary financial plan is shared with the Board in February, together with the changes (interventions) that
will be made in order to achieve a balanced budget. The Board ensures that the preliminary financial plan is
consistent with the College’s strategic directions.
The draft Capital Budget is derived from all approved requests received from budget managers during the Fall
budget process and also incorporates ongoing obligations. The Executive Team ensures that the proposed budget
does not exceed the planning target endorsed by the Board.
The draft Operating Budget is built in two major sections. Salary and fringe-benefit budgets are set by using
existing staff records and applying future salary schedules based on collective bargaining agreements or other pay
policies. Non-salary budgets are set by using existing budgets and then adjusting for inflation and other known
changes. In March, draft budgets are submitted to budget managers who must verify staff-related budgets. They
may also request budget reductions, reallocations, or approved increases in order to finalize proposed budgets. The
Executive Team ensures that the proposed budget conforms to the targets set in the planning phase.
The proposed Capital Budget is presented to the Board for approval at its March/April meeting. The proposed
Operating Budget is presented to the Board in May. After public hearing, the Board adopts all budgets at its June
meeting. The final budget is a natural outcome of the planning process. Table 5.5 shows the annual budget
planning process and timeline.
Table 5.5 Annual Budget Planning Process and Timeline
Capital Budget
Overview

January
Finalize Proposed
Capital Budget

Operating Budget
Assumptions
February
Operating Budget
Planning

Board of Trustees
Approve Capital
Operating Budget
Budget & Finance
Update
Plan

March
Operating Budget
Development

April
Review & approve
Proposed
Operating Budget

Operating Budget
Planning

Review Proposed
Budget & Approve
for Public Hearing

Public Budget
Hearing & Formal
Budget Adoption

May

June
Provide forum to
address budget
questions from
the public

Executive Team

• Monitoring financial position and adjusting budgets (5.A.5)

The College maintains budgetary controls to ensure compliance with legal provisions embodied in the annual
appropriated budget approved by the Board. At least two thirds of the Board membership must approve any budget
modification. State statutes require that budget changes be published as a Class I notice within 10 days to be valid,
and that the state office be notified within 30 days. Monthly reports on the status of fund balances/expenditures,
current budget monitoring, and subsequent year planning and projections are provided to the Board and open for
public review. Budget managers and teams are expected to operate within their established budgets and are held
accountable. Managers and teams are expected to use established purchasing procedures. Capital budgets not spent
or supported with a plan of action by April are pulled into an institutional contingency. [5.A.5]
The budget is a plan, and, during the year, changes inevitably occur that were not anticipated at the time the original
budget was developed. Examples of changes include approval of new strategic initiatives, new grant funding or
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other significant changes in revenues or expenditures. Because the budget is approved by fund and function,
changes impacting these parameters require amending the budget.
The College maintains an Aaa rating from Moody’s Investors Service for its general obligation debt. This rating
means the College has the least amount of credit risk in comparison to other debt. Wisconsin state statutes limit the
amount of aggregate and bonded indebtedness that the District can incur, and the outstanding debt for the District
falls well below these thresholds.
• Maintaining a technological infrastructure that is reliable, secure and user-friendly

Table 5.6 outlines several measures in place to ensure the operations of technological infrastructure in the event of
an emergency or disaster. It is an ongoing objective of FVTC and its IT department to enhance the ease of use of
technology as a tool to accomplish the administrative work and educational mission of the College. This
objective requires continuous learning and benchmarking by IT staff members with other educational institutions
and organizations to maintain efficient, effective, and state-of-the-art operations expected of a high-performance
technical college. IT managers meet regularly with other WTCS IT managers to share knowledge about systems
and explore opportunities to collaborate on consortium purchases and initiatives to streamline and automate
similar work and learning processes.
Table 5.6 FVTC Technological Infrastructure
FVTC IT Infrastructure
Efforts to maintain reliability and security
Security Systems
1. Automated Remote Cloud- This ensures that our data are backed up in a remote location and can be recovered in
Based Backups using
the event of a facilities disaster at the Appleton campus. Also, by using the VMWare
Barracuda Networks
backup feature of Barracuda Backup, we are able to temporarily set up our virtual
environment at Barracuda. This feature is yet to be tested.
FVTC IT Infrastructure
Efforts to maintain reliability and security (continued)
Security Systems
2. Domain Controllers at
Each facility site has its own domain controller. This ensures individual facilities can
each remote location
access the network if an event occurs at a different location.
3. VPN access for
If the Appleton Campus is not accessible, an administrator-level VPN service is
administrators
available for system and network administrators to access the FVTC Network in a
secure manner. Network administrators must access our network resources through
this secured VPN service while doing their day-to-day work, so this is always tested and
reliable.
4. Virtual Environment
VMWare is used for all critical systems with the Oshkosh Campus as a future recovery
site. A direct fiber connection links the Appleton Campus to Oshkosh. A redundant
path using Charter Communications is in place for use if the fiber connection fails. The
future plan is to set up Oshkosh as a recovery site by creating a redundant VMWare
environment.
5. Remote access to
Students and staff can access many critical systems using Citrix XenApp. The majority
systems through Citrix
of FVTC systems are web based and do not require access to local IT resources.
10. Secured FVTC Data
The Appleton data center is secured and access is limited to those with access cards.
Center
All guests are required to sign an access log and enter the data center with an
authorized FVTC employee.
11. Cloud based email and
Microsoft Office 365 is the email and instant messaging system. If a disaster occurs,
messaging system
email and messaging would still be accessible.
12. Cloud based Learning
Blackboard is the learning management system. This system is hosted by Blackboard
Management System
and would be accessible in the event of a disaster at FVTC.

• Maintaining a physical infrastructure that is reliable, secure and user-friendly

FVTC maintains a three-year Facilities Plan integrating new construction/acquisition, remodeling, and other
capital improvements with the Mission, Vision, and Strategic Directions of the College. As required by the WTCS,
the College annually reviews and updates its facility plan based on the changing needs of its instructional programs.
FVTC Facilities and Operations staff work with Instructional Services to identify, develop, and implement facilities
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changes that will enable the College to improve instruction. Input is gathered from each instructional division and
administrative unit. These plans are evaluated, prioritized, and integrated into the College’s overall planning and
budgeting efforts.
The estimated financial impact of planned new construction, remodeling, and other capital improvements is
reviewed for inclusion in the FVTC Long-Range Debt Plan. The financial plan is managed by the Financial
Services administrative unit. Financial Services works with the bond counsel and R.W. Baird and Associates to
develop a debt service plan. That plan is shared annually with the FVTC Board along with the Capital Budget
Planning (Table 5.1).
The Facilities and Operations staff leads and coordinates the detailed planning of each project. Where necessary,
the College uses outside architects, engineers, and consultants. Based on the type of project, the appropriate
procurement and approval processes are used. Detailed planning of each project includes key individuals in the
departments affected by the remodeling, improvements, or new facilities. Facilities and Operations staff manage
each project and monitor/approve each expenditure to ensure that all projects are completed within scope, on time,
and within budget, and meet end-users’ needs. In 2013-14, FVTC owned facilities totaling 909,876 square feet with
a value of $139,743,446 with approximately 118,000 square feet in additional leased facilities space.
Years of facilities planning consistently integrated with instructional planning was the impetus for the $66.5M
FVTC Facilities Plan that led to the successful 2012 public referendum to advance innovation and capacity for
instructional excellence (Table 5.7).
Table 5.7 FVTC Facilities Projects funded by $66.5M Referendum
Project List
Timeline for Completion
Transportation Center
August, 2013
Agriculture Center
August,2013
Human Simulation Technology Center
August, 2013
Student Success Center
August, 2014
Public Safety Training Center
December, 2014
Chilton Regional Center Expansion
June, 2015

• Managing risks to ensure operational stability, including emergency preparedness

The FVTC Emergency Response and Preparedness Plan, updated in July 2014, includes procedures to handle a
variety of emergencies, including medical, active threat, weather, fire, workplace violence, etc. This document was
developed to provide an organizational and procedural framework for managing emergency situations through
coordination between the College and other government and emergency units. Additionally, it provides a basic
contingency manual for the administration of the College in emergency circumstances. The plan does not cover
every conceivable situation; it does, however, supply the basic administrative guidelines necessary to cope with
most campus emergencies. An Emergency Procedures Quick Reference Guide, posted in all classrooms, includes
evacuation procedures.
Emergency procedures and processes are typically designed by cross-functional teams associated with the process
and led by Security Managers and the Manager of Student Conduct. For example, the College Safety Committee
reviews crime statistics and safety reports, identifies potential hazards, and makes recommendations for
improvements. In 2013-14, Active Threat Training was conducted college-wide. Workplace Violence Training
Materials are available and training is conducted for individuals and teams on an ongoing basis. Campus alerts and
emergency notifications are conducted for ongoing and/or immediate threats to the health or safety of students and
employees. FVTC employs two full-time security management employees and a cadre of security interns who are
primarily criminal justice program students.
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5R3. Results for effective management of your operations
● Outcomes/measures tracked and tools utilized
As one of the five strategic directions of the College, FVTC has embraced an internal focus on building
relationships between distinct areas of the College that is referred to as creating a “Cohesive Culture.” Momentum
toward a more cohesive culture, which purposely breaks down silos of operations, is measured by how people
experience the organizational climate and their involvement in actual cross-functional projects. Highlighted in
Category 3, a biannual survey of three employee groups is a tool used to take the organizational pulse related to the
cohesiveness of the College. The number of cross-functional projects, particularly those that seek to improve
process through lean principles, also serve as a measure of cohesiveness.

During 2008-10, the FVTC Strategic Plan included two measures related to the active Strategic Direction focused
on sustainability. These measures aimed to reduce the annual consumption of electricity, gas, and water used in
college facilities. Although the Strategic Direction migrated to a College Value, the Facilities Department continues
to focus on energy conservation as a departmental objective that aligns with the College Value of Sustainability.
Table 5.10 displays the trends in energy consumption tracked with consideration to the variations in the changing
size of facilities, the number of students, and the heating degree days. Efforts continue to ensure that energy
conservation is a priority for the College.
● Summary results of measures (including tables and figures when possible)

Lean projects focus on processes that can benefit from an analysis of the workflow to understand roles and eliminate
duplication of effort, communication snags, and other practices that may result in inefficiency or different areas
working (unintentionally) at cross purposes. Some examples of recent successful projects are summarized in Table
5.8.
Lean Process Focus
Room Scheduling
Traffic Safety Registrations
Printing Services
Records Retention

Table 5.8 Sample Lean Projects
Intent and Outcomes of the Project
Streamlining classroom/lab scheduling and space utilization through improved
automation with CollegeNet software running in tandem with PeopleSoft scheduling
system.
Work between criminal justice and IT staff to automate the registration and
communication process for students
Mapping of printing services processes and analysis of potential for outsourcing
Study of multiple levels of records retention practices to identify and streamline
processes along with the appropriate technology systems to support new policies

Annually, the College sponsors at least one cross-functional team project per Strategic Direction. Table 5.9
provides a sample of projects from 2013-14.
Table 5.9 Cross functional team projects build a more Cohesive Culture
Strategic Direction
Project Partners and Topics
Learning Agility
Student Services staff and Manufacturing faculty worked to design a “Career Jumpstart” high
school event focused on introducing machine tool courses at the junior and senior levels.
Innovation Leader
Manufacturing and Math faculty collaborated to design new mobile learning apps that use
manufacturing content to feature math lessons.
Student Success
Adult Basic Education staff worked with the Business Division leaders and faculty to develop a
targeted transition of ABE Completers to enroll in the Office Assistant one year technical
diploma.
Robust Partnerships
Two projects involved HR staff working in partnership with external colleges and organizations
to develop a new employee handbook and conduct a salary study.
Cohesive Culture
Staff from across the College worked with leadership from the Marketing and IT Departments
to envision and deploy a new College website that is better suited to mobile technology
devices and more user friendly.
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Table 5.10 Results of Energy efficiency efforts compared to 2009-10 Baseline Year
Fiscal
Year

Heating (Natural Gas) Data

Electricity Data

Water Data

Therms/SF/HDD/FTE

KWH/SF/HDD/FTE

Total Gallons

FY 2010

-8.93%

0.45%

-16.7%

FY 2011

-12.76%

-17.69%

-72.2%

FY 2012

-11.19%

7.20%

-226.6%

FY 2013

-10.50%

-14.77%

-173.9%

KWH – Kilowatt hours SF = Building (all) Square Footage HDD = Heating Degree Day, accounts for weather variations;
FTE = Full Time Equivalent

● Comparison of results with internal targets and external benchmarks

Because this focus is an invention of FVTC’s own measure of effective operation, internal targets and feedback
from employee surveys are the best gauge of comparison on how we are doing in the quest for a cohesive culture.
For lean projects, each year started with a target of four projects and typically had double that number by the end of
the year. Similarly, the College typically exceeds the target of one project per each of the five Strategic Directions.
● Interpretation of results and insights gained

Working in collaboration is a valued tool for ensuring operational effectiveness. Cohesiveness remains a lofty goal
that is not immune from core challenges, such as those recently experienced by the College as collective bargaining
(except for base wages) ended on June 30, 2014. Cohesiveness took a few steps backwards in the minds of some
employees as evidenced in the results of the 2014 employee surveys (Table 3.6).
5I3. Improvements implemented or planned in the next 1 – 3 years
The major improvement in recent years related to Operational Effectiveness is the extensive facilities and
infrastructure improvement projects resulting from the successful $66.5M referendum. The projects represent a
mammoth operational effort to plan and implement major new construction and renovation while continuing to
teach students, provide offices for staff, and conduct normal College functions. These facilities are designed with
the needs of both students and their employers in mind, using state-of-the-art technology and construction design.
For example, the Public Safety Training Center offers a mock village where law enforcement, fire, and emergency
students can learn together to respond to typical crimes or emergencies that happen in the real world. The Health
Simulation Technology Center features a virtual hospital. Human patient simulators are used in a simulated
emergency scenario in which students participate in all phases, from the EMTs transporting the “patient” in the
ambulance, to the emergency room nurses, to the medical assistant admitting the patient and beyond to model the
real process of health professionals working together to save lives. As the last year of construction begins
(2014-15), both the College and the communities served can take great pride in making this vision a beneficial
reality for the students and employers of the FVTC district.
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Category Six:
Quality Overview
Introduction
In the mid-1980s, FVTC began to explore and use quality concepts and tools to improve education. During this
thirty-year quality journey, the College has learned that the approach must be embedded throughout the work of the
institution. This is seen in the evolution from a supportive role by the Quality Steering Council, a quality
coordinator, a committee on quality training, and a committee focused on gathering complaints and ensuring
feedback and action, to a leadership role at the Executive Team level regarding continuous improvement and
innovation, with advice from Quality One (Q1). These concepts are integrated throughout FVTC in continual staff
training on the responsibility of every area providing instruction, information, and service to deliver quality services
and quickly respond to complaints and issues. The College’s quality journey has evolved to where there is no
longer one plan for continuous improvement and another plan for the College; there is only one plan to continuously
improve the College, embodied in the Strategic Plan. The Strategic Plan sets forth in clear and simple language five
strategic directions that stem from careful consideration of our mission, vision, values, and stakeholder needs. It is
carefully monitored and updated through an annual analysis identifying areas of focus linked to measures of
performance to evaluate our progress toward target goals and every four to five years, to conduct a comprehensive
analysis of changing stakeholder perspectives.

The quality improvement and innovation cycle is the foundation of work that is integrated and embedded at all
levels. The College believes that improvement is:

part of the daily work of all individuals and units,

driven by the systematic review of processes and results against goals and targets,

sometimes formalized into improvement efforts/projects, and

fueled by innovation as much as it is by continuous improvement of existing efforts.
The key junctures at which goals are established and progress is systematically monitored make up FVTC’s Culture
of Quality (Figure 4.5 Alignment Model) that is at the integrated level in the AQIP maturity model at the:
 Institutional level – strategic and annual planning/budgeting and goal setting, College performance
monitoring of statutory purposes, College scorecard monitoring, strategic investment monitoring, and
reaccreditation processes,
 Unit level – SIP through scorecard measures linked to the College targets, annual planning and budgeting;
and annual department or division goal setting, and
 Individual level – Individual performance review and professional development planning.
6P1. Quality Improvement Initiatives
● Selecting, deploying, and evaluating quality improvement initiatives
In 2010-11, initial strategic planning work (Table 6.1) resulted in the following SWOT analysis, which set the
foundation for plan development in January 2011.
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Table 6.1 SWOT Analysis Results 2011
Strengths
Weaknesses
Entrepreneurial Culture
Course and program completion trends
Strong Partnerships
FVTC Website
Employer Connections
Flexible options
FVTC Grads Get Jobs
Operating and thinking in silos
Opportunities
Threats
Aggressive outcome efforts
Up-to-date technology
Further chunk credentials
State government change
Help students upfront
Unprepared students
Increase customer focus/service
For-profit colleges
Reach new heights of innovation
Outcome accountability
Constituent support

The SWOT analysis (Table 6.1) was integrated into the college strategic planning process along with the AQIP
Systems Appraisal Feedback Report (March, 2011) from the 2010 Systems Portfolio and summarized into the
strategic themes in Table 6.2.
Table 6.2 AQIP 2011 Systems Appraisal – Summary of FVTC Strengths and Opportunities

Strengths

















Systematic approach to keeping programs and curricula current with student and market needs
Strong performance in support of economic development in the region
Data-driven improvements, such as student success initiatives
Highly structured and effective hiring and professional development processes
Well-defined strategic planning process and performance monitoring
Nationally accepted safety and security procedures outlined and maintained
Data system improvements with the implementation of the data warehouse
Strategic directions effectiveness advanced by measures and targeted goals
Annual budgeting process that effectively aligns resources with strategic objectives
Multiple measures in place to document the success of partnership activities
Opportunities
Improve the use of direct measures of learning, collect measureable results, and use the results
Refine anticipation of student and stakeholder needs to build relationships, increase satisfaction and
enhance performance
Expand benchmarking of employee climate survey results and other processes
Expand value-stream mapping (LEAN events) in a more systematic way for broader reach
Align all College planning (Quality Review Process, Department Plans, etc.) with the Strategic Plan
Expand documentation of data analysis as the impetus for improvement efforts

Improvement initiatives are selected that address one or more opportunities, weaknesses or threats and that build
upon existing strengths. New priorities may emerge as initiatives are affected by other key influences emphasized
by the WTCS, the HLC, and other compliance agencies.
● Aligning the Systems Portfolio, Strategy Forums, Action Projects, and Quality Check-Up

The Systems Appraisal and other key inputs, such as the results of Action Projects and the most recent Quality
Check-Up, are examined for common patterns to suggest focus areas for the Strategy Forum. The Strategy Forum
discussion then seeks to determine projects that have the most significant impact on organizational improvement
based upon the current priorities, resulting in Action Projects that are synthesized from multiple levels of
consideration (6P2).
6R1. Results for continuous quality improvement initiatives
Tables 6.3 and 6.4 provide high level roadmaps of the continuous-improvement indicators monitored, along with
each indicator’s performance status measured on target-level achievement. The indicator results are then colorcoded for on-target (green), not-quite-on-target (yellow), and not-on-target (red), which shows where more attention
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is needed. The indicators are consistent on the Strategic Plan, although some are added (NA noted for new
indicators), and some are moved to other areas of the Strategic Plan, SIP scorecards, or Performance Monitoring
Reports, particularly noted in 2013-14.
Table 6.3 Strategic Plan Measures/Ratings of Continuous Improvement
Measures
2011-12
2012-13
2013-14
SD Learning Agility – Offer multiple access and delivery avenues to build and refine knowledge and skills
% of course offerings in flexible delivery
71.3%
70%
68%
formats
Number of programs that can be fully
26
35
Moved to SIP Scorecard
completed in a flexible format
Number of occupational programs with work62/94
66/10
Moved to SIP Scorecard
based learning option credits
% of graduates employed and employed in
88% & 75%
89% & 75%
89% & 79%
program-related occupations
Number of programs with Career Pathways
NA
24
28
(stackable credentials)
Number of high school graduates who enter
NA
301 of 1569
339 of 1496
FVTC programs with prior FVTC credits
SD Innovation Leader – Focus our entrepreneurial spirit on new designs for education linked to emerging
opportunities
Number of strategic investment proposals
3
4
4
approved
Number of new initiative request grants
11
14
24
awarded to faculty/staff for innovation
Number of LEAN projects completed
4
9
Part of SD Cohesive
Culture
Benchmark best practices with three colleges
NA
NA
Yes (6 colleges)
SD Student Success – Improve learning outcomes through the redesign of organizational practices
% of successful course completion
81.5%
82%
83%
% of students persisting from Fall to Spring
78%
77%
77%
term
% of program students graduating in 3 and 5
43%/51%
38%/51.5%
years
Student satisfaction rating of college
FVTC = 4.90
FVTC = 4.90
Moved to Performance
experience compared to WTCS benchmark
WTCS = 4.84
WTCS = 4.84
Monitoring Report
Number of basic skills students transitioning to
NA
71
92
program courses
SD Robust Partnerships – Energize regional economic potential through strong and dynamic partner
connections.
Number of new industry and K-12
8
17
Moved to Performance
partnerships
Monitoring Report
Customized training/technical assistance
$7.5M
$8.1M
$8.5M
volume
Employer advisory committee effectiveness
NA
4.33 of 7
5.23 of 7
rating
Number of district wide or regional industry
4
7
6
sector dialogues held
Number of K-12 student career and technical
NA
NA
15
education pathways
Seek new partnerships with 2 community
NA
NA
4
organizations
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SD Cohesive Culture – Build on strong working relationships to create a more cohesive organizational culture.
Sponsor at least one cross functional team
project per Strategic Direction
Monitor and maintain staff survey ratings
Develop new survey question to define and
measure the cohesiveness of the college
culture

Yes

Yes

Yes

3.9 average for 3 of 5
rating areas
Yes

Continued

4.0 average for 5 of 5
rating areas
Completed

Completed

In Table 6.4, the College Annual Objective ratings include partial green and partial red ratings to further distinguish
performance. The tables show where new items have been added over the years and are blank when new items have
not been rated in that year. Initiatives also may move between Strategic Planning and other college planning
elements, such as College Values or the SIP scorecard, as efforts evolve.
The frequency of green ratings indicates strong performance in advancing the Strategic Directions and
accomplishing the College Annual Objectives. Key areas of challenge include improved graduation rates,
particularly at the three-year level, and increased enrollment levels. It is also important to note the evidence of
alignment as some measures from the Strategic Plan evolve to the SIP program scorecards as performance shows
improvement and the focus becomes more integrated. The introduction of new Strategic Plan measures and College
Annual Objectives (Table 6.4) over the years reflects the need to address emerging priorities while moving some
measures from the strategic to operational levels.
Table 6.4 College Annual Objective Focus and Rating of Continuous Improvement

College Annual
Objectives
Strategic plan
implementation
Enrollment objective
Financial objective
Instructional Capacity
Student outcomes
Resource development
Contract Services
Employer advisory
committees
Sustainability
Facilities
Human resources
Information Technology
College website
Community relations
Public referendum
Operations
Regional skills gap
K-12 partnership
Accreditation

2011-12 Rating

2012-13 Rating

2013-14 Rating
Completed

Partial Green
Partial Red

Partial Green
See Enrollment Objective
Strategic Measure
Strategic Measure
Moved to Strategic Measure
Moved to College Value
Partial Green
Partial Green
Added in 2012-13
Added in 2012-13
Added in 2012-13

Combined with College website objective
Moved to Strategic Measure
Combined with Facilities objective
Partial Green
Partial Green
Added in 2013-14

Partial Green

6I1. Improvements implemented or planned in the next 1 – 3 years
The 2014-15 Strategic Plan introduces new measures tied to a redesign of the formula by which WTCS
colleges receive state funding (Category 4). The performance-based funding model allocates WTCS state
funds divided equally among the nine criteria. Each college selects seven criteria from which their
performance data will determine their funding allotment. The criteria relate to such areas as job placement in
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related employment, programs with industry-validated curriculum, technical skill assessments, business and
industry training, adult basic education student success in post-secondary education, etc. FVTC has added
new measures to the Strategic Plan or adjusted existing measure to align with these critical, and already
prioritized, areas of the College.
Table 6.5 2013-16 FVTC Strategic Plan Measures

6P2. Culture of Quality
● Developing an infrastructure and providing resources to support a culture of quality
FVTC’s long history with Continuous Quality Improvement has evolved into an embedded quality culture
throughout the College. As one of the seven enduring College Values, continuous improvement is integrated across
the organization at all levels and remains a performance expectation for all staff members. The FVTC Q1 group
manages the processes and ensures that the interests and needs of all employee groups and students are reflected in
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the dialogue and decisions related to planning for continuous improvement. Quality One is a seven-member, crossfunctional and collaborative entity that considers the impact of accreditation and strategic planning across the
organization. Functional leadership is provided by the Director of College Effectiveness with budgeted funds for
the activities allocated in the department annual budget. Other members include the College President, the VicePresidents of Instructional Services and Student and Community Development, Director of Human Resources,
Faculty Association President, and Support Staff Association President.
● Ensuring continuous quality improvement is making an evident and widely understood impact on
institutional culture and operations (5.D.1)

Our continuous improvement culture is strengthened by effective succession planning for leadership in all areas.
Particularly successful is the LEAD Academy, which offers a cohort-based learning series for prospective leaders
who engage in intensive and interactive learning about the College and personal leadership development. Fall and
Winter College-wide In-Service sessions provide the opportunity for collaboration in learning about College
initiatives and improvements in all areas. Although deliberately not labeled as “AQIP,” professional development
sessions often focus on key aspects of AQIP Action Projects as priorities of the College. In a large organization,
communication is always a challenge, even with large-scale publicity and department-focused dialogues with the
President to discuss quality initiatives underway and planned for the College. It is commonly understood, however,
that FVTC supports and values responsible risk-taking in the spirit of innovation to try a new idea or approach to
improve our service delivery. Resources are set aside in the form of Strategic Investments (5I2) and New Initiative
Projects to provide funds as needed for the exploration of calculated risk via leadership-endorsed efforts. [5.D.1]
● Ensuring the institution learns from its experiences with CQI initiatives (5.D.2)

Over the years, planning efforts have been refined through clearer measures of performance. The scorecards
associated with the FVTC Strategic Plan and the ratings of Annual College Objectives have assisted in monitoring
operations and quantifying our results. We realize the importance of aligning our planning processes and measures
to ensure that everyone in the organization views his or her efforts as part of the larger plan. There continue to be
opportunities to solidify this alignment at the institutional, department/program, and individual levels. Adequate
communication to underscore the importance and power of this alignment is an ongoing challenge. [5.D.2]
● Reviewing, reaffirming, and understanding the role and vitality of the AQIP Pathway within the
institution

Q1 is the central work group charged with understanding the AQIP processes and requirements. This responsibility
includes the continuous correlation and explicit translation of how efforts at every level are part of the process of
accreditation and continuous improvement. The SIP process has been very effective in zeroing in on those items
related to teaching, learning and employer connections that are vital components of work at the College. Work with
SIP scorecards and action plans is framed by instructional leaders as connected to both the College Strategic Plan
and accreditation efforts for continuous improvement.
6R2. Results for continuous quality improvement to evidence a culture of quality
This Systems Portfolio demonstrates ample evidence of the quality culture that pervades FVTC and the
commitment to never stop improving, learning, and innovating to more effectively serve our students, staff,
employers, and community. In addition to this evidence, the continuum of FVTC AQIP Action Projects (Table
6.6) shows how the College works to refine and align quality improvement efforts over time.
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Table 6.6 Sample AQIP Action Projects
Early AQIP Action Projects
Related Recent AQIP Action Project
Establishing and monitoring key indicators of College
College-wide alignment of planning processes
effectiveness
Expanded use of summative assessments
Technical Skill Attainment – assessment of
student learning
Use of data to improve results
Student persistence and graduation project

FVTC’s long history with continuous improvement has both indelible and, often, invisible threads throughout the
culture that make it difficult to isolate from normal operating procedures. We ask ourselves “What is working
and not working?” often and in many ways (both formal and informal) to improve student service and success and
to organize our business processes to be most efficient and effective. One example of this continuous learning
through the years has been our commitment to staff development and benchmarking other organizations. For the
better part of twenty years, FVTC was a founding and involved member of the Continuous Quality Improvement
Network (CQIN). CQIN is a group of approximately 35 community and technical colleges and other
organizations committed to learning about best practices from model companies and other organizations. This
learning typically took place in a Summer Institute workshop format, attended by teams from member colleges.
FVTC found great value in this membership and applied the learning across the College. The College has now
redirected our external learning approach to be more purposefully linked to finding college best practices that are
linked to areas where we see a need for innovative thinking to improve. The latest Strategic Plan has a measure
related to benchmarking with other colleges with at least three targeted project areas each year.
6I2. Improvements implemented or planned in the next 1 – 3 years
In September 2014, FVTC launched an AQIP Action Project to enhance program advisory committees. For the
past three years, advisory committee effectiveness measures on FVTC’s Strategic Plan and in the program SIP
scorecards have led to a deeper understanding of areas needing improvement to foster even greater strength in this
important link between our occupational programs and the industries that they serve. Committees often face
meeting attendance issues, need for member turnover to broaden perspectives, better focus on current industry
trends, less reporting on program data, and members who engage in the College in additional ways.

FVTC recently experienced a large staff turnover, and many employees who dealt with program advisory
committees are no longer in those roles. Now is an opportune time to make improvements in advisory committee
practices and train recently hired staff on new, standardized procedures. The AQIP Action Project will focus on
two areas: 1) improve the functioning of advisory committees and 2) increase efficiencies in the related
administrative processes. Numerous processes, data files, and documents exist to ensure that advisory committees
are performing well, such as planning checklists, meeting minute templates, and an address database. Over time,
some of these items have become outdated and cumbersome. This Action Project aims to streamline processes,
promote standardization, and improve the quality of program advisory committee input to the program areas.
Table 6.7 shows the overall FVTC Improvement Plan as Areas of Focus to advance the Strategic Directions.
These areas, linked to the measures on the Strategic Plan, will foster initiatives at every level of the College.
Project teams will be involved in working to study research-based evidence and consider best practices in shaping
our practices and processes. This is the framework going forward to continue building our Culture of Quality to
improve the College performance results in order to better serve future students and stakeholders.
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Table 6.7
Strategic Directions
Learning Agility – Offer multiple
access and delivery avenues to build
and refine knowledge and skills

FVTC Improvement Areas of Focus 2014-16
Areas of Focus
 Expand flexible delivery options for students
 Advance the assessment of TSA to more programs
 Expand high school student enrollments in dual credit
programs
Innovation Leader – Focus our
 Propose strategic investment projects
entrepreneurial spirit on new
 Promote new initiative requests
designs for education linked to
 Benchmark best practices with other colleges
emerging opportunities
 Explore new programs and certificate offerings
Student Success – Improve learning
 Strengthen course completion rates
outcomes through the redesign of
 Support student persistence to complete credentials
organizational practices
 Improve graduation rates
 Assist basic skills students in completing post-secondary
courses
 Strengthen graduate employment rates in related fields
 Graduate more students in high demand fields
Robust Partnerships – Energize
 Connect with today’s workplace through active advisory
regional economic potential through
committees
strong and dynamic partner
 Target dialogues with key industry sectors
connections
 Design more program pathways for K-12 students
 Expand contract services for employers
 Increase workforce training enrollments
 Collaborate with community organizations
Cohesive Culture – Build on strong
 Advance cross-functional team projects
working relationships to create a
 Foster cohesiveness in the College culture
more cohesive organizational culture  Assess and respond to employee feedback
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Glossary
AA/EO
AAS
ABE
Accelerated/Integrated

ALC
AODA
APA
AQIP

Affirmative Action / Equal Opportunity
Associate in Applied Science
Adult Basic Education
The integration of the competencies, learning objectives, learning
activities, and assessment strategies and often the co–facilitation by
instructors from different disciplines of two or more courses offered
within a single time frame.
Academic Leadership Council
Alcohol and Other Drug Abuse
American Psychological Association
Academic Quality Improvement Program

AS
BA
BIS
CAO
CCSSE
CCTV

Advance Standing
Bachelor of Applied Science
Business and Industry Services
Chief Academic Officer
Community College Survey of Student Engagement
Closed circuit television

CDM
CEAD
CEO
Comp OFS
CPU
CQI

Career Decision Maker
Career Education and Development
Chief Executive Officer
Comparable data from out-of-state
Central Processing Unit
Continuous Quality Improvement

CQIN
CRM
DDI
DHHS
e.g.
EAA

Continuous Quality Improvement Network
Customer Relationship Management
Development Dimensions Incorporated
Department of Health and Human Services
exempli gratia (for example)
Early Academic Alert

ECE
EE
EEOC
ELL
EMR
EMS

Early Childhood Education
Employability Essentials
Equal Employment Opportunity Commission
English Language Learning
Electronic Medical Records
Emergency Medical Services
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EMT
ESPA

Emergency Medical Technician
Educational Support Personnel Association

FAQ’s
FERPA
FISC
FTE
FVTC
FY

Frequently Asked Questions
Family Educational Rights and Privacy Act
Financial Information Services Center
Full Time Equivalency
Fox Valley Technical College
Fiscal Year

FYE
GPA
GTC
HLC
HPS
HR

First Year Experience
Grade point average
Gateway Technical College
Higher Learning Commission
Human Patient Simulator
Human Resources

HSED
i.e.
IDD
Inc.
IPDP
IPEDS

High School Equivalency Diploma
id est (that is)
Instructional Development and Delivery
Incorporated
Individual Professional Development Plan
Integrated Postsecondary Education Data System

IQS
IRB
IT
ITV
K
K–12

Internet Qualification Series
Institutional Review Board
Information Technology
Instructional television
Thousand
Kindergarten through Grade 12

KCTC
KwH
LEAD
M
MA
MATC

Kentucky Community and Technical College
Kilowatt-hour
Leadership Education and Development
Million
Medical Assistant
Madison Area Technical College

MLA
MPTC
NA
NASFAA
NCW
NDUS

Modern Language Association
Moraine Park Technical College
Not applicable
National Association of Student Financial Aid Administrators
North Central Wisconsin
North Dakota University System
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NTA
NTO

National Tutor Association
Non-traditional occupation

NWTC
OO
OWLs
PDCA
PEP
PHSS

Northeast Wisconsin Technical College
Outstanding Opportunity
Older, Wiser Learners
Plan–Do–Check–Act
Personal Educational Planning
Post Hire Satisfaction Survey

Q&A
Q1
QPR
SD
SEM
SIP

Questions and Answer
Quality One
Question, Persuade, Refer
Strategic Direction
Strategic Enrollment Management
Strategic Improvement Process

SSI
SWOT
TC
TD
TDS
TEAS

Student Satisfaction Inventory
Strengths, Weaknesses, Opportunities, and Threats
Transcripted Credit
Technical Diploma
Training and Development Services
Test of Essential Academic Skills

TLC
TSA
TTY
TV
UPS
US

Teaching and Learning Center
Technical Skill Attainment
Text-telephone
Television
Uninterrupted Power Source
United States

UW
VPN
WCTC
WELCOA
WI
WIDS

University of Wisconsin
Virtual Private Network
Waukesha County Technical College
Wellness Councils of America
Wisconsin
Worldwide Instructional Design System

WLDI
WTCS

Wisconsin Leadership Development Institute
Wisconsin Technical College System
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